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A NOTE TO THE READERS

the 2025 volume of Zealos

Dear readers,

Welcome to the third volume of Zealos: Stud-
ies in the Humanities, Social Sciences, Arts and
Design, the annual journal of the University
of Nicosia's School of Humanities and Social
Sciences.

As we present this volume, questions of
language, culture and identity have never been
more relevant. In an increasingly interconnected
world, we witness both the remarkable conver-
gence enabled by global communication and the
vital necessity of preserving cultural diversity.
The rapid transformation of traditional practic-
es through digital platforms presents complex
challenges: how can we embrace technological
progress while safeguarding the heritage that
defines our communities? These are not merely
academic concerns, but lived realities that shape
the experiences of students, educators and soci-
eties worldwide.

The interdisciplinary nature of Zealos reflects
our commitment to examining these challenges
from multiple perspectives. The 2025 volume
features contributions that explore English as a
lingua franca and its implications for linguistic
diversity, investigate how medical education
responds to global language demands, and ex-
amine interventions in special education. It also
includes research that bridges the digital and
traditional spheres, analysing how social media
transforms cultural practices while raising im-
portant questions about heritage preservation.
Alongside these are historical studies that high-
light the enduring significance of cultural legacy
and identity. Together, these works demonstrate
the breadth and depth of humanistic enquiry.

The encouraging response to our previous
volumes, both within and beyond our Univer-
sity, continues to motivate us to develop Zealos
as a platform for rigorous and relevant scholar-
ship. We are deeply grateful to our authors, and
reviewers, for their invaluable contributions.

Our vision for Zealos remains unchanged:
to serve as a vital bridge between academic
research and societal needs by creating space for

diverse voices within our multicultural School
community, while engaging with pressing global
issues. The articles in this volume demonstrate
that the Humanities are not detached from the
challenges of our time but are in fact essential
for understanding and addressing them.

We invite you to engage with the ideas pre-
sented in Zealos, reflect on the issues they raise
and join us in the ongoing conversation about
how scholarship can contribute to building a
more just, inclusive and culturally rich future.

Thank you for your continued support of
Zealos and our shared commitment to humanis-
tic enquiry.

Klimis Mastoridis
Dean, School of Humanities and Social Sciences,
University of Nicosia
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AyannTol avayvwoTes Ko
Ayanntéc avayvwoTpleg,

Kawg npbate otov tpito TOUO TOL TTEPLOSIKOD
Znhog, Xmovdés ot AvBpwmiotiké ko Kovaw-
vikés Emotnues, 11 Téyves kat 1o Zyediaopo,
v etrota ékdoon TG ZxoAng AvOpwmoTikwy
Znovdwv kat Kotvwvikwv Emotnuwov tov Ilave-
moTnpiov Agvkwoiag.

Tn otrypr| mov apovotalovpe aVTOV TOV
Top0, Bewpolpe mwg ta {nTrpata ¢ YA\wooag,
TOV TTOAITIONOV KAl TG TAVTOTNTAG SEV TAY
TOTE TLO emikatpa. Xe évav OMo Kat 1o Stacvv-
dedepévo KOO0, YIVOHAOTE HAPTVPEG TOOO TNG
aloonueiwtng ovykAong mov kabiotd Suvarn
1 TTAYKOOLA ETUKOWVWVIA 600 Kat TNG (wTIKG
avaykng Statnpnong TG MTOALTIOTIKNG TOAVHOp-
@lag. O Taybg HeTAoXNUATIONOG TV Ttapado-
OlAKWYV TIPAKTIKWV HETW TWV YNPLAKWV TAAT-
Qopuwv avadetkvoel ovvOeTeg TPoKANOELG: TTWG
pmopovpe va ovpBadicovpe He TNV TEXVOAOYIKT
npd0odo Kkat TavtdXpova va Staguid§ovpe Ty
KAnpovopd mov kabopilet i kovoTNTEG pag;
Avtég Sev eivat amAdg akadnpaiikég avnovyieg,
AN TTPAYHATIKOTNTEG TTOL SLAUOPPWVOLV TIG
EUTELPIEG TWV QOLTNTWY, TWV EKTIAOEVTIKWYV KAl
TWV KOLVWVLWV 0€ OAO TOV KOGLO.

O SlemoTNHOVIKOG XAPAKTHPAG TOV TIEPLO-
Swob avtikatontpilet tn Séopevon pag va ee-
Talovpe avTéG TIG TPOKANOELG amd TOANamAég
omTikég Ywvieg. O TOpog Tov 2025 mepthapPavet
gpyaoieg mov diepevvovy TNV ayyAikn ylwooa
wg lingua franca kat TI eMMTWOELG TNG OTN
yAwooikn moAvpop@ia. ITapaAnha, e&etdlet
TOV TPOTIO |E TOV OTIOIO 1 LATPLKT eKTaidevon
AVTATIOKPIVETAL OTIG TTAYKOOHLEG YAWOOIKEG
ATAULTHOELG Kat oV(NTé tapepPaocelg otny et-
Swcr| aywyn. IepthapPavel emiong épevva mov
YEQUPWVEL TOV YNPLAKO KAl TOV Tapadootakd
KOO0, e§eTAlOVTAG TOV TPOTIO [E TOV OTIOI0 Ta
Héoa KOWVWVIKNG SIKTV WO petaoxnpatiCovv
TIG TOMTIOKEG TIPAKTIKEG, eV OETeL onpa-
VTIKA EpWTHHATA OXETIKA e TN Statrpnon g
TOAMTIOTIKNG KANpovoutds. TéAog, oL loTopikEG
peléteg voypappiCovy tn daxpovikr onpacio
TNG TOALTIOTIKNG KANPOVOULAG KAt TAVTOTNTAG.
Zuvolikd, avtd ta dpBpa katadetkvoouvy To
gvpo¢ Kat To Babog NG avOpwMIoTIKAG €pevvag.

H evBappuvTikn avtandkpion otovg mpon-
yobLpevovg TOHOVG ToL ZHAov, TO0O £VTOG 000
Kat ekTog Tov ITavemotnpiov pag, ovveyifet va
pag mapaktvel va avantofovpe to mepLodikd
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WG TAATPOPHA YL OVOLACTIKT KAl OXETIKY UE
Ta eMOTNUOVIKA Tedia TG ZYOANG pag €pevva.
Eipaote fabid evyvopoveg atovg ovyypageig
KOl TOUG KPLTEG [aG VLot TNV aveKTiUnTn ovpPoAr
TOUG.

To dpapd pog yia Tov Zido mapapével
apetaPAnto: va Aettovpyel wg {wtikn yépu-
pa HeTAED TNG akadnpaikng Epevuvag Kat TwV
KOLVWVIKOV avaykav, SHLovpy®vVTag XWpo yia
SLaPOPETIKEG PWVEG EVTOG TNG TTONVTIOALTIOL-
KNG KOWvOTNTAG TNG ZXOANG Hag, v mapdAinia
va aoxoAeital fe enetyovta maykoopa (nripa-
ta. Ta 4pBpa avtod Tov TOHOVL eMPEPatdvovy
ot ot AvBpwmiotikég Emotripeg dev eivat amo-
KOHUEVEG aTtd TIG TTPOKANOELG TNG ETOXNG HOG,
AANA OTNV TIPAYHATIKOTNTA EiVaL ATAPAiTTES
yla TNV KaTavonon Kat TNV avTLHETWTILOT) TOVG.

Zag TpooKalolpe va e§epeVVI|OETE TIG 1OEEG
TIOL TTAPOVOLALOVTAL OTO TIEPLOSIKO, VA GTOXA-
oteite mvw ota {nTApata tov BTovy Kat va
OVUHETAOXETE evepyd padi pag otn ouriTnon
yta T ovpfoAn TG akadnuaiknig épevvag oTny
otkodopnon evog o Sikatov, GUUTEPIANTITIKOV
Kat TOMTIOULKE TTAOVGLoV EANOVTOG.

Yag evxapLoTOVE yla T oTabepr} VTOGTNPL-
&1 oag 0to Zio kat mapapévoupe ToToL 0TV
Ko pag déopevon otny avlpwmoTik épevva.

KAjung Maotopidng

Koounropas, Zyolj AvBpwmiotikwy Zmovéwy
ko Kowwvikwv Emotnuwy,

Havemotnuio Aevkwoiog
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Abstract

This paper explores the notion of English as a Lingua Franca
(ELF) from two opposite perspectives: ELF as a powerful unify-
ing force and ELF as a potential threat to linguistic diversity. The
first part explores how ELF is bringing the world together in fields
such as education, business, and tourism. On the other hand, the
second part examines the concepts of linguistic imperialism and
language shift using the US context as one example to illustrate
potential threats to language diversity. The last section reconsid-
ers the perception of ELF as a threat by redefining it and featur-
ing common cases of language maintenance. Finally, learners of
English as a second or foreign language should be introduced to
concepts such as ELF to enhance their classroom experience and
develop realistic expectations.

Keywords: English as Lingua Franca (ELF), Native English speak-
er (NES), Non-native English Speaker (NNES), English as a Sec-
ond/Foreign Language (ESL/EFL)

1. Introduction

“These days if you don’t know English, you are blind” (Lee, 2016,
p. 334). This striking statement by a senior Korean citizen per-
fectly describes the state that the English language has reached
on a global scale today. With its vivid metaphor, it encapsulates
the widespread perception of English as indispensable for partic-
ipation in contemporary social, academic, and economic life and
foregrounds the central issue explored in this paper: The global
reach of English as a lingua franca (ELF) and the implications
that this perceived necessity holds in different domains of social
life.

English has dominated the world, and earned the title of lin-
gua franca, as Latin had once been. The rise of ELF is mostly due
to geopolitical reasons, stemming from economic power. English
is the language of business, science, and technology, among other
fields (e.g., Seidlhofer, 2011; Sifakis, 2014). It serves as the prima-
ry language at international summits, facilitating communication
across nationalities and cultures. Sometimes, it may also force
some communities to repress their own language in service of
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speaking English. This paper explores the dual nature of English
in the global context, focusing on the tension between its practi-
cal utility and the potential cultural cost of its global dominance.

The term lingua franca originated from the Arabic lisan al
farang, which referred to an intermediary language used by Ar-
abic speakers to communicate with Western European foreign-
ers (House, 2003). In general terms, communication in English
between individuals from different linguistic and cultural back-
grounds is defined as ELF (Cogo, 2015; Ishikawa, & Jenkins,
2019; Mauranen, 2022; Mendes de Oliveira, 2023; Seidlhofer,
2011). The implication that English is now predominantly spo-
ken by bilinguals and multilinguals, also called non-native Eng-
lish speakers (NNES), means that it “is now a plurilithic language
with diverse and complex pronunciations, grammars, vocabulary,
discourse and pragmatic conventions, and cultural conceptual-
izations” (Marlina & Xu, 2018, p. 1). Thus, we can safely say that
users of ELF do not belong to a distinct community (Mauranen,
2018), nor is there a clear threshold level of English proficien-
cy required for participation in ELF interactions (Canagarajah,
2007). As a result, a typical ELF setting is characterized by nego-
tiation of meaning and a minimal focus on accuracy, prioritizing
effective communication (Marlina & Xu, 2018).

The power that ELF holds is twofold, reflecting a rather com-
plex picture related to global linguistic interaction. While it fos-
ters cross-cultural communication and mutual understanding,
its widespread influence also raises concerns about linguistic
homogenization. This topic is addressed based on the following
research questions:

(1) How does the global spread of ELF foster inclusion, com-
munication, and mobility across education, society, and the econ-
omy?

(2) How does ELF endanger multilingualism, minority-lan-
guage maintenance, and cultural diversity, and in what ways are
these effects visible in daily life, education, or migration?

(3) How can ESL/EFL teaching address ELF’s benefits and
challenges while promoting plurilingualism and intercultural
competence?

The methodology of this paper consists of a brief review of rel-
evant literature, which provides a foundation for discussing key
perspectives and findings on ELF in education and socioeconom-
ic contexts. The first part of this paper looks at how English can
be a positive force bringing the world together, while the second
part explores its potential threat to language diversity. The discus-
sion and conclusion synthesize these perspectives, highlighting
implications for language policy and suggesting directions for fu-
ture research.

2. ELF as a unifying force across cultures and contexts

In this section, ELF will be explored through a positive unifying
lens, highlighting its role in fostering global cohesion across vari-
ous fields, including education and socioeconomics.
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2.1. ELF in education: Communication and global mobility

As previously mentioned, one of the most prominent features of
ELF is its emphasis on negotiation of meaning, while strict ac-
curacy in grammar and pronunciation is often considered less
critical (Kaypak & Ortagtepe, 2014; Ke & Cahyani, 2014; Marlina
& Xu, 2018; Nogami, 2020). This highlights a key characteristic
of ELF: English is no longer the exclusive property of native Eng-
lish speaker (ENS) communities but functions as a contact lan-
guage in multicultural and multilingual contexts. Furthermore,
ELF users typically do not prioritize attaining native-speaker-like
pragmatic competence (House, 2003), focusing instead on effec-
tive communication. These insights have clear relevance for ed-
ucation at all levels, as ELF can facilitate participation, inclusion,
and communication in increasingly diverse classrooms (see e.g.,
Giannakou & Karalia, 2023). The current section, however, will
focus specifically on higher education, where ELF plays a crucial
role in enabling global interaction and mobility among students
and teachers in academic settings.

In a study by Ke and Cahyani (2014) on ELF in online written
communication, 58 Taiwanese university students were asked to
exchange written messages in many forms (emails, forum dis-
cussions, and live chat) with Indonesian students. The findings
showed that only five students considered that correct grammar
is equivalent to intelligible communication, while the majority
became aware that their NNES pen pals’ English is influenced by
their mother tongue, and therefore not perfect in terms of NES
standards (Ke & Cahyani, 2014). As a result of the widespread
use of ELF, there is also more awareness regarding the different
varieties of English called World Englishes (e.g., Indian English,
Nigerian English, Chinese English), which stem from the diverse
cultures where NNES use English. For instance, in a study on 104
Turkish students from a university English Department, more
than half of them “agreed on the idea that in the future there
might be a variety of English in Turkey” (Tosuncuoglu & Kirmuzi,
2019, p. 168).

A common student experience that raises their awareness on
the different aspects of ELF is the study abroad experience such
as Erasmus. Kaypak and Ortagtepe (2014) surveyed 53 Turkish
Erasmus students to find out how their five-month stay abroad
shaped their beliefs about ELE. The participants generally per-
ceived ELF in a positive or neutral light, since it facilitates com-
munication in different ELF contexts. Results also showed that
students began to believe that having good mastery of English
is independent of cultural knowledge of English-speaking coun-
tries such as the UK, the US, and Australia. This clearly indicates
that English is no longer owned by its “native speakers”.

Furthermore, Llanes et al’s (2016) study on 39 Catalan/Span-
ish Erasmus students who went to a non-English speaking coun-
try demonstrated significant improvement in general English as a
second/foreign language (ESL/EFL) proficiency and written lexi-
cal complexity. This may be due to using ELF in both formal and
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informal contexts. The former refers to the use of English in per-
forming academic tasks, and the latter is the socializing aspect of
the study abroad experience. Since these universities usually host
students from many countries at a time, there is also further op-
portunity for developing intercultural communication in English.
Thus, in academic settings, ELF is usually seen in a positive light
as a tool for effective communication and collaboration between
educational institutions around the globe.

More recently, Giannakou and Zampiaki (2025) examined the
role of ELF in the teaching and learning of Greek as a second/
foreign language (L2) among Erasmus+ students and teachers in
a Greek university. Drawing on questionnaires, interviews, and
classroom observations, they explored attitudes toward ELF and
its pedagogical implications. Their findings show that both groups
(language learners and teachers) view ELF positively, especially in
the early stages of L2 instruction, valuing it as a means of foster-
ing inclusivity, facilitating communication, and supporting learn-
ing in multilingual classrooms. The authors highlight the benefits
of translanguaging and argue that mindful use of learners’ full lin-
guistic repertoires, including ELF, can promote plurilingualism.

Moreover, in the higher education context, Phillipson (2008),
in categorizing different purposes of ELF, referred to academ-
ic English as lingua academica, underscoring its significance as
the dominant language for academic discourse, research collab-
oration, and knowledge production worldwide (cf. Section 3.2).
This highlights the role of English not merely as a communica-
tion tool, but as a medium through which academic knowledge
is constructed, disseminated, and evaluated across international
contexts. Its status as lingua academica also facilitates mobility
among scholars, access to global research networks, and partic-
ipation in international conferences and publications, making
ELF a central element in shaping academic careers and fostering
intercultural scholarly exchange.

2.2. ELF in global socioeconomic interactions

English is closely tied to globalization and has proven to be a use-
ful tool for the development of social and economic interactions
worldwide. Lee (2016) interviewed 15 working-class senior cit-
izens from a public senior citizen center in Seoul, South Korea.
These participants expressed frustration toward not knowing any
English. Despite these language barriers, they viewed globaliza-
tion as a pathway for Korea to become an “advanced nation” (p.
342) and showed interest in taking formal English classes to bet-
ter integrate into their changing society.

In the world of business, English serves as a critical tool for in-
ternational communication. Business English as a Lingua Franca
(BELF) is widely used in overseas business, while a mix of Eng-
lish and the home language is employed domestically. Takino
(2020) studied 34 Japanese businesspeople with 20 to 30 years
of experience and found that the English used in business set-
tings is not standard monolingual English but a version where
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they “draw upon their linguistic repertoires to facilitate and ac-
commodate ‘BELF communication” (p. 248). Switching between
English and the home language ensures better understandability
and inclusion, even in non-English-speaking business fields. This
adaptability is crucial as the majority of business-related degrees
worldwide are taught in English, which later transfers into the
workplace. Moreover, a growing number of companies world-
wide are interested in doing business overseas, where they rarely
share one mother tongue; therefore, BELF is essential.

A major business field where English has become indispensa-
ble is tourism. With the rise of global travel, language is seldom a
hindrance since there is an expectation among tourists that Eng-
lish will be used and understood in any tourist destination world-
wide (Lee & Lee, 2023). This linguistic ubiquity has transformed
the global tourism landscape, creating a standardized communi-
cation framework that enables travelers to navigate diverse cul-
tural contexts with increasing ease and confidence, while simul-
taneously reshaping local hospitality industries (Fox, 2008; Lee &
Lee, 2023).

The significance of English in business is further emphasized
by its role in facilitating international trade and investment. Ac-
cording to a study by Bjorkman (2016), English has become the
primary medium for communication in multinational corpora-
tions, enabling seamless interaction across different linguistic
backgrounds. This trend underscores the necessity for proficien-
cy in English to participate effectively in the global economy.

Additionally, the widespread use of English in business con-
texts has led to the development of specific linguistic competen-
cies. Kankaanranta and Louhiala-Salminen (2013) highlight the
importance of BELF competence, which encompasses not only
language skills but also intercultural communication abilities, to
navigate the complexities of international business interactions
successfully. This competence enables professionals to adapt
their communication strategies to diverse cultural norms and
expectations, facilitating effective collaboration across linguis-
tic and cultural boundaries. Moreover, the dynamic nature of
global business environments necessitates a flexible approach to
communication, where understanding and negotiating cultural
differences become as crucial as linguistic proficiency. In this
context, BELF competence is not merely about linguistic accu-
racy but about achieving communicative goals through mutual
understanding and respect for cultural diversity.

In conclusion, embracing ELF as a positive force requires
an open-minded perspective that values all varieties of English
equally, without perceiving any as deficient (Marlina & Xu, 2018).
As discussed earlier, ELF serves as a unifying force among NNES
and between NES and NNES. Moving forward, this analysis ex-
plores the extent to which the global dominance of English poses
a threat to multilingualism and cultural diversity, and how such a
threat may manifest in linguistic and cultural practices.
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3. ELF - A threat to linguistic diversity?

ELF has been viewed by many as a threat to linguistic diversity,
while others argue that it is far from being a threat. Below is a
discussion of both points of view, exploring the concept of lin-
guistic imperialism, highlighting the US linguistic context as a
representative example, and, on the other side, some important
evidence of heritage language maintenance.

3.1. The impact of ELF in linguistic diversity

3.1.1. Linguistic imperialism

Linguistic imperialism is a complex theoretical concept devel-
oped by Phillipson (1992, 1997), which explains how language
ideologies (i.e., personal beliefs about language and identity) are
used to justify and maintain the dominance of certain languages
over others through structural and cultural inequalities. These
language ideologies are often closely tied to political factors (e.g.,
dominant languages in post-colonial countries’ education sys-
tem), economic factors (i.e., a global North/global South country
relations), and societal factors (e.g., gender and racial issues). For
example, an assumption such as “only European languages are
suited to the task of developing African economies and minds”
(Phillipson, 1997, p. 240) is a result of a linguistic imperialism
mindset. The negative implications of linguistic imperialism are
rarely seen as problematic to native speakers of “dominant” lan-
guages such as English or French (Phillipson, 1997).

As for the global dominance of the English language, Phil-
lipson (2007) traced it back to the power and influence of the
US politics. During George W. Bush’s presidential campaign in
2000, the perceived right for the US to “dominate the world” was
explicitly stated, and later on spread to the world by way of for-
eign policy. One of the ways to achieve this was through language
policy and a desire to spread the American standards and values
worldwide. Let us take a look at some examples illustrating the
presence of linguistic imperialism in day-to-day life.

On a practical level, some signs of English linguistic imperial-
ism include NNES feeling nervous or uncomfortable when talk-
ing to NES, either because they feel inadequate and intimidated
by their “standard” English communication, or because of their
own perceived lack of English proficiency (Kaypak & Ortactepe,
2014; Lee & Lee, 2023; Nogami, 2020). This is due to the false
assumption that English belongs to its “native speakers”, who of-
ten fail to realize they might be acting inconsiderate toward ELF
users.

A study by Lee (2016) on 15 South Korean senior citizens also
revealed signs of linguistic imperialism. Since English has flood-
ed Korean audio-visual and printed media, the participants could
not help but feel “a sense of falling behind” (p. 329), comparing
their situation to “a disability”, feeling “like an idiot”, “blind”, and
“illiterate” (p. 330), which heavily impacts their mental wellbeing
on a day-to-day basis. Moreover, they reported that they feel dis-
empowered and almost disrespected when spending time with
their grandchildren who use a lot of English in daily communica-
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tion. Sometimes, they pretend to understand it to avoid feelings
of embarrassment and shame in front of the young generation.

In an ESL/EFL setting, linguistic imperialism can manifest
in situations where learners, administrators, or parents prefer
NES teachers over NNES teachers. In Tosuncuoglu and Kirmi-
zi’'s (2019) survey of 44 English instructors and 104 university
students from an English Language Department, 75% of partic-
ipants preferred NES to NNES teachers. This is an alarming rate
for two reasons. First, more than half of these students believed
there would be a variety of Turkish English in the future, which
indicated their openness to the idea of ELF and World English-
es. However, when it came to classroom practice, the majority
adhered to a linguistic imperialism mindset, presumably trust-
ing NES teachers’ skills and professionalism over NNES teach-
ers. Second, these were participants from a university English
language department; thus, having a native speakerism mindset
as future English teachers might continue the spread of this po-
tentially harmful ideology in classroom practice.

In addition to preferring NES teachers, another sign of native
speakerism (stemming from linguistic imperialism) is the link
between English fluency and social class: “speakers with great
English fluency [are] more intelligent, educated, smart, knowl-
edgeable, and professional” (Lee & Lee, 2023, p. 63). This mind-
set is even found in Ke and Cahyani’s (2014) study where most
students agreed that grammar accuracy is less important in ELF
contexts. However, some of them valued accurate pronunciation
and wanted to sound like a NES. Some others were able to de-
construct this belief as a result of the study and became aware
that it “might be a kind of worshipping foreign things” (Ke &
Cahyani, 2014, p. 35), denoting a negative view of linguistic im-
perialism. It is worth mentioning here that learners’ beliefs about
language learning are dynamic and can change through noticing
and self-reflection.

Thus, linguistic imperialism can be observed in many areas
of daily life and classroom environments around the world, yet
recognizing its potential harm requires open-mindedness and
awareness. The next section takes a close look at the case of the
US language policy and its consequences on the immigrant pop-
ulation as an illustrative example of how language dominance can
affect multilingual communities.

3.1.2. Language shift and the example of the US context

In immigration contexts, language shift refers to the assimilation
process of immigrants from their own (minority) language to the
(majority) language of the host country. Montrul (2015) clarifies
that the majority/minority distinction is purely socio-political,
rather than inherent to the language itself. For instance, “glob-
al languages such as Spanish, English, Dutch, Portuguese, Hindi,
Chinese, and so on are majority languages in their own territories
but minority languages in diaspora contexts” (Montrul, 2015, p.
14). Language shift usually takes place by the third generation of
immigrants in any country where there is migration, such as the

ZEALOS / Volume 3/ 2025 13



ELSA GEBARA, ARETOUSA GIANNAKOU

1. In March 2025, President Don-
ald Trump signed an executive
order to make English the official
language of the US, marking an
unprecedented decision in the
country’s 250 years of existence
(Davies, 2025). It is still ear-

ly to predict the political and
socio-cultural impact of this
decision.

14 ZEALOS / Volume 3/ 2025

US and Australia. It tends to start at home by the second gen-
eration, especially if the kids were younger than five years old
when they immigrated. In this case, they start using the majority
language at home because of being extensively exposed to it in
school (Garcia, 2009; Montrul, 2013).

It is worth mentioning a particular example of language shift
that is not due to immigration but has happened in the home
country itself, as a result of post-colonial education systems. In his
article on linguistic imperialism, Phillipson (1996) observed that
certain families in India were not literate in their mother tongue
because of being educated in English-medium schools over two
generations. This happened even when their mother tongue was
the dominant state language. Thus, language shift can happen in
any context where two (or more) languages are “competing’, and
it is naturally the “strongest” (politically and economically) one
that dominates regardless of it being an official state language or
not.

The US context has drawn the attention of linguists for its
restrictive policy toward language diversity, despite it being one
of the most multicultural countries. For instance, the states of
California, Arizona, and Massachusetts passed legislation for
English-only instruction in 1998, 2000, and 2002 respectively,
therefore minimizing the importance of bilingualism and bilin-
gual education (Cohen & Wickens, 2015; Garcia, 2009). This puts
immigrant children in these states in a position to enter transi-
tional bilingual education programs, which ultimately aim for
full monolingual English education. Cohen and Wickens (2015)
looked at the case of three adolescent Mexican immigrants in the
US who confirmed “that their ability to communicate in Eng-
lish had surpassed their ability to communicate in Spanish” (p.
10), despite Spanish still being spoken at home since their par-
ents were not able to effectively communicate in English. Lan-
guage shift ultimately leads to subtractive bilingualism, which is
the learning of a second language at the expense of the first one.
This process happens with “children developing a feeling that
the home language is useless at school, and that only the school
language is valued and assessed” (Garcia, 2009, p. 250). It also
comes at the cost of losing the culture because of immigrating at
a young age, as well as losing clear communication with parents
and family members at home who only speak Spanish (Cohen &
Wickens, 2015). This is in congruence with Baker and Wright’s
(2021) claim that “the destruction of minority languages is the
destruction of intimacy, family and community, often involving
oppression of the weak by the strong” (p. 93). Moreover, the phe-
nomenon of immigrating to a “powerful” nation, which can often
be an English-speaking one, is a sufficient explanation of the shift
to its majority language.

The US imposing English explicitly (through legislation) or
implicitly (through promoting only one language) might sound
to be expected: a nation wanting to protect its linguistic identi-
ty by preserving its only “official” language. However, English is
not (yet) the official language of the US.! As Finegan (2014, p. 3)
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asserts, “in fact, the United States does not have an official lan-
guage — and has never had one”. This further proves the point
about linguistic imperialism (see Section 3.1.1.): the power of the
English language has reached this far because of the influence
of American political and economic ideologies. For instance, the
legislations against bilingual education mentioned above stem
from such ideologies rather than empirical research evidence
that proves the numerous and specific benefits of bilingualism
and bilingual education (Cohen & Wickens, 2015).

To conclude, language shift is a common experience for immi-
grants in all contexts, and language shift to English in particular
can be seen as a threat to one’s native language for practical rea-
sons denoting political influence and economic power. The next
section explores the opposing view by discussing ways in which
minority language speakers strive to maintain their language.

3.2. ELF - Far from a threat to linguistic diversity?

House (2003) argues against the claim that ELF is a threat to lan-
guage diversity. She reaffirms that ELE by definition, is but an
instrumental language used for communication among speakers
who do not share a mother tongue. Therefore, ELF is not a lan-
guage for identification: NNES usually identify with their own
language and culture.

Furthermore, House (2003) and Montrul (2013), among oth-
ers, mention the phenomenon of minority language speakers’ de-
sire to acquire, reacquire, or develop their mother tongue skills
by means of formal classroom instruction. This desire stems from
a sentiment of wanting to reconnect with their identity, culture,
and traditions. This was also reinforced in Cohen and Wicken’s
(2015) study on three adolescent Mexican immigrants in the US,
who enrolled in a “Spanish for Heritage Speakers” class in high
school, as well as made personal efforts at home to maintain and
improve their Spanish skills. Such classes may look like second
language instruction to those speakers who switched to the ma-
jority language at a young age. They might have switched to Eng-
lish-only instruction before developing solid literacy skills in the
mother tongue.

As previously mentioned, the US as a nation does not have
an official language, but some states do: “Spanish in New Mexico
and Hawaiian and English in Hawaii” (Finegan, 2014, p. 2). A
minority language having an official status can provide a sense
of “safety” to its speakers who share this point of view, even if the
reality might look different (Phillipson, 1996).

On a global scale, there has been a considerable number of
laws and agreements signed to protect the rights of minority lan-
guage speakers, notably the right to be educated in the mother
tongue. Examples include the UN Declaration on the Rights of
Persons Belonging to National or Ethnic, Religious and Linguis-
tic Minorities (1992), the Delhi Declaration and Framework for
Action at UNESCO’s Education for All Summit (1993), and the
Universal Declaration of Linguistic Rights by UNESCO and other
nongovernmental organizations (1996) (Garcia, 2009). In the Af-
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rican context, Phillipson (1996) reports on the issue with putting
such agreements to action: linguistic matters are often not per-
ceived as urgent compared to other more “essential” political or
economic decisions. We need a change in mindset and intention-
ality in order to reach the goals of these agreements in practice.
As a result, the natural flow is that imperialistic languages domi-
nate in practice, despite them not always having an official status.
According to Garcia (2009), a common phenomenon around the
world is for language-minority children to attend maintenance
bilingual education programs as opposed to transitional bilingual
education (see Section 3.1.2). Maintenance bilingual education
programs aim at developing the child’s home language by using
it as a medium of instruction alongside the majority language.
However, this is an individual choice made by the parents who
want their children to be fully literate in the home language as
well.

Similarly, at the academic level, there have been initiatives
such as the “Declaration of Multilingualism in Higher Educa-
tion” by the European Civil Society Platform for Multilingualism
(ECSPM). The online petition advocates for the use of languag-
es other than English as the medium of instruction in university
courses, the freedom for students to choose a language for re-
search papers and projects, as well as regular use of translation
tools and other technological resources in order to promote mul-
tilingualism in academia (ECSPM Multilingualism, 2023). From
this perspective, the widespread use of English in academia can
marginalize other languages, reinforcing linguistic hierarchies
and limiting the visibility of knowledge produced in diverse lin-
guistic contexts. Thus, English as lingua academica (Phillipson,
2008), although prevailing in research and scholarly exchange, is
also critiqued due to the inequalities that it creates.

It is therefore observed that efforts to preserve minority lan-
guages and to promote linguistic diversity beyond English are
often undertaken at the individual and community levels rather
than through macro-level policy decisions (e.g., legislation and
agreements). Ensuring the survival and vitality of diverse lan-
guages requires supportive policies that recognize multilingual-
ism as a valuable resource.

4. ESL/EFL classroom implications

Introducing ESL/EFL learners worldwide to the concept of ELF,
having discussions on the varieties of English, and designing
tasks around multicultural settings may help them have a more
flexible linguistic perspective and a sort of relief that they are not
necessarily expected to perform at a NES, monolingual level. In
fact, bilinguals should not be expected to function as two mono-
linguals in one individual, as their linguistic abilities are inherent-
ly dynamic and integrated rather than compartmentalized (Baker,
2021; Grosjean, 2010). Any language classroom, particularly ESL/
EFL classrooms, should acknowledge the learner as a whole in-
dividual, embracing the cultural and linguistic backgrounds that
they bring. It is essential that the classroom environment does
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not attempt to reshape students by pressuring them to suppress or
alter their authentic identities in order to conform to the learning
setting. Instead, L2 learners should be actively encouraged in the
classroom through explicit motivation, with a focus on raising
awareness on the cognitive, social, and cultural benefits of being
bilingual or multilingual. This cannot be achieved without effec-
tive teacher education on ELF and World Englishes (Macias &
Mosquera-Pérez, 2024; Sifakis, 2014), as well as continuing pro-
fessional development, particularly on heritage language mainte-
nance and formal bilingual education, such as the state-funded
heritage language programs in Sweden (Bohnacker et al., 2025)
and Chinese community schools in the UK (Yiakoumetti, 2022).

5. Discussion

This paper has explored the dual nature of ELF in contempo-
rary global contexts, examining both its unifying potential and
its possible threats to linguistic diversity. The review of literature
highlights that ELF is a dynamic and pragmatic tool, enabling ef-
fective communication across linguistic and cultural boundaries,
particularly in higher education, business, and tourism contexts
(Lee, 2016; Phillipson, 2008; Seidlhofer, 2011).

In higher education, ELF serves as a medium for academic
discourse, research collaboration, and international mobility (Gi-
annakou & Zampiaki, 2025; Phillipson, 2008). Studies on Eras-
mus students show that ELF fosters inclusivity and enhances the
use of learners’ full linguistic repertoires, promoting plurilingual
competence and cross-cultural understanding (Giannakou &
Zampiaki, 2025; Kaypak & Ortagtepe, 2014; Llanes et al., 2016;
Zampiaki & Giannakou, 2025). These findings support the ar-
gument that ELE, when understood as a flexible and negotiated
means of communication, can empower learners and facilitate
participation in multilingual academic environments.

In socioeconomic contexts, the role of ELF in business and
tourism illustrates its practical value. Business ELF (BELF) en-
ables professionals to communicate effectively across different
linguistic backgrounds, drawing on both English and local lan-
guages to achieve mutual understanding (Kankaanranta & Lou-
hiala-Salminen, 2013; Takino, 2020). Tourism similarly benefits
from the widespread expectation of English as a global lingua
franca, which creates standardized frameworks for interaction
while supporting local economies (Fox, 2008; Lee & Lee, 2023).
In both cases, ELF competence crucially includes intercultural
skills, emphasizing flexibility, adaptability, and negotiation in
communication.

However, the dominance of English also poses potential
threats to minority languages and cultural diversity. Linguis-
tic imperialism, native-speakerism, and language shift are key
mechanisms through which English exerts influence, often sub-
tly, in both formal education and everyday life (Phillipson, 1992,
1997; Lee, 2016; Tosuncuoglu & Kirmizi, 2019; Cohen & Wickens,
2015). In the US context, policies favouring English-only instruc-
tion demonstrate how majority-language dominance can lead
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to subtractive bilingualism and cultural loss among immigrant
communities (Baker & Wright, 2021; Garcia, 2009). Yet, initia-
tives promoting heritage language maintenance, bilingual educa-
tion, and multilingual practices in (higher) education show that
these threats can be mitigated (Bohnacker et al., 2025; ECSPM
Multilingualism, 2023; House, 2003; Yiakoumetti, 2022).

The implications for ESL/EFL classrooms are significant. In-
corporating ELF awareness, World Englishes, and translanguag-
ing practices allows learners to embrace their plurilingual iden-
tities, reducing anxiety related to “native-speaker” norms and
fostering more authentic communicative competence (Baker,
2021; Grosjean, 2010; Macias & Mosquera-Pérez, 2024). Teach-
er education and professional development play a pivotal role in
equipping educators to balance the practical benefits of ELF with
the preservation of linguistic diversity.

In summary, ELF is both a unifying force and a potential
source of exclusion. Its positive impact is maximized when mul-
tilingual perspectives are recognized, linguistic repertoires are
fully utilized, and learners are supported to navigate ELF inter-
actions without pressure to conform to monolingual NES norms.
At the same time, careful attention to the effects on minority lan-
guages and cultural identity is necessary to prevent unintended
negative consequences. Future research could further investigate
strategies for integrating ELF-aware pedagogies across educa-
tional levels and in different professional domains, promoting
both effective communication and linguistic diversity.

6. Conclusion

This study underscores the complex and ambivalent role of ELF,
which can be perceived in both a positive and a negative light
depending on individual views of language, language learning,
and language ideologies. On one hand, the global reach of Eng-
lish functions as a unifying force that facilitates communication,
mobility, and knowledge exchange across academic, social, and
economic domains. On the other hand, its undeniable spread,
supported by underlying political and economic power, can exert
implicit pressure on minority-language speakers, who may shift
to a majority language for socioeconomic survival. By bringing
together literature from higher education, business, and immi-
gration contexts, this paper highlights how ELF simultaneously
fosters global connection and risks reinforcing linguistic hierar-
chies.

Despite these insights, this analysis is necessarily limited by
its concise scope and reliance on a focused literature review rath-
er than empirical fieldwork. As such, it cannot fully capture the
diverse, localized experiences of ELF users or the long-term ef-
fects of English dominance on minority languages. Future stud-
ies could extend this work through longitudinal and comparative
investigations of ELF practices across different regions and so-
cial strata, exploring, for example, how ELF interacts with herit-
age-language maintenance, translanguaging practices, and shift-
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inglanguage policies. Such research would help identify strategies
for balancing the communicative advantages of ELF with the im-
perative to sustain multilingualism and cultural diversity. Over-
all, the findings emphasize the need for educators, policymakers,
and communities to view ELF not as a neutral medium but as
a dynamic sociopolitical phenomenon, which requires ongoing
critical engagement to ensure that its global benefits do not come
at the expense of linguistic and cultural richness.
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Abstract

English competence is essential in medicine, as it facilitates access
to cutting-edge research, global communication, and interna-
tional collaboration in the field. In this context, a study was con-
ducted to examine social representations of English among 463
newly registered medical students at a Mexican public university
between 2021 and 2023. It was part of a long-term investigation
project focused on exploring the development of university stu-
dents’ critical thinking in relation to various aspects of their ac-
ademic activities. SRs refer to shared beliefs and interpretations
held by members of a social group regarding a particular social
object. Using an open-ended question "What comes to your mind
when you think of English?", the participants expressed their past
and current interests, challenges, and reflections on acquiring
this language, along with their thoughts on its role in medicine.
The findings reveal that English transcends its linguistic utili-
ty, emerging as a social phenomenon. Most of the participants
viewed it as a universal language fundamental for professional
success, while also acknowledging frustrations involved in mas-
tering it, which were often attributed to teaching methods or in-
dividual barriers. These results highlight both the instrumental
and integrative value of this language in the students’ personal
and academic lives. In this case, the function of medical and lan-
guage teachers is critical in supporting their efforts to become
proficient in English.

Keywords: English language, global communication, medical ed-
ucation, social representations, university students

Introduction

The prominence of English in worldwide healthcare is indisput-
able, serving as the principal medium for academic research, in-
ternational collaboration, and professional development (Chan,
Mamat, & Nadarajah, 2022). In medical education, mastery of
this language constitutes a core competence for students seeking
academic excellence, professional advancement, and high-quality
clinical service delivery in increasingly globalised contexts (Angel
Rodriguez, Alpizar Le6n, & Garcia Hernandez, 2020). Despite its
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importance, medical trainees’ attitudes toward English are diverse
(Lin et al., 2025). These viewpoints are influenced by previous and
continuing experiences, both in formal instruction and informal
exposure through social or digital environments. Thus, students
often recognize English’s instrumental value for accessing spe-
cialized knowledge, expanding professional opportunities, and
enhancing academic and geographic mobility. However, certain
individuals view it as challenging, due to extensive technical vo-
cabulary, idiomatic expressions, and syntactic complexities (Deng,
Zhou, & Al-Shaibani, 2022). For Spanish-speaking learners, lexi-
cal overlap with medical terminology derived from Latin may fa-
cilitate comprehension, yet significant differences in grammar and
discourse conventions remain obstacles (Ruiz Rosendo, 2008).

Non-native English speakers in non-English-speaking coun-
tries often perceive English’s dominance in academia and med-
icine as a form of linguistic imperialism, privileging certain
linguistic communities while marginalizing others (Phillipson,
1992; Spolsky, 2019). These perspectives highlight the importance
of considering the sociocultural, ethical, and political dimensions
of English acquisition, particularly where global knowledge hier-
archies intersect with local educational contexts. Understanding
them clarifies the interplay of discourse, identity, and power in
contemporary medical education.

Perceptions of English can be analysed through multiple theo-
retical perspectives. Cognitive Theory emphasizes internal men-
tal processes in language learning, Sociocultural Theory point to
the facilitating role of social interaction and culturally situated
practices, and Critical Discourse Analysis examines embedded
power relations and ideologies in linguistic practices. The study
presented in this article, nevertheless, adopts Social Representa-
tion Theory as its primary framework. Originating from Mosco-
vici (1961), this approach conceptualizes knowledge as socially
constructed, offering tools to examine how collective beliefs,
shared values, and socially mediated experiences shape under-
standing. Applied to language acquisition, it stresses the influence
of cultural, societal, and institutional forces on both communica-
tive competence and the symbolic valuation of a language.

The study examines how newly matriculated medical students
at a public university in Mexico construct, negotiate, and inter-
nalize social representations (SRs) of English and the process of
learning it. By considering their educational trajectories, cultural
backgrounds, and everyday interactions, the research reveals how
collective identities and shared meanings around tthis language
emerge and are sustained within the medical education context.
In this way, it provides an integrative perspective that goes be-
yond strictly linguistic or cognitive approaches, emphasizing the
sociocultural, ideological, and institutional processes that shape
English instruction and learning within a globalised educational
context.

Concept and foundations of SRs
SRs offer a framework for understanding how individuals and
groups collectively construct, negotiate, and communicate shared
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interpretations of socially relevant phenomena. They constitute
organized systems of values, ideas, and practices that enable com-
munities to make sense of social reality and assign meaning to
experiences (Moscovici, 1961). Rather than being private mental
models, these representations are socially mediated, dynamic con-
structs shaped through communication, interaction, and cultural
exchange (Jodelet, 1991). Moreover, they fulfil both cognitive and
social functions: simplifying complex phenomena into accessible
categories while fostering cohesion by reinforcing shared norms,
collective identities, and symbolic boundaries (Bauer & Gaskell,
1999). Importantly, SRs are dynamic, evolving through interac-
tion, negotiation, and contestation within broader sociocultural,
historical, and institutional contexts (Jodelet, 1991).

According to Moscovici (1961), SRs have a tripartite struc-
ture comprising three interrelated dimensions: information, field
of representation, and attitude. The informational dimension
includes the knowledge, beliefs, and perceptions that form the
cognitive foundation of a representation. The field of representa-
tion organizes and hierarchizes this information, showing how
meanings are interconnected within the collective understand-
ing of the group. The attitudinal dimension captures the eval-
uative stance (emotional, ideological, or axiological) through
which members orient themselves toward the represented ob-
ject, thereby guiding motivation and behaviour. The formation
and transformation of SRs depend on the processes of anchoring
and objectification (Moscovici, 1961). Anchoring interprets new
phenomena through pre-existing cognitive and cultural frame-
works, rendering the unfamiliar intelligible and socially manage-
able. Objectification, in turn, transforms abstract concepts into
concrete, tangible images or symbols, facilitating communication
and collective understanding. Together, these processes convert
the abstract into the familiar and the intangible into the concrete,
ensuring that representations are both socially functional and
culturally transmissible.

Central to the theory is the concept of the social object, de-
fined as any phenomenon, issue, practice, or entity that attains
social relevance and is discursively constructed within a commu-
nity (Moscovici, 1961). The emergence of a social object requires
three conditions: collective relevance (the phenomenon concerns
the group), discursive circulation (it is discussed, represented, or
symbolized through communication), and cognitive anchoring
(it is integrated into pre-existing frameworks of meaning). For
example, objects such as 'English," 'academic success,' or ‘profes-
sional identity' acquire representational status as they are contin-
uously discussed, evaluated, and redefined within academic and
institutional discourses.

SRs in education

In learning environments, SRs offer a comprehensive frame-
work for understanding how individuals construct, interpret,
and engage with their academic and professional domains. As
Chaib (2015) observes, these representations uncover the col-
lective meanings underlying pedagogical processes, illustrating
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how learners’” perceptions are shaped by social interaction, cul-
tural traditions, and institutional discourse. From this perspec-
tive, education is not merely a cognitive endeavour but a social
process through which individuals internalize and reproduce
shared systems of knowledge, values, and beliefs. Empirical re-
search demonstrates that SRs influence students’ motivation, atti-
tudes, and self-efficacy, which in turn affect academic behaviours,
learning strategies, and professional aspirations (Cook & Artino,
2016). Acting as mediating systems between participants and
their educational settings, SRs organize experiences and provide
frameworks for interpreting success, failure, and identity within
the learning process. In higher education, they are particularly
relevant for understanding how disciplinary cultures, institution-
al hierarchies, and sociolinguistic ideologies shape engagement
with specialized knowledge. They highlight the dialogical and
dynamic nature of knowledge, positioning learning as participa-
tion in social practices that simultaneously reflect and transform
collective representations.

SRs of languages

Languages clearly qualify as social objects: they are socially and
culturally embedded, carry symbolic meanings, and reflect power
relations, identity, and social hierarchies. Consequently, accord-
ing to Castellotti & Moore (2018), learners’ motivation, engage-
ment, and behaviour are influenced by how languages are repre-
sented within their communities. These authors point out that
SRs of languages encompass beliefs about utility, prestige, accessi-
bility, appropriate use, and assumptions about “proper” speakers.

In globalised contexts, English has emerged as the dominant
academic and professional language, particularly in medicine.
Learners’ representations of English integrate instrumental per-
ception, such as access to scientific literature, academic achieve-
ment, and professional mobility, with symbolic dimensions like
prestige, modernity, and international inclusion. At the same
time, this language may also be viewed critically as a vehicle of
linguistic imperialism that marginalizes local languages and cul-
tures, reflecting the ambivalent nature of SRs (Lai, 2021).

In higher education, SRs influence students’ academic and
professional development. Among first-year medical trainees,
prior formal and informal exposure through schooling, media,
travel, or social interaction shapes their expectations, learning
strategies, and emotional engagement (Muthukumar et al., 2025).
English is perceived either as a gateway to advanced medical
knowledge and professional growth or as a demanding challenge.
Cultural beliefs, past learning experiences, and prevailing social
discourses further mediate these perceptions. Through anchor-
ing and objectification, learners assimilate unfamiliar linguistic
phenomena into existing cognitive frameworks and transform
abstract concepts into culturally meaningful forms (Moscovici,
1961). For instance, medical terminology may be anchored to
Spanish equivalents or objectified through metaphors that facili-
tate comprehension, retention, and motivation.
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Medical education demonstrates how language serves both as
a communication tool and as a conduit for accessing and pro-
ducing scientific knowledge. Students’ representations of Eng-
lish are shaped by expectations of professional competence, the
perceived complexity of specialized terminology, prior exposure,
and informal interactions. These opinions influence motivation,
self-efficacy, and learning strategies, impacting both immediate
performance and long-term career trajectories. Peers, instruc-
tors, media, and institutional discourses collectively construct
and negotiate these beliefs. While students may valorize English
as a marker of modernity and legitimacy, they also critique its
hegemonic influence, reflecting its sociocultural and ideological
significance.

Empirical research confirms these dynamics. Lasagabaster
(2003) found that university students’ attitudes toward English,
Spanish, and Euskera were shaped by sociolinguistic factors, ed-
ucational background, cognitive traits, socioeconomic status,
and group affiliation, with attitudes toward English strongly cor-
relating with proficiency. European studies emphasize the role
of language images (perceptions of status, history, and utility),
which often manifest as stereotypes reflecting social power and
influencing learning (Candelier & Hermann-Brennecke, 1993;
Zarate, 1993; Cain & De Pietro, 1997). These representations are
conveyed through media, literature, professional materials, and
classroom interactions, with teachers’ attitudes and discourse
shaping learners’ perceptions (Moore & Py, 2011; Friedman,
2023).

SRs are closely tied to identity. Languages signal belonging,
mobility, cultural capital, and heritage, affecting motivation, en-
gagement, integration, and self-esteem (Cadavid-Munera, 2022;
Chen, Su, & Wang, 2024). Prestige and native-speaker ideals con-
tinue to influence pedagogy and learner confidence, normalized
across institutional and digital contexts (Jovic, 2023; Guo, 2024).
Curricula and materials both reflect and shape SRs: anglophone
bias predominates in many textbooks, whereas local references
enhance engagement and identity formation (Lopez & Martinez,
2023). From early childhood, learners develop representations
through family, school, and media exposure, with metaphors
such as “English is a key language” encoding hierarchy and utility
(Cadavid-Munera, 2022).

Classroom interactions play a key role in shaping and nego-
tiating SRs. Teachers’ beliefs about linguistic norms and utility
influence pedagogy, feedback, assessment, and learner identity,
while peers may reinforce or challenge these perceptions (Lérincz,
2023). Beyond the classroom, language policies often reflect
market-oriented representations, framing languages as tools for
economic advancement or national prestige (Bourdieu, 1991).
Alignment with community perceptions is particularly crucial in
contexts such as minority-language revitalization (O'Rourke &
Dayan-Fernandez, 2024). Media and technology further encode
SRs, sometimes perpetuating prestige biases, yet digital platforms
also enable the inclusion of diverse speaker profiles and provide
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opportunities to question established hierarchies (Panjaitan &
Patria, 2024). Additionally, SRs encompass affective and embod-
ied dimensions, where socio-emotional interventions can shape
learners’ attitudes and engagement (Chen, Su, & Wang, 2024;
Pentén Herrera & Darragh, 2024).

Methodologically, research in this field often employs mixed
and multimodal approaches such as drawings, interviews, and
content analysis, situating SRs within specific sociolinguistic
contexts and integrating cognitive or neuroscientific measures.
Nevertheless, certain gaps remain, including a lack of longitudi-
nal and intervention studies, limited cross-national comparisons,
underdeveloped standardized measurement instruments, and in-
sufficient exploration of local and minority languages.

The global dominance of English in medicine and its implications
for healthcare

English has become the dominant language in medicine world-
wide, reflecting both its practical utility and its role as a form of
linguistic imperialism that shapes access, communication, and
professional development in healthcare. Most leading medical
research is published in English, making proficiency essential for
keeping pace with scientific advances (Pascual-Leone et al., 2022).
High-ranking journals, databases, and conferences predominant-
ly operate in English, and most high-impact studies are dissem-
inated through this language (Diaz-Rodriguez, Quintana-Lépez,
& de Ledn-Riera, 2022). Proficiency allows medical professionals
to critically evaluate research, participate in academic discourse,
and apply evidence-based findings in clinical practice, whereas
limited proficiency can hinder access to the latest methods and
innovations (Remes-Troche, 2012; Goodfellow, 2012; Faraj, 2015;
Wahyuni, 2021). Many medical technologies, devices, and proto-
cols are introduced via English-language platforms, making the
language a gateway to advanced care (Araujo Inastrilla & Solis
Solis, 2023). Nevertheless, Spanish remains vital across Latin
America and Spain, partially explaining why some Mexican stu-
dents initially deprioritize English proficiency (Romero Arocha
et al., 2024; Silva, 2019; Ulloa-Aguirre et al., 2020).

English also serves as the lingua franca of international medi-
cal collaboration. Proficiency enables healthcare professionals to
engage in global health discussions, participate in joint research,
and contribute to multinational clinical trials, fostering the devel-
opment of new treatments, technologies, and policies (Schkinder,
2024). Fluency facilitates access to conferences, workshops, and
professional networks, as well as collaborations with prestigious
institutions, international funding, and advanced study abroad
(Nguyen, 2024; Chan, Mamat, & Nadarajah, 2022). Thus, Eng-
lish enables cross-border scientific cooperation while reflecting
structural inequities, as professionals lacking proficiency may
face disadvantages in global medical participation.

In medical education, English proficiency is increasingly a
prerequisite for academic success. It is central to licensing exams,
certification programs, and comprehension of complex concepts,
assignments, and professional discussions (Chan, Mamat, & Na-
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darajah, 2022). Leading medical schools use English as the me-
dium of instruction, and textbooks and online resources are of-
ten provided in English even in non-English-speaking countries
(Alsuliman et al.,, 2019). Students pursuing international educa-
tion or prestigious positions face stringent English requirements,
illustrating its gatekeeping role and the global hierarchy of lin-
guistic dominance in healthcare education (Wynter et al., 2019).

Beyond academia, English is crucial for patient communi-
cation, particularly in international medical missions, medical
tourism, and global health initiatives (Wu et al., 2021; Caballero
Martinez, Galvan De La Fuente, & Fong Flores, 2024). In Mexico,
the expansion of medical tourism has made English essential for
effective interaction with international patients (Fischer, 2022;
Martinez Almanza, Morales, & Breceda Pérez, 2022). This illus-
trates how linguistic imperialism operates in practical health-
care, privileging English speakers while potentially marginalizing
non-English-speaking professionals.

Although English is widely recognized as the lingua fran-
ca of medical education and practice, research examining this
phenomenon from a social-psychological perspective in Span-
ish-speaking contexts is limited. Few studies explore the social
and cognitive dynamics underlying English learning in health-re-
lated education. For instance, Jiménez Barraza (2022) found that
students associate English with professional advancement, inter-
national mobility, and access to scientific knowledge, while also
experiencing apprehension due to perceived difficulty or limit-
ed proficiency. Similarly, De Tagle Herrera (2013) reported that
medical students view English as essential for accessing literature
and participating in international conferences, yet weigh its ben-
efits against the effort required to achieve proficiency. Camacho
Imbachi et al. (2022) highlighted both symbolic and instrumental
dimensions of English learning, including associations with mo-
dernity, scientific progress, and global communication.

Collectively, these studies underscore the practical and sym-
bolic roles of English and the influence of SRs on learners’ atti-
tudes, perceptions, and behaviours. Research on newly matric-
ulated Mexican medical students is scarce. Investigating their
representations of English can illuminate how students navigate
proficiency expectations, pressures from global linguistic hierar-
chies, and affective and motivational factors shaping engagement.
This is particularly relevant in contexts of entrenched linguistic
imperialism, where English dominates research dissemination,
professional communication, and international collaboration,
potentially marginalizing local languages and cultural knowl-
edge (Phillipson, 1992; Crystal, 2003). Insights from such re-
search can inform curriculum design, pedagogical strategies, and
institutional policies to promote effective, contextually relevant
language education and enhance access to global medical knowl-
edge.

In Mexican higher medical education, English proficiency is
essential for engaging with scientific literature, participating in
international conferences, and integrating advances in clinical
practice (Sierra-Galan, 2016; Pascual-Leone et al., 2022; Diaz-
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Rodriguez, Quintana-Lopez, & de Leon-Riera, 2022). Yet, many
newly matriculated students demonstrate limited proficiency
(Romero Arocha et al., 2024) and may hold ambivalent or neg-
ative perceptions of English. These perceptions, shaped by prior
academic and social experiences and by the global dominance of
English, reflect dynamics of linguistic imperialism. Such condi-
tions can hinder motivation and engagement, as students confront
both the instrumental necessity of this language for professional
advancement and the socio-affective challenges of its learning.
Understanding their social and cognitive representations of Eng-
lish is therefore essential to identify factors influencing motiva-
tion, guide pedagogical interventions, and support curriculum
development in Spanish-speaking higher education contexts.

Study: SRs of English among Mexican medical students
Objective

The study aimed to identify and analyse the SRs of recently ma-
triculated Mexican medical students regarding English. It exam-
ined students’ attitudes, beliefs, and perceptions of this language
as both an academic and professional tool, as well as a symboli-
cally significant language in global and cultural contexts.

Contextual and institutional background

The research was conducted at a public university in Mexico City,
which enrols medical students through a trimester system, ad-
mitting new entrants twice annually. This structure allowed in-
clusion of multiple groups from six consecutive cohorts (2021-
2023), ensuring diverse representation. The university provided a
setting to explore how English influences students’ academic and
professional trajectories, particularly at the onset of their medical
education, when exposure is primarily pre-university and not yet
formalized in the curriculum.

Focusing on newly registered undergraduates enabled the as-
sessment of English competence and attitudes before formal in-
struction - a critical stage, since students are expected to engage
with English-language academic materials, including special-
ized medical texts and scientific publications. Examining initial
perceptions provides insights into the formation of professional
identities, motivation for learning, and this language anticipatory
attitudes toward international academic engagement.

Although English is not mandatory at this university, it facil-
itates access to scientific literature, academic resources, and in-
ternational professional networks. This context offers a strategic
framework for examining how students socially represent this
language during the early stages of their professional socializa-
tion in medicine.

Participants

The study included 463 students: 113 males (24.4%) and 350 fe-
males (73.6%), aged 17-34 years. All participants were Mexican
nationals with prior English exposure through secondary and
high school education, typically at A1-A2 level (CEFR). Eleven
students (2.4%) had lived in English-speaking countries (USA,
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UK, Canada), and 101 (21.8%) had pursued extracurricular Eng-
lish courses. Self-assessed proficiency varied: 9.3% “very good,”
39.5% “good,” 22% “fair;” 20.9% “poor;,” and 8.3% “very poor.” This
diversity in prior exposure and perceived competence enabled a

nuanced analysis of SRs across different levels of familiarity and
skill.

Methodology

The study employed a mixed-method design to explore both
quantitative and qualitative dimensions of SRs. Data were collect-
ed using a structured demographic survey, covering age, gender,
prior English instruction, international experience, and self-as-
sessed proficiency, and an open-ended prompt: “What comes to
mind when you think of English?” This elicited associative words,
phrases, and narratives capturing symbolic, instrumental, and at-
titudinal dimensions.

Analysis combined quantitative coding and statistical examina-
tion in SPSS with qualitative thematic analysis. Themes were iden-
tified, guided by SR processes: anchoring, linking English to famil-
iar contexts or prior experiences, and objectification, transforming
abstract concepts into concrete categories such as academic suc-
cess, career opportunities, or media engagement. Responses were
organized into three dimensions: attitudes, field of representa-
tion, and information, by identifying representative phrases and
testimonies and interpreting the meanings they conveyed.

This integrated approach supported methodological rigour,
theoretical coherence, and careful operationalisation of SR con-
structs, helping to address previous concerns about epistemolog-
ical clarity in representation research”

Results
English competence from a multidimensional perspective
Thirteen percent of students emphasized English as essential for
accessing scientific literature, textbooks, and international publi-
cations. Anchoring is evident in linking the language to familiar
academic structures, while objectification appears in statements
such as, “The majority of information is in English, so it is essen-
tial for my education.” Students perceived English not only in-
strumentally, as a resource for academic achievement, but also as
integral to their emerging professional identity in medicine.
Thirty-two percent associated English proficiency with career
advancement and employability. Anchoring occurs as students
connect the language to tangible opportunities, including inter-
national internships, research, and global conferences. Objecti-
fication is reflected in metaphors like “opens doors to employ-
ment,” translating abstract career benefits into concrete cognitive
representations. These SRs underscore the influence of worldwide
labor market expectations on language-learning motivation.
Twenty-six percent conceptualized English as a universal lin-
gua franca. Anchoring is seen in linking English to global com-
munication and cross-cultural exchange, while objectification
emerges in expressions such as “a universal language,” transform-
ing abstract ideas into vivid metaphors. This category illustrates
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SRs: categories, frequencies and
percentage.
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integrative motivations, with English valued both instrumentally
and as a medium for cultural connectivity and international par-
ticipation.

Seventeen percent highlighted English in media and enter-
tainment. Anchoring occurs through associations with familiar
cultural content - films, music, and literature, while objectifica-
tion is evident in statements like, “My favourite movies and se-
ries are in English” This category reflects intrinsic motivation
and identity formation, showing that engagement with English
extends beyond academic and professional functions (Castro &
Shelton-Strong, 2024).

Fifteen percent linked English to personal growth, mobili-
ty, and international experiences. Anchoring relates English to
travel and concrete experiences, while objectification appears in
expressions such as, “It helps with traveling” These representa-
tions align with integrative motivations, emphasizing cultural
engagement, worldview expansion, and intercultural competence
(Chung & Long, 2024), positioning English as both a practical
and symbolic tool for self-development.

Despite recognizing its importance, only ten percent reported
difficulties, primarily in grammar, pronunciation, and listening
comprehension. Anchoring is evident in mapping these challeng-
es onto prior educational experiences, and objectification appears
in statements like, “It’s difficult to speak fluently” Notably, resil-
ience emerged as a theme: many students highlighted persistence,
reflecting the negotiation between perceived difficulty and long-
term benefits.

Opverall, these categories illustrate the interplay of anchoring
and objectification, key processes in constructing SRs (Moscov-
ici, 1961). English is anchored in concrete domains - academic,
professional, and cultural, allowing students to interpret a social-
ly salient phenomenon. Objectification materializes these rep-
resentations through metaphors and tangible descriptors, trans-

Frequency

Category (number of students) Percentage
Academic success 60 13
Professional success 146 32
Universal language 124 26.8
Popglar culture and 30 173
media
Personal development 7 155
and travel
Challenges in learning
English 46 10




SOCIAL REPRESENTATIONS OF ENGLISH AMONG MEXICAN MEDICAL STUDENTS

lating abstract concepts into shared symbolic knowledge. Table
1 maps these processes, showing how academic and professional
benefits (instrumental motivations) link to practical outcomes,
while metaphoric representations of English as a universal lan-
guage and cultural bridge reflect integrative motivations. Chal-
lenges and resilience highlight the dynamic negotiation inherent
in SRs, where abstract ideals are continuously reconciled with
practical realities.

Dimensions of SRs of English

To explore the multidimensional SRs of English among medical
students, the data were interpreted through three interrelated
dimensions: attitudes, field of representation, and informational
perceptions. Participants’ testimonies were analysed and organ-
ized to highlight recurring patterns and illustrate the variety of
experiences and perspectives. Table 2 presents a selection of these
insights, providing a clear overview of the ways in which students

Table 2
Dimensions of students’ SRs.

Dimension

Phrases and selected testimonies

Interpretation

Attitudes

I enjoy learning new things; I like how it
sounds; It is fun; I enjoy learning anoth-
er language; It seems elegant and pleas-
ant to the ear; I like speaking differently
and its accent; I love listening to music
in English; I would like to master it per-
fectly; It is difficult to learn; It sometimes
feels monotonous; It is fascinating to un-
derstand another language; It attracts my
attention; I enjoy communicating with
people from other countries.

Testimonies reflect intrinsic motivation,
aesthetic appreciation, and awareness of
learning challenges, indicating generally
positive attitudes alongside recognition
of cognitive demands.

Field of representation

Professional and career opportunities
(working in the U.S., career develop-
ment, educational and professional mo-
bility); access to academic and scientific
information (books, articles, conferenc-
es, research); international communica-
tion and interaction (people from other
countries, cultures, social and cultural
exchange); travel and global mobility;
practical application in daily life and ed-
ucation; learning languages as a cultural
and social tool.

Testimonies reflect intrinsic motivation,
aesthetic appreciation, and awareness of
learning challenges, indicating generally
positive attitudes alongside recognition
of cognitive demands.

English is perceived as a strategic in-
strument that facilitates academic, pro-
fessional, and cultural opportunities,
demonstrating both instrumental and
social value.

Information

Most widely spoken language/lingua
franca; present in books, music, films,
and media; essential for accessing scien-
tific and technical research; facilitates in-
ternational communication; fundamen-
tal for academic studies and training;
contributes to personal and professional
development; essential in medicine and
science; enhances vocabulary and under-
standing of other languages; tool for cul-
tural and professional exchange; strate-
gic language for education, research, and
culture; global language and medium for
social interaction.

English is regarded as a global cognitive
and social resource, crucial for learning,
research, and intercultural communica-
tion.
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perceive and engage with English, encompassing personal, aca-
demic, and cultural dimensions while maintaining the richness
of the original responses.

Thus, medical students perceive English as a multidimension-
al social object, reflecting a convergence of attitudes, professional
aspirations, and informational awareness. They express enjoy-
ment and fascination with the language, highlighting aesthetic
appreciation, intrinsic motivation, and a keen interest in inter-
cultural communication, while simultaneously recognizing the
challenges posed by complex grammar, vocabulary, and practical
application (Gardner, 1985). English is also viewed as a crucial
instrument for professional growth and academic advancement,
facilitating careers abroad, access to scientific literature, participa-
tion in international conferences, and cross-cultural engagement.
In this sense, it functions as a mediator of social and profession-
al opportunities, consistent with Moscovici’s theoretical frame-
work. Beyond its instrumental role, students recognize English
as a dominant global language present across media, literature,
and scientific resources, enabling research access, vocabulary
expansion, and meaningful participation in international net-
works. Its strategic importance in medicine, science, education,
and global communication underscores both its practical utility
and symbolic significance (Crystal, 2003). Together, these dimen-
sions reveal that students’ engagement with English encompasses
cognitive, affective, and social elements, suggesting that language
education should simultaneously cultivate motivation, aesthetic
appreciation, and intercultural competence while reinforcing ac-
ademic and professional skills, promoting a holistic approach to
English learning.

Discussion

The findings of this study illuminate the multidimensional SRs of
English among medical students, revealing its significance across
academic, professional, and personal domains. Analysis of six
principal categories highlights the interplay of affective, instru-
mental, and cognitive perceptions, reflecting Moscovicis (1961)
processes of anchoring and objectification.

Students generally exhibit positive attitudes toward English,
demonstrating intrinsic motivation, curiosity, and aesthetic ap-
preciation. Expressions such as “I enjoy learning new things,’
“It is fascinating to understand another language,” and “I enjoy
communicating with people from other countries” indicate en-
gagement beyond utilitarian purposes, encompassing both af-
fective and integrative motivations (Gardner, 1985). At the same
time, students recognize challenges in grammar, pronunciation,
and listening comprehension, reflecting awareness of the cogni-
tive demands of language learning (Karimnia & Khodashenas,
2018; Alrashed & Abdel Latif, 2025). Anchoring connects English
learning to prior educational experiences and familiar contexts,
while objectification appears in metaphors such as “It helps with
traveling” or “opens doors to employment,” translating abstract
motivations into tangible, shared representations.
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English is also perceived as a strategic instrument for pro-
fessional growth, academic advancement, and international en-
gagement. Categories such as professional and academic success
underscore its role in shaping career aspirations, accessing scien-
tific literature, participating in conferences, and pursuing inter-
national mobility. These perceptions align with global trends in
medical education, where English functions as the lingua franca
of scientific knowledge and professional communication (Hamel,
2007). The dominance of English in journals and conferences
exemplifies linguistic imperialism, privileging access and legiti-
mizing global professional standards (Phillipson, 1992). Students’
beliefs reflect both instrumental motivations, viewing English as
a practical means to career advancement, and integrative motiva-
tions, recognizing the cultural and symbolic capital inherent in
mastery of the language.

Moreover, the participants perceive English as a global cog-
nitive and social resource, essential for accessing research, tech-
nical knowledge, and cross-cultural communication. Anchoring
connects the language to concrete domains, such as scientific
literature, media, and international exchange, while objectifica-
tion transforms these domains into metaphors, including “a uni-
versal language” or “essential for my education.” These processes
demonstrate how English simultaneously serves practical needs
and cultural-symbolic functions, reinforcing its role as a lingua
franca in global health and higher education.

The convergence of attitudinal, representational, and infor-
mational dimensions positions English as a multidimensional
social object for medical students. Instrumentally, it facilitates
access to cutting-edge research, international collaboration, and
career mobility. Affectively and integratively, it supports person-
al development, cultural engagement, and professional identity
formation. At the same time, the prominence of English in med-
ical education reflects elements of linguistic imperialism, influ-
encing pedagogical practices and shaping perceptions of compe-
tence (Hamel, 2007). While proficiency provides opportunities,
non-native speakers may experience marginalization, illustrating
the tensions between global standards and local educational real-
ities.

Across all dimensions, anchoring and objectification struc-
ture students’ perceptions. Academic and professional goals are
anchored in familiar objectives, such as mastering textbooks or
securing internships abroad, while objectification materializes
these aspirations through metaphors such as “opens doors” con-
veys tangible career benefits, and “universal language” evokes
cultural connectivity. Even challenges are socially constructed
through these processes, with resilience emerging as students ne-
gotiate the balance between difficulty and potential gain.

Conclusions

The study illustrates the multifaceted role of English at the very
beginning of medical education. By applying Moscovici’s Social
Representation Theory, it explores how medical students con-
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struct shared beliefs and attitudes about English, emphasizing its
cognitive, instrumental, and affective significance. Uniquely, the
study examines this phenomenon at the onset of students” uni-
versity studies, grounding the analysis in their prior experiences
and exposure to the language. English emerges not merely as a
tool for accessing information, but as a socially and professional-
ly valued resource that shapes students’ identity, motivation, and
aspirations within the medical field.

Students perceive English as essential for academic success,
professional mobility, and participation in global scientific and
medical communities. Beyond its practical utility, the language
functions as a cultural and symbolic bridge, enabling engage-
ment in international networks, access to scientific knowledge,
and integration into broader professional landscapes. Processes
of anchoring and objectification translate abstract notions of op-
portunity and competence into concrete, shared representations,
allowing students to navigate both the advantages and challenges
of learning English.

The study also highlights the dual nature of English in medical
education. While proficiency supports research, clinical collab-
oration, and professional recognition, it simultaneously reflects
dynamics of linguistic imperialism. The dominance of English
in publications, conferences, and global discourse privileges na-
tive speakers and may limit equitable access for others. Students’
awareness of these dynamics underscores the importance of crit-
ically engaging with language as both a functional and sociocul-
tural instrument.

The findings underscore the importance of a pedagogical ap-
proach that integrates affective and instrumental dimensions of
language learning, thereby fostering motivation, resilience, and
proficiency essential for academic and professional advancement.
Educators should encourage critical engagement with English as
a globalised language and promote inclusivity for non-native
speakers. By integrating cultural, social, and professional di-
mensions into English learning, medical education can enhance
students’ global competencies and intercultural skills, preparing
them for active participation in international medical and scien-
tific communities.

Overall, the research results emphasize the need for educa-
tional strategies that address affective, cognitive, and instrumen-
tal dimensions of language learning. Curricular interventions
should foster motivation, intercultural competence, and resil-
ience while providing structured opportunities to develop pro-
ficiency aligned with professional demands. Encouraging critical
awareness of linguistic hierarchies can help mitigate the unin-
tended consequences of English dominance, preparing students
as competent, culturally literate, and globally engaged medical
professionals.

Limitations of the present study include reliance on self-re-
ported data, which may be influenced by personal biases, and
sampling from a single institution, limiting generalizability. So-
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cio-economic and cultural factors were not examined, and the
cross-sectional design precludes assessment of longitudinal
changes in attitudes.

Future research should consider longitudinal designs to track
evolving SRs of English, comparative studies across cohorts or
institutions to examine generational or contextual differences,
and qualitative methods such as interviews and focus groups
to capture nuanced perspectives. Investigating the interplay be-
tween language policies, curriculum design, and students’ atti-
tudes could inform interventions to enhance linguistic and cul-
tural competence, while examining how SRs influence teaching
strategies may optimize educational practices and alignment with
learners’ needs.
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Abstract

The present paper is a descriptive literature review of meta-ana-
lytic studies, which examine the effectiveness of social stories as
an intervention tool for individuals with Autism Spectrum Dis-
order (ASD). The aim is to synthesize and critically present seven
meta-analyses, based on the main stages of their implementation.
The search for meta-analyses was carried out in scientific data-
bases using keywords such as “meta-analysis,” “social stories,”
and “autism” Although the international literature recognizes
the positive impact of social stories on reducing problematic be-
haviour and enhancing social skills, the findings of this review
indicate small to moderate effectiveness, which varies depending
on participant characteristics. Furthermore, it was found that so-
cial stories are not sufficiently documented as an evidence-based
practice (EBP), yet they remain for many educators a practical
and accessible strategy in educational settings.

Keywords: Autism, Social stories, Meta-analysis

Introduction

The prevalence of Autism Spectrum Disorder (ASD) has in-
creased markedly over the past two decades (Maenner et al,
2023). Teachers in both general and special education across all
levels are called upon to create appropriate supportive environ-
ments for students with autism, applying specialized approach-
es and intervention strategies. Social stories represent one of the
most widespread strategies, as they help children with autism
understand social situations and adopt appropriate social behav-
iours (Rodrigues da Silva & Mwangi, 2025, p. 2). In contrast to
many other interventions for children with autism, social sto-
ries can highlight the uniqueness that these children may have.
Specifically, because children with autism often adhere strictly to
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routines, a social story can serve to establish a routine or rule that
the child may apply in a social situation. By utilizing this dynam-
ic, social stories may be less intrusive for children with autism
than other interventions designed to address social skill deficits.
Presenting instructions in the form of written commitments (as
opposed to the interactive nature of oral instructions) minimizes
the social aspect of teaching and reduces the resistance that may
arise toward verbal commands. Thus, a social story may allow
children with autism to perceive the rules governing social be-
haviour in a way that maximizes the likelihood of benefiting from
the proposed guidelines.

The purpose of this paper is to conduct a descriptive literature
review of studies from the last decade that follow the methodolo-
gy of meta-analysis and investigate the effectiveness of social sto-
ries as an intervention for individuals with ASD. The study aims
to synthesize and critically present seven meta-analyses accord-
ing to the main stages defined for conducting a meta-analysis:
formulation of the research question, determination of inclusion
criteria, search and evaluation of the literature, statistical analysis,
and interpretation of findings. Additionally, emphasis is placed
on highlighting the existing knowledge regarding intervention
through social stories, as well as the methodological issues and
writing characteristics emerging from the examined studies.

Social stories and autism

Autism is a neurodevelopmental disorder. It is a lifelong disability
and belongs to the pervasive developmental disorders, or more
precisely, to Autism Spectrum Disorders (ASD). Autism Spec-
trum Disorder (ASD) is characterized by persistent deficits in so-
cial communication and social interaction, alongside restricted,
repetitive patterns of behaviour, interests, or activities. Symptoms
appear early in development and cause significant impairment in
functioning. This definition follows the DSM-5-TR criteria. The
DSM-5-TR criteria for Autism Spectrum Disorder (ASD) include
(Yu, Ozonoff, & Miller, 2023):

1. Persistent deficits in social communication and interaction,
such as difficulty with social reciprocity, nonverbal commu-
nication, and forming relationships.

2. Restricted, repetitive patterns of behaviour, interests, or ac-
tivities, including repetitive movements, insistence on same-
ness, intense interests, and unusual sensory responses.

3. Symptoms appear in early developmental period.

4. Symptoms cause significant impairment in daily function-
ing.

5. Symptoms are not better explained by intellectual disability
or other developmental disorders.

Individuals who exhibit the disorder present significant dif-
ferences among themselves, as the deficits they demonstrate may
range from very mild to very severe, and for this reason, autism
is considered a spectrum disorder (National Research Council,
2001). One of the most prominent deficits of children with au-
tism relates to social skills, such as initiating and responding to
a conversation, coping with a change in routine, understanding
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how others may feel or think, and generally how to respond ap-
propriately in a social situation and interact with peers and others
in their environment (Chamberlain, Kasari, & Rotheram-Fuller,
2007, p.231). Deficits in social behaviours may become more ev-
ident, distinct, and critical when individuals with autism reach
school age and adulthood. Since social skills are an important as-
pect of everyday life, improving social functioning is one of the
most significant intervention goals for individuals with autism
(Weiss & Harris, 2001, p.798).

Social stories are an important intervention strategy in spe-
cial education and represent a method of teaching social skills.
They constitute a dynamic strategy that can be used with children
with autism as well as with children experiencing a range of oth-
er social dysfunctions or deficits. A social story is a short story
written for a specific child, describing a social situation, a person,
a skill, or an event based on expected and appropriate social re-
sponses (Scattone, Wilczynski, Edwards & Rabian, 2002, p.535).
Each social story is designed to teach children with autism how
to manage their own behaviour during a specific social situation
by describing the place where the activity will occur, when it will
happen, what will happen, who is involved, and why the child
should behave in a certain way. They have been used to reduce
problematic behaviours such as tantrums, self-injury, aggression,
stereotypy, property destruction, noncompliance, and others.
They involve individualized stories that provide individuals with
specific information about skills and situations they find chal-
lenging and often include visual material to facilitate comprehen-
sion for the intended recipient. As Grandin (1988, p.6) points out,
children with autism tend to learn better visually, which suggests
that the effectiveness of social stories is enhanced through the use
of images during the intervention.

Meta-analysis

Meta-analyses are systematic literature reviews in which data un-
dergo statistical processing. They are secondary studies and con-
stitute powerful tools for examining the literature and critically
analysing results derived from primary research. They contribute
to consolidating or deconstructing theories that emerge from in-
dependent studies of a related subject, aiming to group data and
draw clearer conclusions. They are systematic quantitative re-
views and represent a research approach grounded in a specific
scientific methodology. They are particularly important and use-
tul, as they can provide new knowledge to the educational com-
munity by offering answers to previously unanswered questions.
Importantly, they can be conducted without the costs associated
with primary research. In the field of education, they have been
applied to various issues, with their results influencing practice
and policy worldwide (Borenstein, Hedges, Higgins, & Rothstein,
2011, p.38).

To conduct a meta-analysis, there must be primary studies
that share common basic characteristics, have strong methodol-
ogy, are free from systematic errors, and present results that are
not inconsistent. For a meta-analysis to be scientifically valid,
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its writing and implementation must follow scientific principles
and rules that minimize potential errors inherent in any research
study. The key components of a meta-analysis include formulat-
ing the research question, searching the literature, selecting and
evaluating studies, statistically processing the data, and interpret-
ing the results.

Methodology

The search strategy included widely accessible and multidiscipli-
nary electronic search engines (Google, Bing, Yahoo), electronic
databases (ERIC, Heal-Link), and scientific article search engines
(Google Scholar, Openarchives.gr), aiming to cover a wide range
of sources, including theses, dissertations, and open-access arti-
cles. However, specialized databases such as PsycINFO and Pu-
bMed were not used, due to limited access and the intention to
include broader document types. This limitation should be ac-
knowledged as a weakness of the study, as it may have affected the
comprehensiveness of the search.

The keywords used for the search were “meta-analysis,” “social
stories,” and “autism,” while the publication period was limited
to the last decade. The search yielded seven studies published
between 2009 and 2019, which met the criteria relevant to the
research topic.

To synthesize the data, a descriptive review of meta-analyses
was conducted, aiming to present high-level evidence from mul-
tiple meta-analyses and provide a broader and more consolidated
understanding of social stories interventions for individuals with
autism. Since meta-analyses already aggregate results from indi-
vidual studies, their descriptive review allows for the identifica-
tion of overarching trends, methodological strengths and weak-
nesses, and gaps in the literature, without the need to re-analyze
all primary studies. This approach is particularly useful when
several meta-analyses exist on related questions, as in the present
case (Ntais & Talias, 2024).

The descriptive synthesis of these studies follows the stages
characteristic of a structured meta-analytic review. These stages
include formulating the research question, defining inclusion and
exclusion criteria, conducting the literature search, selecting and
evaluating studies, performing statistical analysis of the data, and
interpreting the results (Patelarou & Brokalaki, 2010, p. 124).

Descriptive review

Research questions - objectives

The first stage in every study is the clear formulation of the re-
search question, which must be scientifically justified and which
the conducted meta-analysis attempts to answer. The transforma-
tion of the research question into a research project is achieved
through research objectives, which state the steps to be followed
in order to derive answers and determine how the research pro-
cess will be structured. The individual research questions in the
selected studies can be summarized in one central research ques-
tion, namely the use of social stories as an intervention tool for
children with autism, along with the objectives surrounding this
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question as they emerged from the examined studies presented
below.

In the study by Wang & Spillane (2009), the aim was to review
research studies published over the past ten years regarding in-
terventions to improve social skills in children and adolescents
with autism. Among these interventions there were social stories.
Key objectives included examining the outcomes of the studies,
evaluating whether these interventions met the necessary scien-
tific criteria, and determining whether their results were based on
clear evidence.

The main objectives of the Kokina & Kern (2010) meta-anal-
ysis were to examine the overall effectiveness of social stories,
describe the ways in which social stories were used in research
studies, and investigate the role of a set of variables involved in
the intervention, including characteristics of both the facilitator
and the participant.

Test, Richter, Knight, & Spooner (2011) conducted a system-
atic meta-analysis that included a descriptive review, qualitative
analysis, and meta-analysis using the percentage of non-overlap-
ping data (PND). The main objectives of the study were:

a) to conduct a comprehensive review of the quality of the litera-
ture using current criteria based on the evidence standards devel-
oped by Horner et al. (2005),'

b) to calculate PND, and

c) to determine whether social stories can be considered an evi-
dence-based practice (EBP).

The study by Reynhout & Carter (2011) evaluated the effec-
tiveness of social stories by examining single-case studies. It fo-
cused first on determining whether social stories are effective in
promoting behaviour change in individuals with autism or other
disabilities, and secondly on investigating whether the effective-
ness of social story interventions varies depending on the study
or participant characteristics.

In the study by Bozkurt & Vuran (2014), the purpose was to
investigate whether the use of social stories for teaching skills
was effective, according to the findings. The specific objectives
serving this purpose were to address questions concerning the
research context and the characteristics of the participants, the
key skills taught, the reasons for selecting them, as well as the
data collection and evaluation methods used. Furthermore, the
study explored whether the process followed proper scientific
methodology, clarifying who conducted the research, which re-
search models were used, what sentence types were employed in
the social stories, and what independent variables were applied in
the social story intervention.

In the study by McGill, Baker & Busse (2015), the aim was
to conduct a quantitative review of social story interventions for
students diagnosed with autism. The initial hypothesis suggested
that small to moderate effects would be demonstrated in reduc-
ing problematic behaviours, based on prior research. It was also
hypothesized that outcome variability would be observed across
indicators. The primary objective was to quantitatively examine
results for various outcome measures. A secondary objective was
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Table 1
PRISMA Flow Chart.

to assess the potential impact of variable fluctuations on interven-
tion outcomes.

Finally, the study by Wahman, Pustejovsky, Ostrosky, & San-
tos (2019) evaluated the effectiveness of social stories in reducing
challenging behaviour and improving prosocial skills in children
under the age of five, including those with autism. The objectives
of this study were to assess the quality of available evidence using
WWC standards, synthesize findings using parametric effect size
estimates with meta-analytic methods appropriate for behaviour-
al outcomes, and investigate potential moderators of intervention
effectiveness.

Selection and evaluation of studies - Inclusion and exclusion
criteria

An important step in a meta-analysis is defining the study pop-
ulation-sample, as well as the inclusion and exclusion criteria for
the studies. By applying the predetermined criteria, the sample
is derived. These criteria may refer to participant characteristics,
the type of intervention, duration of implementation, methods
of comparison and analysis, as well as the number of studies. In
the studies examined in this review, the selection criteria are, for
the most part, common, allowing for a basis of comparison. Table
1 presents the PRISMA flow chart for study selection in the so-
cial stories interventions review. They are presented in detail per
study and summarized in Table 2 that follows.

In the study of Wang and Spillane (2009), an electronic search
was conducted for studies published between 1997 and 2008. The
studies were selected based on the following criteria. The par-
ticipants had been diagnosed with autism between birth and 21
years of age and were students receiving special education servic-
es either at home or in the school environment. They had used
interventions targeting social skills (studies measuring functional

Identification
9 records identified through search

!

Screening

9 records screened _> 2 records excluded

{

Eligibility

Exclusion

7 full-text articles assessed ' . Dupl_icate. pu!)lications of the same data.
for eligibility o Studies with incomplete reporting or miss-

!

Included

ing data for outcomes of interest

7 studies included in review
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Year of Pu{el?;a?fon Number Age of
No. Authors Title Publication . | of Studies | Reference
of the Studies .
of the Study . Reviewed | Groups
Reviewed
Evidence-based social skills
Wang, P, & interventions for children
1 Spillane, A. with autism: A meta- 2009 1997-2008 36 0-2lage
analysis
Social Story™ interventions
Kokina, A., & | for students with autism
2 Kern, L. spectrum disorders: A 2010 2002-2009 18 0-21age
meta-analysis
Test, D. W, . .
Richter. S A comprehensive review
3 . o and meta-analysis of the 2011 1995-2007 18 5-18 age
Knight, V., & . Lo
social stories literature
Spooner, E
Reynhout, G., |Evaluation of the efficacy of 257 (71%
4 & Carter, M. | Social Stories™ using three 2011 1995-2009 62 s t012a eo)’
(2011). single subject metrics &
An Analysis of the Use of
Social Stories in Teaching
5 | Borkurt, S, & | g il Skills to Children 2014 1998-2010 22 0-15 age
Vuran, S. . .
with Autism Spectrum
Disorders
el 1, | Sy merenins
6 | Baker,D., & reastig CAATEnsg | 9015 1995-2012 27 5-12 age
Busse. R.T behaviours: A single-case
> 7" | meta-analysis 1995-2012
Wahman, C. L., Examlr'nng the' Efects
. of Social Stories™ on
Pustejovsky, J. Challenging Behaviour and
7  E., Ostrosky, M. BB Bend 2019 2002-2012 12 3-10 age
Prosocial Skills in Young
M., & Santos, . .
R M Children: A Systematic
T Review and Meta-Analysis
Table 2 skills such as daily living skills, reduction of problem behaviours,
Summary table of the seven me- or non-social communication skills were not included) and eval-
ta-analyses. uated the effectiveness of social competence interventions. They

had been published in a peer-reviewed journal between 1997
and 2008 and met the evaluation criteria of intervention strategy,
characterized as evidence-based practice (EBP) by the Council
for Exceptional Children Division for Research in 2005.

In order to be included in the meta-analysis of Kokina and
Kern (2010), studies had to use social stories as the sole inter-
vention. Furthermore, they had to apply a single-case design
with experimental control and provide graphical baseline and
intervention data allowing the calculation of the percentage of
non-overlapping data (PND). Finally, participants had to have
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a primary diagnosis of autism from an independent diagnostic
center. The following were excluded: (a) studies without quantita-
tive data (e.g., qualitative case studies) or that used group action
designs, (b) studies employing non-experimental designs, (c)
studies using social stories as part of a set of interventions (e.g.,
social stories combined with verbal prompts, video modeling,
role play, etc.), (d) studies with participants with disorders other
than autism (e.g., behavioural disorders, intellectual disabilities),
and (e) studies where the PND index could not measure the effec-
tiveness of the intervention.

For a study to be included in the review of Test, Richter,
Knight, & Spooner (2011), social stories had to represent part of
the interventions, assess the impact of the intervention on a de-
pendent variable, report quantitative or qualitative results, and
be published in a journal. Studies excluded from this review were
those that used a single-case design to demonstrate the impact of
social stories and those that did not examine social stories as an
independent variable.

The inclusion criteria in the study of Reynhout & Carter (2011)
were that the studies had been published in English, were avail-
able in databases before October 23, 2009, and implemented a
social story intervention. In addition, at least one participant with
a disability had to be included, and a small-N research design had
to be used. The studies had to present data in graphic or text form
and provide information regarding learner performance. Since
social stories are applied for a wide range of purposes, no further
restrictions were imposed on study outcomes. Data concerning
teacher perceptions were excluded from the analysis, as well as
studies concerning the use of social scripts, mutual story telling,
and narrative therapy. Descriptive cases not including quantita-
tive data were also excluded, and no geographical restriction was
applied.

In the selection of articles included in the study of Bozkurt &
Vuran (2014), the criteria concerned articles published in scientif-
ic journals between 1991 and 2011, in which experimental stud-
ies related to individuals with autism were examined. The studies
examined dependent variables of social skills and independent
variables related only to social stories. Articles concerning the ef-
fectiveness of social stories in simple single cases that presented
only social stories and social stories with additional interventions
were considered. In addition, studies that used a single-case de-
sign with experimental control and provided graphical data al-
lowing the calculation of the percentage of non-overlapping data
(PND) were examined.

In the study of McGill, Baker & Busse (2015), seven specific
selection criteria were applied to investigate potential studies for
inclusion in the meta-analysis. The participants were school-age
children from preschool through Grade 12 who had been diag-
nosed with autism. The study used social stories as the primary
component in the intervention package. The intervention pro-
gram primarily aimed at reducing problem behaviours, while
the studies also sought to increase pro-social behaviours; how-
ever, these results were not incorporated in the meta-analysis.
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The study used a single-case research design with experimental
control. It also had to follow the standards adopted by the What
Works Clearinghouse for evaluating single-case research.

The studies used in the research of Wahman, Pustejovsky, Os-
trosky, & Santos (2019) had to meet the following criteria. They
had to be published in a peer-reviewed journal between 1995 and
2018 and report one or more single-case designs. Social stories
had to be used as the primary intervention for reducing challeng-
ing behaviour and increasing social behaviour, and at least one
participant in the intervention had to be under the age of five.
They had to present outcomes for at least one measure of chal-
lenging behaviour and be conducted in the United States. The
participants in the studies could be both children with challeng-
ing behaviour and children with autism.

Recording, coding, and statistical analysis of data

An important step in a meta-analysis is the recording of the main
elements of the studies so that comparison and determination of
the degree of similarity can be made. The degree of similarity is
characterized by the term “assessment of study heterogeneity””
To minimize errors, the data recorded from the studies result
from the collaboration of two researchers (Patelarou & Brokalaki,
2010, p. 126).

During the statistical analysis of the data, all study results are
essentially synthesized to produce an aggregated outcome. The
statistical analysis (meta-analysis) of the study data can be con-
ducted using random effects models, fixed effects models, and re-
gression models. These models are used to calculate the summa-
ry effect estimate. Subsequently, statistical tests are performed to
check the consistency of the result as well as subgroup analyses.
In addition, the study should present data in graphs depicting in-
dividual data points. Typically, single-case studies are interpreted
through visual inspection of graphs; however, this may be subjec-
tive, resulting in a lack of objectivity in interpreting results. As an
alternative, the calculation of PND (Percentage of Non-overlap-
ping Data) using these graphs has been proposed as a statistical
measure in a meta-analysis.

The PND is a widely used statistical index for measuring and
meta-analyzing single-case experimental designs. Scruggs et al.
(1987, p. 27) note that the PND is the only significant evaluation
criterion that can be consistently applied to most single-case stud-
ies. The PND determines the magnitude of behavioural change
from baseline to intervention phase by calculating the percentage
of overlap between data in these phases. The number of inter-
vention data points exceeding the highest or lowest baseline data
point is divided by the total number of intervention data points,
and the result is multiplied by 100%. The PND is usually used
to measure outcomes in meta-analyses of single-case research as
an alternative to traditional visual methods of analysis. A PND
between 91-100 is considered a highly effective intervention,
between 71-90 moderately effective, between 51-70 minimally
effective, and between 0-50 ineffective (Scruggs & Mastropieri,
1998, p. 224).

ZEALOS / Volume 23 2025 51



DIMITRIS VROIKOS, IOANNA AIVATZIDOU

2. Mastropieri, M. A., &

Scruggs, T. E. (1985-1986).

Early intervention for socially
withdrawn chil dren. The Journal
of Special Education, 19, 429-442.

52 ZEALOS / Volume 3/ 2025

In studies where statistical data are used, inter-rater reliabil-
ity is also examined, representing the degree of agreement be-
tween evaluators. It estimates the extent of homogeneity among
the scores given by different raters. This evaluation is useful for
determining whether the tools used by raters —such as a specific
scale- are appropriate for measuring a given variable. If evalu-
ators do not agree, either the scale is flawed, or the raters need
retraining.

In the 36 single-case research studies used by Wang & Spillane
(2009), a coding system developed by Mastropieri and Scruggs
(1985-1986)* was applied and modified according to criteria de-
scribed by Horner et al. (ibid.). Each study was categorized based
on characteristics such as the number of participants, diagnosis,
and age, the description of the target behaviours and skills, as well
as the description of the intervention and research design. Fur-
thermore, studies were categorized according to generalized out-
comes, as measured by the percentage of non-overlapping data
(PND), and confirmation that the study assessed integrity and
validity.

To determine inter-rater reliability for the coding and PND
analysis procedures, the first author coded all single-case studies
and calculated PND, while the second author randomly selected
30% (12) of the studies and independently coded and calculated
PND for those. Inter-rater reliability was calculated by dividing
the total number of agreements by the sum of agreements and
disagreements multiplied by 100. The mean agreement between
the two authors was 97% (range 78%-100%).

In the meta-analysis by Kokina & Kern (2010), each study was
summarized, and information was coded into three categories
concerning the study methodology, the key characteristics of the
intervention, and the participants’ characteristics. Specifically,
coding included experimental design (e.g., ABAB design, mul-
tiple-baseline designs), assessment of skill maintenance and gen-
eralization, treatment fidelity (i.e., accuracy of implementation),
social validity (i.e., acceptability of the intervention to stakehold-
ers), and inter-observer reliability (i.e., consistency of measure-
ment among observers).

To determine whether specific study characteristics were as-
sociated with higher intervention effectiveness, PND was calcu-
lated. To summarize intervention outcomes and estimate effec-
tiveness for each study characteristic, median PND values were
used instead of means, since the median is a positional measure
less affected by outliers and more appropriate when PND data are
not normally distributed. The first author served as the primary
coder. Two additional independent raters —doctoral students in
special education- coded a random sample of 5 out of 18 studies
(28%) and calculated PND scores. The inter-rater reliability for
study coding was 94% (range 89-97%). Disagreements were pri-
marily due to difficulties interpreting participant characteristics
and were resolved through discussion. Agreement for PND cal-
culations was 100%.

In the meta-analysis by Test, Richter, Knight, & Spooner
(2011), qualitative indicators for single-case research, developed
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by Horner et al. (ibid.), were used to evaluate the methodological
quality of each included study. Two authors reviewed the studies
using a form developed based on these standards. The researchers
calculated PND scores for all social story interventions meeting
inclusion criteria and also computed PND for maintenance and
generalization of skills.

Inter-rater reliability data were collected for each category in-
cluded in the three analyses (i.e., descriptive analysis, alignment
with quality indicators, and analysis of intervention outcomes). A
second researcher randomly selected at least 27% of the articles
in each analysis to determine inter-rater reliability by dividing
agreements by the sum of agreements and disagreements. For de-
scriptive findings, inter-rater reliability was calculated item-by-
item, and reliability was computed for 8 of 28 studies (28.6%),
ranging from 80% to 100%, with a mean of 94.9%. For coding
quality indicators, two researchers independently evaluated 8
of 28 studies, yielding inter-rater reliability between 85.7% and
100% (mean 95.8%). For PND checks, inter-rater reliability was
assessed point-by-point on each data graph, with five of 18 stud-
ies (27.8%) evaluated, showing 100% agreement.

In the study by Reynhout & Carter (2011), a PND statistic
was calculated for each study using the combined number of
non-overlapping data points across all participants and condi-
tions, as described by Schlosser et al. (2008)’ and Scruggs et al.
(ibid.). In addition, a PEM (Percent of Data Points Exceeding the
Median) statistic was calculated using the grouped number of
data points exceeding the median across participants and condi-
tions. An IRD (Improvement Rate Difference) statistic was also
computed as described by Parker & Hagan-Burke (2007),* by
measuring improvement rates from baseline to treatment phas-
es across individuals and conditions. IRD calculation involves
eliminating overlap between baseline and intervention data by
removing the smaller number of data points.

In some cases, two statistical methods were applicable, and
both were used with the more realistic result being selected.
Inter-rater reliability checks were conducted on a randomly se-
lected sample of 14 studies (23%) for recording study details and
assessing qualitative research quality. Agreements were calculat-
ed as a percentage of agreements over agreements plus disagree-
ments. Reliability measures for each section of the study were as
follows: participant description (age, cognitive ability, autism lev-
el, diagnosis) 94%; study description (design, target behaviours,
settings, construction of social story, use of additional strategies)
94%; outcome agreement 93%; and maintenance/generalization
data 98%. Overall inter-rater reliability for research quality was
95%. Reliability for participant information quality was 98%, de-
pendent variables 96%, independent variables 100%, key charac-
teristics 89%, internal validity 100%, external validity 93%, and
social validity 95%.

In the meta-analysis by Bozkurt & Vuran (2014), a total of 22
studies published between 1998 and 2010 were included. PND
scores were calculated for intervention, maintenance, and gen-
eralization outcomes. Inter-rater reliability was calculated for 8
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of the 22 studies (at least 30%). To ensure reliability in coding
and PND analysis, two authors independently coded each study
and compared results, achieving 100% agreement on study char-
acteristics. PND scores were calculated from the graphs provided
in each study and summarized for each one. For ABAB designs,
PND scores were computed for baseline and intervention phases
per participant (i.e., total non-overlapping points divided by to-
tal intervention data points). For multiple designs, separate PND
scores were computed for each behaviour, and their mean was
used as the overall PND for the study. PNDs were calculated for
intervention, maintenance, and generalization outcomes. Main-
tenance and generalization were assessed by comparing PND
between baseline and maintenance/generalization phases. PND
could not be computed for 10 (45.45%) single-case studies using
designs that did not allow identification of a functional relation-
ship (e.g., AB, ABAC, ABC).

In the study by McGill, Baker & Busse (2015), two authors in-
dependently coded inclusion criteria, study information, and sta-
tistical computations. Reliability and procedural fidelity were as-
sessed by the lead author, who had prior experience in single-case
research and meta-analysis. Coding included parameters such as
treatment integrity (i.e., whether studies reported integrity data
for >25% of intervention sessions), social validity (i.e., whether
studies explicitly gathered acceptability data from stakeholders),
reliability assessment (i.e., whether studies systematically as-
sessed dependent variable accuracy for 225% of sessions), and
functional assessment (i.e., whether data on antecedents, conse-
quences, duration, latency, or frequency were reported as part of
intervention planning).

To compare findings with prior social story research, three
single-case indicators were used to evaluate each study. The use of
multiple indicators aligns with best practice guidelines (Beretvas
& Chung, 2008).? Intervention effectiveness was evaluated using
Visual Analysis Ratings (VAR), a method in applied behaviour
analysis that assesses whether intervention data demonstrate ef-
fectiveness. Researchers calculated overall PND statistics for each
qualifying single-case study. For complex designs, PNDs were
computed for each primary interval, then averaged per case to
produce an overall estimate. Fail-safe N analyses were also con-
ducted to assess publication bias, following Orwin’s (1983)¢ for-
mula for standardized effect sizes, estimating the stability of sin-
gle-case effect results.

In the meta-analysis by Wahman, Pustejovsky, Ostrosky, &
Santos (2019), single-case data were coded based on descriptive
characteristics, research design strength, and experimental con-
trol strength. Participant demographics (age, disability, gender,
race/ethnicity) were coded as reported in the studies. Study de-
sign characteristics such as data type, targeted skills or behav-
iours, presence of maintenance/generalization phases, and pro-
cedural fidelity (=33% of sessions, with >80% accuracy) were also
coded.

WWC (What Works Clearinghouse) standards by Kratochwill
et al. (2013)” were used to assess design rigour (internal validity)
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and strength of experimental evidence (visual analysis). Only sin-
gle-case data meeting WWC design standards —with or without
reservations— were included. Average inter-rater reliability across
quality indicators and studies was 93% (range 74%-100%). Both
coders reviewed discrepancies and reached consensus. Effect size
metrics were computed using WebPlotDigitizer (Rohatgi, 2018),*
known for producing highly reliable data. Extracted data were or-
ganized in Excel. A multilevel meta-analysis model (Pustejovsky,
2018)° was used to summarize effect sizes across cases and stud-
ies, incorporating random effects for studies and nested cases. In
addition to overall mean effect estimates, meta-regression anal-
yses examined how participant and study design characteristics
influenced effect size variability. All analyses were conducted in
R (version 3.5.1; R Core Team, 2018),' using the SingleCaseES
package for effect size computation (Pustejovsky & Swan, 2018),"
metafor for meta-analysis (Viechtbauer, 2010),"* and clubSand-
wich for variance estimation (Pustejovsky, 2017)."

Results

An important stage is the correct presentation, evaluation, and
interpretation of the results, which lead to the final conclusion. At
this stage, the strength of the results, their practical application,
and their generalizability must be assessed. Through this process,
the necessity for conducting new studies to strengthen the find-
ings also emerges.

The results of the studies by Wang et al. (2009), Kokina et al.
(2010), Test et al. (2011), and Bozkurt et al. (2014) confirmed
previous conclusions regarding the questionable effectiveness of
social story interventions for students with autism. Most authors
agree that social stories are a promising intervention; however, ac-
cording to meta-analytic findings, they demonstrate questionable
effectiveness. They should not be considered an evidence-based
practice for teaching social skills to individuals with autism. Nev-
ertheless, they appear to be a promising practice that requires
further research (Wang et al., 2009, p. 338).

The intervention using social stories appeared to be much
more effective when used to target the reduction of problematic
behaviours rather than to teach appropriate social skills. A possi-
ble explanation is that social behaviours, situations, and concepts
are more abstract and complex and, therefore, more difficult for
students to comprehend. According to the “complexity hypothe-
sis”, social story interventions that describe simple, discrete be-
haviours, rather than complex social or nonsocial routines, had
higher effectiveness (Kokina et al., 2010, p. 822).

The review of the studies showed extreme variability among
individual results, which was expressed in a wide range of PND
scores. In the study by Kokina et al. (2010), the overall mean
PND score was 60% (range 11-100%), which was below the
PND threshold score of 70, proposed for effective interventions
(Scruggs & Mastropieri, 1998).

The overall results for PND and IRD measures in the study
by Reynhout & Carter (2011) indicated that the social story in-
tervention was slightly effective. This result was consistent with

ZEALOS / Volume 2 3 2025 55


https://automeris.io/WebPlotDigitizer
https://automeris.io/WebPlotDigitizer

DIMITRIS VROIKOS, IOANNA AIVATZIDOU

14. Zimmerman, K. N., & Led-
ford, J. R. (2017). Beyond ASD:
Evidence for the effectiveness of
social narratives. Journal of Early
Intervention, 39, 199-217.

56 ZEALOS / Volume 3/ 2025

other previously published social story meta-analyses, although
based on much smaller samples, such as those by Kokina & Kern
(2010), Reynhout & Carter (2006), and Test et al. (2010). Accord-
ing to the PND data, the overall IRD data were just above the
lowest levels that could be considered meaningful.

Test, Richter, Knight, and Spooner (2011), through their re-
search, found that social stories could not be considered as ev-
idence-based practices (EBP). Despite many critiques warning
practitioners about the limitations of social stories as EBPs, the
reality is that social stories remain a common practice used by
special education teachers. On the other hand, since social stories
are not yet considered an evidence-based practice —as measured
by the quality indicators of Horner et al. (ibid.)- there is concern
about whether educators should use social stories.

In the study by Bozkurt & Vuran (2014), 18.75% of the studies
examined the effectiveness of social stories as a stand-alone inter-
vention, 65.62% examined the effectiveness of social stories with
additional interventions, and 15.62% were comparative studies.
In the descriptive studies where social stories were presented
alone, most studies showed that they were effective in teaching
social skills to children with autism. The mean PND for the effec-
tiveness of social stories presented alone was 57.46%, with a range
of 19.02% to 87.82%, whereas the mean PND for social stories
combined with additional interventions was 65.66%, with a range
of 0% to 100% across all studies. According to this study, it is
an important finding that social stories alone are not as effective
as social stories with additional intervention. At this point, the
greater effectiveness of social stories with supplementary inter-
ventions may be attributed to the added intervention strategies.

The results of the meta-analysis by McGill, Baker, and Busse
(2015) showed that social story interventions for children and
adolescents diagnosed with autism were associated with small to
large reductions in targeted problem behaviours, with the out-
comes varying depending on intervention characteristics, the im-
plementer of the intervention, the behaviour of the participant,
the duration of the treatment, and the type of publication. In line
with previous studies, some evidence was found for greater ef-
fects when individual study variables were considered. However,
the current meta-analysis indicates that the effectiveness of so-
cial story interventions is limited and that they should be used
cautiously as a treatment for addressing problem behaviours in
children and adolescents with autism.

The results of Wahman, Pustejovsky, Ostrosky, and Santos
(2019) showed variability in methodological rigour and in the
effectiveness of using social stories both as a stand-alone inter-
vention and in combination with other intervention approach-
es. Thus, social stories cannot be considered an evidence-based
practice (EBP) for young children. Although several studies, such
as Zimmerman & Ledford (2017), suggest avoiding the use of
social stories as an intervention, other reviews, such as those by
Reynhout & Carter (2011) and Test et al. (2011), indicate that
social story interventions are slightly effective. The findings from
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this study highlight the need for additional research to improve
our understanding of the effectiveness of social story interven-
tions, whether implemented alone or in combination with other
interventions.

Conclusions

From the interpretation of the results, we can determine whether
the main objectives of the studies examined were achieved and
whether the key research questions were answered. In relation
to the topic under investigation, these questions concerned, in
short, the overall effectiveness of social stories and their contri-
bution to behaviour change in individuals with autism or social
behaviour difficulties.

In conclusion, it was found that social story interventions
demonstrated small to moderate effectiveness and that their ef-
fectiveness varied depending on the study or the participants’
characteristics. Furthermore, it emerged that social stories can-
not be characterized as an evidence-based practice (EBP). Initial
hypotheses suggesting that the effects on reducing challenging
behaviours and improving pro-social skills in children are small
to moderate were also confirmed.

All in all, although research findings on the effectiveness of
social stories as interventions are not particularly encouraging,
they are still considered by many educators to be an effective and
feasible intervention (Smith, 2001, p. 344), as their ease of im-
plementation makes them an accessible intervention option for
teachers and parents who wish to improve the social behaviour of
children with autism.

Social stories remain a practical intervention due to their ad-
aptability and ease of use in educational settings. They are most
effective when tailored to the individual’s cognitive and com-
municative needs and are combined with other supports such
as visual aids or peer modelling to enhance understanding and
generalization of social skills. Educators should consider sim-
plifying language and focusing on tangible behaviours for better
outcomes, consistent with the complexity hypothesis. Profes-
sional development on writing and implementing social stories,
alongside ongoing data-driven adaptation, is essential to improve
fidelity and effectiveness. Despite modest effects, social stories
offer accessible and feasible support, especially when integrated
thoughtfully into broader intervention plans (Schreibman et al.,
2015).

There remains a clear need for more rigorous randomized
controlled trials examining the effectiveness of social stories
across diverse populations and settings. Cross-cultural studies
are important for validating intervention generalizability global-
ly. Further exploration into technology-enhanced social stories,
including digital and interactive formats, could improve accessi-
bility, engagement, and outcomes. Researchers should also focus
on identifying which components and characteristics of social
stories maximize benefits to better inform educational practices.
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Abstract

This study examines the cultural phenomenon of post-birth preg-
nancy reveals among individuals of Nigerian descent, focusing on
the interplay between traditional practices and digital commu-
nication. Through qualitative research based on interviews with
ten individuals, the study investigates the reasons, tactics and su-
perstitions that influence this activity, as well as the thematic and
locational choices involved in these announcements. The findings
highlight how social media platforms such as Facebook, Insta-
gram, and WhatsApp have become tools for expectant mothers
to share pregnancy news while navigating cultural norms. These
platforms enable a broader reach, yet challenge and reshape tra-
ditional practices, particularly as influencers and celebrities push
cultural boundaries. The study also raises concerns about the
potential erosion of cultural values surrounding pregnancy and
childbirth. This research contributes to the understanding of how
digital globalization intersects with local traditions, demonstrat-
ing how social media transforms and redefines cultural identi-
ty and communication within Nigerian communities. It under-
scores the evolving dynamics of cultural practices in the digital
age and the implications for preserving cultural heritage.

Keywords: Pregnancy reveal, post-birth/delayed reveal, supersti-
tions, social media, Nigeria, cultural beliefs, gender reveal.

Introduction

Historically, pregnancy within certain Nigerian cultures was
shrouded in secrecy and superstition, driven by fears of attract-
ing malevolent forces that could harm the mother and unborn
child (Deforge, 2021). Publicly revealing a pregnancy was taboo,
often confined to close family circles (Nunoo, 2020a). However,
with the passage of time, cultural interactions, and especially the
rise of social media has progressively challenged these long-held
practices, offering a new medium for mothers to share their joy
more openly in a post-birth context.
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Social media has revolutionized how individuals commu-
nicate and share personal milestones, including significant life
events like pregnancy. Among Nigerians, there is a notable cul-
tural shift emerging with post-birth pregnancy reveals on social
media. This research explores this phenomenon, examining the
interplay between traditional beliefs, modern technology, and
the motivations behind these delayed announcements. Our study
scrutinizes the themes chosen for announcements, decisions on
issues including the baby's gender reveal, and the selection of lo-
cations and décor reflecting the mother's vision.

Furthermore, it elucidates the underlying motivations behind
this trend - ranging from a need to chronicle and honour moth-
erhood, to adhering to social media trend, and to alleviating the
hazards associated with traditional superstitions.

By examining how social media facilitates these reveals, this
research sheds light on the broader implications of digital com-
munication on cultural practices. In exploring how technology
perpetuates and redefines cultural norms surrounding pregnan-
cy announcements within the Nigerian community, the study
investigates how these online practices influence and challenge
existing superstitions, potentially leading to a gradual alteration
of traditional values.

Online Pregnancy reveals were made popular by Demi Moore,
a prominent American Actress when in August 1991, while preg-
nant, had her photo taken by renowned photographer Annie Lei-
bovitz for the cover page of Vanity fair Magazine (Collins, 1991).
Since then, other celebrities such as Britney Spears, Miranda Kerr,
Beyonce, Christina Aguilera, Kate Hudson, Serena Williams, and
many more have had maternity photos of themselves taken and
viewed publicly (Epstein, 2021).

This trend has been adopted by expectant mothers of Nigerian
descent, but unlike the celebrities who they see on social media
and who they seemingly imitate, the Nigerian pregnancies are
usually revealed online post-birth (after the birth of the child).
This is an intriguing phenomenon, and the quest to find out why,
gave birth to the initial research idea.

An exploratory ‘pilot’ research study on the subject was car-
ried out first including two expectant mothers. After assessing
the findings from this, we decided to increase our sample to ten
individuals and the focus of the research became “Cultural tradi-
tions in the Digital Age: Exploring Post-Birth Pregnancy Reveals
among people of Nigerian Descent on Social Media”

Background
While there is no definitive evidence identifying a specific con-
tinent or country as the origin of gender reveal on social media,
early documentation suggest that the trend gained prominence in
the United States. Gaarcia-Navarro (Garcia-Navarro, 2019) traces
one of the earliest widely publicised instances to blogger Jenna
Karvunidis, whose 2008 viral post featuring a cake filled with
pink icing, announced the gender of her unborn child.

Over time, the practice spread globally, including to parts of
Africa such as Nigeria, where pregnancy has historically been
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treated as a sacred and highly guarded experience. Culturally,
pregnancy was traditionally enveloped in silence and secrecy,
rooted in long-standing beliefs and superstitions that public dis-
closure could expose the expectant mother or unborn child to
spiritual or physical harm (Nunoo, 2020b).

However, the rise of digital technology, particularly social
media platforms has gradually reshaped these cultural norms.
Among people of Nigerian descent, a cautious yet growing shift
is emerging, many now engage in post-birth pregnancy reveals,
publicly sharing curated maternity images after childbirth as a
way of balancing cultural beliefs with contemporary digital ex-
pression (Radbus, 2017) therefore, although literature on delayed
or post-birth pregnancy reveal seems scarce, there is some sem-
blance of documentation in current affairs and contemporary en-
tertainment news.

Some expectant mothers at certain points of their pregnan-
cy would organize a photo shoot where photos of their pregnant
selves would be taken and posted on social media platforms such
as Facebook and Instagram to announce their pregnancy.

Renowned American Actress, Demi Moore is believed to have
made this practice desirable, (Collins, 1991) while Beyoncé’s 2017
maternity photo and announcement of being pregnant with twins
was adjudged to have provoked a lot of positive reactions, same
photo that if revealed decades earlier would have been considered
shocking, (Radbus, 2017).

Photos are generally used to create both individual and collec-
tive memories in the way they capture parts of one's social world
and regulate visibility (Nash, 2014). For expectant mothers who
engage in the practice of a photo enabled pregnancy reveal, they
tend to consciously document their journey and process of be-
coming mothers.

With pregnant photo reveal, expectant mothers are able to
document the physical change that takes place in their body, a
process now made easy by presentation culture, a culture ena-
bled by the technological capabilities of social media that allows
people present themselves and express their identity using re-
sources such as photos, video, and text on social media (Agus et
al,, 2021).

In contemporary Nigerian popular culture, expectant mothers
carefully plan how to celebrate and remember their pregnancy,
often starting with a themed pregnancy photo shoot. The deci-
sions on the theme and decor are usually dependent on the baby's
sex, if known. Some mothers incorporate the gender reveal cele-
bration into the photo shoot, with location choices ranging from
outdoor to indoor settings. They also select their outfit, makeup,
and photographer for the occasion.

The unpredictable outcome of pregnancy is fascinating but
also a risky experience and documenting it is not only stressful
but also deemed ‘too ambitious’ for an unknown outcome. The
peripartum period is increasingly being associated with strong
feelings of pressure relating to sustaining an idealized and unre-
alistic appearance that may be harmful together with the physical
changes that come with being pregnant (Becker et al., 2022).
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The prevalence of idealized, self-promotional, and highly cu-
rated imagery on social media can pressure women to conform to
unrealistic appearance standards, increasing body dissatisfaction
through unfavourable appearance comparisons (Becker et al.,
2022).

While this may have been proven to be true, it applies differ-
ently to different situations. In the case of the online pregnancy
reveal, the photos are a reflection of what the expectant moth-
er wants to show, although they are heavily treated and edited,
they still are a true representation and reflection of her life at that
point in time and to many who engage in this practice, it gives
them a sense of satisfaction with the current state of their body.

Social media has been likened to traditional media in the sense
that they often focus on appearance. Users of these mediums inten-
tionally select and post photos and videos of themselves in which
they look good and or attractive (Saiphoo & Vahedi, 2019). Preg-
nancy photo reveals on social media raise body image concerns,
as expectant mothers experience physical changes beyond a grow-
ing belly. These changes could include swollen noses, puffy faces,
skin discolouration, receding hairlines, and weight gain. However,
what they typically post online are edited versions of these images.

Social media’s connection to body image is frequently as-
sessed using social comparison theory, which implies that people
self-evaluate based on comparisons with similar others (Hogue
& Mills, 2019). Therefore, an expectant mother, after viewing
photos of another expectant mother on social media may draw
strength from that image, knowing that whatever changes she
may be experiencing are not unique to just her, thus creating a
positive body image and a sense of identity for herself.

The identity portrayed on social media is mostly different
from one’s real identity, because it is fashioned around what one
wants people to see or know about them and what people’s ex-
pectations are (Agus et al., 2021). During a pregnancy reveal on
social media, an expectant mother presents herself as someone
on the journey of motherhood, embracing her identity as an ex-
pectant mother. At other times, she may post images portraying
her roles as a daughter, sister, wife, aunt, or professional. Social
media has greatly influenced personal identity, whereas, in the
past, expectant Nigerian mothers did not openly share their preg-
nancies due to cultural norms of privacy around pregnancy.

Some Nigerian cultures hold very strong superstitious beliefs
against revealing pregnancies. A belief that stems from their con-
viction of the existence of evil. These beliefs of impending danger
to the unborn foetus and the expectant mother gave birth to rules
for an expectant mother, prohibiting her from engaging in cer-
tain activities.

For example, a pregnant girl was not allowed to tell people
outside her home that she was pregnant for fear that evil will be-
fall her and the unborn child. When the pregnancy became visi-
ble, she was also not to allow people touch her bump so evil does
not get passed on to the unborn child. (Nunoo, 2020c)

Safety pins are used to fasten together clothing or pieces of
fabric, but some pregnant women in certain Nigerian societies,
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use safety pins on their clothes or under garments as a form of
protection of the foetus from evil spirits and ensuring a safe de-
livery for the expectant mother (Owonikoko et al., 2017).

Studies have found that food taboos and myths also exist and
are upheld in some Nigerian communities. Snail meat for exam-
ple, though a rich source of protein and minerals necessary for
growth and development, is prohibited for expectant mothers in
Anambra state (Eastern part of Nigeria), due to the belief that if
consumed, the baby will be sluggish and salivate excessively like
the snail (Isidienu & Chiejina, 2022).

Young expectant mothers who reside within this culture, but
who also operate within the social media space and want to reveal
their pregnancy as they see it being done in the West, have adopted
the method of delayed reveal or post-birth reveal on social media.

Method

This study employed qualitative methods, drawing on rich, re-
al-life accounts from ten expectant mothers of Nigerian descent
who had engaged in pregnancy photography and social media
sharing.! A purposive sampling strategy guided participant selec-
tion based on predefined eligibility criteria.

Participants

Ten women participated in the study, each meeting the inclusion
criteria established to ensure alignment with the research objec-
tives.

All participants were:

1. Female: All ten individuals identified as female.

2. Of Nigerian descent: All participants were Nigerian by ori-
gin. Seven resided in Nigeria at the time of the study, while
three had lived outside the country for three to six years; one
in Tanzania, the other in Canada, and the third in the United
States.

3. Of childbearing age: Participants ranged from 26 to 40 years
old.

4. Pregnant and had organised a pregnancy photoshoot: All
participants had been pregnant and had taken part in a preg-
nancy photoshoot. Three had previously experienced mis-
carriages; for these women, the pregnancy examined in this
study was their second pregnancy resulting in their first live
birth. Among the remaining seven, five revealed their first
pregnancy and two revealed their second pregnancy.

5. Had posted pregnancy photographs on social media: All par-
ticipants had shared their pregnancy photos on at least one
platform. Facebook and Instagram were the most frequently

used sites.
1. This article, "Cultural Tradi-
tions in the Digital Age: Explor- Material
ing Post-Birth Pregnancy Reveals
among People of Nigerian
Descent on social media", is

After identifying and selecting eligible participants, each individ-
ual received a letter of introduction outlining the purpose of the

adapted from the author’s MA study, along with a consent form. These documents ensured that
thesis submitted to the University participants were fully informed and voluntarily agreed to take
of Nicosia in 2024. part.
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Procedure

Given the sensitive nature of pregnancy disclosure and cultural
taboos surrounding the topic, several prospective participants
declined participation. Of the ten who consented, five were ac-
quaintances of the researcher, while the remaining five were re-
cruited through referrals from family and friends.

Upon receiving signed consent forms, interviews were sched-
uled at times convenient for each participant, taking into account
their professional commitments and differing time zones.

Interviews are particularly effective for obtaining detailed
personal accounts and allow for meaningful follow-up questions
(Baxter etal., 2015), Semi-structured one-on-one interviews were
conducted via WhatsApp video calls over a two-month period
from March to May. The average duration of the interviews was
90 minutes, with each interview lasted between 15 to 30 minutes.

Interview questions focused on the following themes:

1. Experiences with pregnancy reveal(s) on social media

2. How the reveal was conducted

3. Motivations for sharing pregnancy photos

4. Timing of the reveal, including reasons for delayed or post-
birth posting

5. Cultural beliefs, superstitions, and limitations influencing
pregnancy disclosure

6. The role of social media in enabling or shaping the reveal

All interviews were conducted in English* and were recorded
and later transcribed verbatim.

Analysis

The data for this study were examined using Reflexive Thematic
Analysis (RTA), a method that values the researcher’s subjectivity
as an analytic resource and embraces flexible, organic, and iter-
ative coding. In RTA, themes are not simply discovered in the
data but are actively generated through a process of interpreta-
tion, reflection, and meaning-making (Braun & Clarke, 2019).
Given these characteristics, Reflexive Thematic Analysis is well
suited for analysing the rich, experience-based responses gath-
ered through the semi-structured interviews conducted for this
research.

Prior to the interviews, preliminary themes were developed
to guide the discussion and ensure alignment with the research
objectives. These themes served as broad analytic anchors, while
still allowing new insights to emerge inductively from the data.
For clarity in reporting, each participant was assigned a numer-
ical identifier (Participant 1-10) corresponding to the order in
which they were interviewed. Within the analysis, relevant the-
ories are referenced to illuminate specific patterns or ideas, not
as primary theoretical frameworks, but as supporting perspec-
tives that highlight the complex interplay between technology,
social norms, identity, and family. These theoretical references
help demonstrate how expectant mothers of Nigerian descent
navigate cultural values and contemporary digital practices when
documenting, announcing, and celebrating pregnancy on social
media.
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Examining the process of announcing pregnancies, fear of
harm as highlighted by participant 7,

I didn’t put it before the child was born, it was after the child was
born that I did. That’s just my reason, for fear of being hunted or
any special attention while I'm pregnant, so I just kept it till my
child was out,

stood out as a major reason for a delayed announcement.

Social media's influence in the online reveal is also highlight-
ed with participant 6 noting:

Social media has made everyone want to do things they never im-
agined they will do. I am a fan of Tik Tok, I like going on Tik Tok
and while on Tik Tok, I have seen a lot of challenges, a lot of videos,
gender reveal, pregnancy reveals... I already had it in mind, that
this is what I am going to do.

This confirms the influence of social media on individual behav-
iour, particularly in the context of sharing first-hand experiences
and milestones. They observe posts, videos, and challenges shared
by others, and subsequently model their own behaviour based on
what they see, confirming that individuals learn through obser-
vation and imitation (Akpan & Kennedy, 2020).

Symbolic interaction occurs during the online announce-
ments as symbols such as photos and captions are used to com-
municate within the social network and meaning is also created
through social interactions and interpretation of these symbols
(Johns et al., 2014) within their cultural context, reflecting the
significance placed on social interactions and the importance of
sharing life events within one's social circle.

Concerns of private vs sharing are taken into consideration.
On whether to share or not, Participant 1 and Participant 4 have
contrasting views.

Participant 1:

You know we are Africans and the world is wicked, can be wicked...
so for me, I needed to hide that, you know its not good to let the
cat out of the bag, so I needed to just hide, to keep it to myself, I did
the shoot during the pregnancy but I revealed it after I delivered
successfully.

Participant 4:

IfI will have a third child, that is what I will love to do. If I will have
the opportunity to post from day one until the child is eventually
born, I will do that. Because I want to see how I am transforming
daily and how the child is growing.

The contrast between those who keep their pregnancy pri-
vate and those who share it publicly reveals how individuals set
boundaries for sharing private information. Smith and Brunner
suggests that revealing private information can make someone
feel vulnerable, leading to a desire to control access to it (Smith &
Brunner, 2017).

Gender expectation and revelation play a significant role in
the online pregnancy announcements. Expectant mothers must
decide whether to know the unborn child's gender and whether
to reveal it during the announcement. Participants 6 and 7 had
different approaches to revealing the gender on social media: Par-
ticipant 7 shares:
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I was expecting a baby boy as revealed from my ultra scan, so when
we went shopping, I got some clothes that had particular write ups.
While participant 6 is quoted as saying:

So, when I was ready to know the gender, I asked them to write it,
put it in an envelope and seal it, I don’t want to know it myself, I just
want to take it home.

Starr Christine and Zurbriggen Eileen speak to the antici-
pation and revelation of the gender of the baby, as individuals
develop schemas or mental frameworks for understanding and
organizing information about gender (Starr & Zurbriggen, 2016).
They noted that schemas influence how individuals perceive
themselves and others in terms of gender roles, behaviour and
expectations.

Creative expressions and personalised pregnancy experiences
foster self-determination, as expectant mothers exercise auton-
omy and align choices with personal values rather than external
norms. Including partners in photoshoots strengthens bonds,
satisfying the self-determination theory's core needs: autonomy;,
competence, and relatedness (d’Ailly & Blokhuis, 2018).

The overall usage of photos for the pregnancy announcement
on social media was sharing, documentation and preservation of
memory and social media has been increasingly used to record
and share personal experiences (Ozdes & Karaman, 2023).

Selection of themes

Themes for the photoshoot often reveal or hide the baby's gen-
der, with colours like blue or green indicating male and pink or
purple indicating female. Neutral colours like yellow, nude, red,
and black suit both genders. Themes convey symbolism, family
dynamics, gender neutrality, simplicity, expression, and personal
style.

Simplicity, expression, and personal style are reflected in con-
cise statements like this from participant 10:

I already knew I wanted something simple for the photoshoot, so I
decided to use what we already have for the photo shoot,

and participant 8:

I kind of like matched it with my personality, I'm a very simple per-
son, I don’t like very complicated things, so I did a very simple shoot
with my family and our first child.

The preference for simplicity, personal expression, and match-
ing one's personal style in the context of a family photoshoot is
portrayed in the notion of self — concept, which measures how
one sees oneself (Rehman, 2019).

A total of 6 out of 10 participants leaned towards the side of

gender neutrality for the pregnancy photo shoot. While one may
assume that this may have been due in part to the fact that they
may not have known the gender of the child they were expecting,
their responses, as illustrated below, proves otherwise.
I knew I was having twins, boy and girl but that knowledge did not
determine the theme for the shoot. If I had worn something blue,
their instincts would have told them, she is wearing blue, maybe it’s
a boy, ah, she is wearing pink, look at the back ground, it’s a girl, so
I went for something nude - (neutral).



CULTURAL TRADITIONS IN THE DIGITAL AGE: EXPLORING POST-BIRTH PREGNANCY REVEALS

Adopting a gender-neutral theme for photoshoots and baby
showers reflects a conscious effort to challenge traditional gender
stereotypes. Choosing neutral colours and avoiding gender-spe-
cific themes, disrupts typical colour and gender associations and
recognizes that traditional cues like blue for boys and pink for
girls reinforce binary gender stereotypes.

Conversely, some like participant 2 knew the gender of the

unborn child and expressed it in the gender reveal theme:
I knew I was going to have a baby girl; I always wanted a flamingo.
This expression touches on symbolic interactions where indi-
viduals get meaning from symbols and allocate significance to
objects, events, and behaviours through social interactions and
communication (Johns, Chen, & Terlip, 2014). With the choice of
the flamingo theme for the baby shower reflecting the assignment
of meaning to the event.

Considerations are made for practicality and comfort in the
choice of the clothing. While surprise and privacy are prominent
in the themes, as 6 out of 10 participants used neutral themes for
their photo shoots, anyone viewing the photo without personally
knowing the expectant mother or the baby's gender only knew
she was expecting a baby.

Reactions to posts on social media

After deciding on the theme and the photoshoot is complete, the
next step is posting the photo/s on social media. This section fo-
cuses on the reactions and responses to the posts.

Online social media provides massive open-ended platforms for us-
ers of a wide variety of backgrounds, interests, and beliefs to inter-
act and debate, facilitating countless discussions across a myriad of
subjects. With numerous unique voices being lent to the ever-grow-
ing information stream, it is essential to consider how the types of
conversations that result from a social media post represent the post
itself. (Flamino et al., 2021)

With anticipation and expectation, excitement and surprise,

the desire for social validation and support, a sense of fulfilment
and gratitude, joy and celebration, an expectant mother shares
her pregnancy reveal photos on social media. She eagerly awaits
the reactions, knowing that online interest, attention, and en-
gagement would follow. However, the uncertainty of what others
might say and how their comments will affect her, lingers in the
mind of participant 9:
I wanted to have boys, I talked about it a lot on my status, every-
body except me wanted me to have a girl, all my friends knew I
wanted a boy, so when they found out that I had a girl, they were
all so happy.

This revelation garnered positive responses, leading to happi-
ness and excitement among friends, enhancing the interaction's
perceived value for both the ‘revealer’ and their friends.

For participant 1, reactions to her posting her pregnancy pho-
to online continued to garner reactions for over one year giving
her great joy
It gave me unspeakable joy, I cannot even explain how I felt that
period, till my baby was one year old,
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while comments for participant 10 showed the amazement of her
friends and family at the fact that she was having a second set of
twins:

The people that know me know that I have 7-year-olds already, but
another thing that made it “oh my God Oh my God” was that I had
another set of twins.

Anticipation and expectations are high emotions expressed by

participant 5 upon sharing news of the baby's birth with thoughts
such as:
I expected the reactions, I knew that a lot of calls will come in, I
knew that lots of congratulatory wishes and all will start coming
as soon as I posted, so I waited till the day after when I felt I had
enough energy for the calls and messages that kept rolling in.

By posting the announcement, they signal their openness to
receiving reactions, and waiting until they feel ready for antici-
pated calls and messages shows awareness of their emotional and
physical capacity to handle the reactions. Congratulatory messag-
es and calls upon safe delivery are not limited to one geographic
region. Social media platforms and digital communication tools
have enabled global connectivity, facilitating easy sharing of news
and updates globally with people connecting by actively circulat-
ing, remixing, and reshaping stories in participatory online cul-
tures (Jenkins et al., 2013).

Reasonings / Rationalisation

This section examines the rationale behind sharing pregnancy
photos on social media, focusing on the motivations, methods,
and timing of such reveals. It analyses platform choices, high-
lighting the distinct audiences and features of each: Instagram's
visual appeal, and Facebook's capacity for detailed interaction.
In using multiple platforms, Participant 5 notes:

I posted the photo on Instagram first, then shared it to Facebook.
The choice to share the photo across multiple platforms reflects a
desire to reach a diverse and broader audience as well as convey
the message in a rich and impactful manner.

The transient nature of social media is also invoked in the way
the information is shared. Some respondents who aim for an im-
mediate and temporary experiences, desiring the created content
to be consumed at a rapid pace, opt for immediacy and temporar-
iness.

It was posted on Instagram story, so it will disappear after 24 hours.

Content on Instagram or Facebook stories are considered
ephemeral content because the platforms are designed to provide
a temporary glimpse into a user's life or experience. This creates
a sense of urgency and immediacy for viewers. Once the 24-hour
period elapses, the content disappears, emphasizing the fleeting
nature of the experience.

Though memories on Facebook and Instagram stories are
short-lived, long-lasting memories can be created in the process
of the pregnancy reveal by engaging close family members says
participant 2:

Photo shoots most times are for memories and even at that, I tried
to invite very close friends and family.
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The objective of involving close family and friends is to create
an emotionally rich experience surrounded by loved ones. Their
presence enhances the event's emotional resonance, making it
memorable and cherished as well as providing opportunities for
documenting moments with photographs to revisit and relive
those experiences in the future.

Motivation / Reason for the reveal

The decision to have a pregnancy reveal is intentional, often driv-
en by specific motives. Some expectant mothers announce online
due to peer influence or trends, while others, particularly those
with children, seek closure. Key reasons from participants dis-
cussions include:

a. Celebrating milestones and preserving memories

Participant 8, whose baby was born on her birthday, said:

I had already done a photoshoot; it was only natural for me to post
it for my friends to actually see what it looked like. Also, because we
share the same birthday, I had the baby on my birthday.

She prioritized sharing the pregnancy photos on the child's
birth date, feeling a strong bond sharing the same birthday as her
new baby.

b. Creating closure and completeness

This was also expressed by participants 9 and 10 who lacked pho-
tos from previous pregnancies, as quoted:

I feel this will be my last child, so I thought, you know what, let me
do it, if it’s the last,

and,

I just thought that this would be my last chance to do a photoshoot,
so I did it.

The decision to do a photoshoot for what they perceived as
their "last chance" reflects a desire to provide meaning, signifi-
cance, closure, and completeness in their life narrative.

c. Personal memories

This resonates with participants 1 and 4, especially because they
were particular about their individuality.

I just felt I needed this memory of pregnancy, how my belly bump
was before I put to birth, so I just had to do it,

and,

I wanted to keep a memory of the whole process because pregnancy
is a process, it is actually a journey... I want to look at myself, may-
be when I get old, I can look at the photo and say oh it was this child
that was in there baking and all that.

Documenting the pregnancy journey through photoshoots
reflects a desire for self-reflection and self-awareness, preserving
memories as a reminder of personal growth and transformation,
and creating lasting autobiographical memories.

d. Infertility

This was a difficult realisation as 3 participants had faced chal-
lenges with infertility, underscoring its significance as a driving
force behind the decision to reveal the pregnancy on social me-
dia. One participant commented:

For me, I had a delay taking in - (conceiving), so it was such a big
deal to have that memory.
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The participants choice to document her journey through
publicly shared photos online reflects a desire to create a narra-
tive of struggle, perseverance, and triumph, celebrating joy while
acknowledging challenges.

Timing of the reveal

Cultural beliefs, traditions, and superstitions influence the prac-
tice of delayed or post-birth pregnancy reveals on social media
among expectant mothers of Nigerian descent. Despite wanting
to share pregnancy news, cultural norms discourage pre-birth re-
veals due to fears of miscarriage or evil attacks on the unborn
child and mother. Participant 2 shares that,

There is a lot of witchcraft in Nigeria, there is a lot of evil, there are
a lot of bad minds, so people just try to keep their pregnancies to
themselves, when I give birth, you see my baby,

and participant 3 reiterates some of the beliefs held within their
community,

In my place we believe that when you get pregnant, in the first tri-
mester, you don’t need to tell anybody because they might change
the sex of your baby.

Participant’s experiences of miscarriage influence their choice
to prioritize privacy in later pregnancies, this is further driven by
a need for emotional healing. Here is an experienced shared by
participant 9
“When I was pregnant and I lost the baby, the pregnancy... I
(had) shared the news of the pregnancy with all of my friends,
so you can imagine having to go back and tell them I am not
pregnant anymore. I had to literally go back and tell everyone I
had told I was pregnant, that [ was not pregnant anymore. So, this
one, I decided not to share”

The deliberate decision to withhold information about her

pregnancy and subsequent loss reflects her intentional manage-
ment of privacy boundaries to protect her emotional well-being.
she continues to say that;
“I was not ready to share because people will react knowing you
suffered loss, they would be that sense of care, checking up on you
and the place I was mentally, I didn’t want that... I just wanted to
go through that phase just by myself and my family”

Her reluctance to share pregnancy updates on social media
stems from a desire to avoid triggering reminders of past loss and
the potential trauma associated with explaining the situation to
others and dealing with their reactions. They also harbour a lin-
gering fear of losing the pregnancy again;

“I just don’t want a situation that will arise again that God forbid,
I lose the baby again and I have to start telling people again that
oh it’s not there”

Some expectant mothers choose to share pregnancy reveal
photos only after the baby has been born, as they feel more con-
fident about the safety of the pregnancy at that point. Similarly,
concerns about reopening old wounds led some expectant moth-
ers to refrain from revealing their pregnancy until later.

A participant recounted the painful experience of losing her
baby after previously sharing the news of her pregnancy with



CULTURAL TRADITIONS IN THE DIGITAL AGE: EXPLORING POST-BIRTH PREGNANCY REVEALS

friends and family. Two months later, she receives messages ask-
ing about the baby's well-being, which triggered feelings of grief,
sadness, and vulnerability. Participant 6 shared her emotional
journey of being pregnant again after experiencing a miscarriage.
“All through my pregnancy, I was scared. Every time I go to the
hospital, I'm scared because I don’t know what I'm going to hear,
I don’t know what will happen, so rather than telling people again
that I'm pregnant only for them to now start asking again “how
is baby?” I just decided to keep it to myself, my husband, and my
mother”.

The superstitious fear of being attacked by evil is another rea-
son for the delayed pregnancy reveal according to participant 6
“Fear of being bewitched.... I didn't put up the photo before the
child was born, it was after the child was born that I did. That’s
just my reason, for fear of being haunted or any special attention
while I'm pregnant, so I just kept it till my child was out (born)”

There is an underlying fear among many individuals of being
targeted by witches or experiencing harm if they disclose their
pregnancy. Consequently, to safeguard themselves, individuals of
Nigerian descent often opt to withhold the news of their pregnan-
cy until after the child is born.

Additionally, the belief in the "evil eye" is prevalent. Partici-
pant 6 reveals that she delayed announcing her pregnancy until
after the child was born to keep it away from the “evil eye” of peo-
ple who can either change the sex of the child (if they know what
gender the expectant mother desires) or prevent a safe delivery of
the baby. Parents, especially mothers also advice and encourage
their daughters not to share the news of their pregnancy with out-
siders.

Surprisingly, these fears, particularly regarding witchcraft,
resonates not only with expectant mothers residing in Nigeria
but also with expectant mothers residing in America and Canada
who participated in the survey.

In the aftermath of a miscarriage, the incident may become
intertwined with superstitions and witchcraft within Nigerian
culture, regardless of whether the loss is directly linked to sharing
information on social media.

Social media dynamics also play a role in the delayed pregnan-
cy reveal. Individuals may strategically choose what and when to
post to control how they are perceived by others. Ultimately, the
decision to delay a pregnancy reveal or share it after the birth
is deeply personal and influenced by a myriad of factors. All 10
participants in this study took reveal photos during pregnancy
but posted them after birth, with posting times ranging from the
same day to a month later. The earliest post coincided with the
mother's birthday and the baby’s birth, while another partici-
pant’s post came immediately after the birth due to her husband’s
early announcement.

Findings

Following a detailed analysis of data from semi-structured in-
terviews with ten female participants, the study explored what
post-birth pregnancy reveals entail, how they are carried out, and
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the motivations and meanings attached to this practice on social
media.

The findings reveal that expectant mothers of Nigerian descent
are increasingly open to documenting their pregnancy journeys
and sharing these images on social media. Despite lingering fears
tied to cultural superstitions, particularly beliefs about spiritual
harm or negative consequences associated with early pregnan-
cy disclosure, participants still expressed a strong desire to share
their experiences publicly. This hesitation was not limited to those
residing in Nigeria; even participants living abroad reported sim-
ilar cultural concerns, demonstrating that these beliefs persist
across geographical contexts.

Despite fears and concerns, social media remains a vital tool
for pregnancy reveals. Participants leverage platforms like Face-
book and Instagram, to share their stories with loved ones world-
wide. With deliberate decision as to when the pregnancy reveal
photos are posted, some participants while pregnant continue to
post old photos of themselves, giving no hint of being pregnant.
This brings to bear the social comparison theory, which posits
that individuals engage in online identity curation as a means to
present varied potential selves (Johnson & Ranzini, 2018). This
implies that individuals can control the narrative and present
themselves in a positive light or how they want to be seen or per-
ceived.

Social media also plays a role in how some expectant mothers
decide to do the reveal as one respondent notes that people on
social media like to do what is trending. Another observes that
people don’t need to create things from scratch, as they can just
adopt what has already been done and posted on social media,
to suit them. The urge to conform to these trends stem from the
aspiration to meet presumed standards and anticipations asso-
ciated with pregnancy and parenthood as showcased on social
media.

To some participants, social media serves as a driver for em-
bracing novel cultural customs like gender reveals, which, though
originated elsewhere, are now gaining traction in diverse cultural
settings like Nigeria.

Individuals learn through observing the behaviours and ac-
tions of others, particularly those who are perceived as role mod-
els or influential figures (Akpan & Kennedy, 2020). Given that
some known celebrities and social media influencers document
their pregnancy journey by posting the scan process, putting out
their scan results, sharing the gender of the unborn child and
generally keep their followers and fans updated, some fans have
been inspired to do the same if they have the opportunity of hav-
ing another child

While the predominant trend in pregnancy reveals among Ni-
gerians has been delayed or post-birth announcements, there are
indications of a potential shift, with signs suggesting a gradual
change, particularly influenced by celebrities. Observing celeb-
rities engaging in this behaviour could set a precedent and lead
to the normalization and acceptance of timely pregnancy an-
nouncements among this group of people.
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Additionally, social media serves as a platform for community
support and advice for pregnant women. It allows them to con-
nect with others, seek guidance, and receive support from fellow
mothers, healthcare professionals, and experts.

Individuals often use social media to compare their pregnan-
cy experiences with others, seeking validation, reassurance, and
information about typical milestones and expectations during
pregnancy. The inclination to document their pregnancy journey
from its preliminary stages to childbirth underscores their desire
to witness their body’s transformation and the child's growth over
time, thus emphasizing the importance of individual choice and
personal fulfilment irrespective of societal norms.

Contrary to what occurred in the past, there is a noticeable
shift towards greater openness in sharing pregnancy experiences
online. This change is influenced by factors such as widespread
access to social media platforms, growing societal acceptance of
online sharing, and the influence of celebrities and influencers
who openly document their pregnancies without apparent neg-
ative consequences. Nevertheless, participants of this study still
advocate for caution.

Acknowledging the inherent uncertainty of pregnancy out-
comes underscores the risk involved in sharing such personal in-
formation online. The Privacy Calculus theory, suggests that in-
dividuals weigh the perceived benefits against potential negative
consequences when deciding to disclose personal information.
Thus, the responsibility for the outcome rests with the individual
who choose to reveal their pregnancy” (Cain & Imre, 2021). Ulti-
mately, every person's decision to share their pregnancy journey
reflects their unique risk assessment process and priorities.

Conclusion

This study set out to explore the emerging phenomenon of post-
birth pregnancy reveals among women of Nigerian descent,
examining how cultural beliefs, personal motivations, and dig-
ital communication intersect in shaping this evolving practice.
Through the perspectives of ten participants, the research illu-
minates how pregnancy which was once strictly private and cul-
turally concealed, now finds new expression in the digital age
through carefully curated post-birth announcements.

The findings reveal that while expectant mothers increasingly
embrace social media as a space for creativity, self-expression, and
memory-making, deep-rooted cultural superstitions continue to
influence the timing of these announcements. Concerns about
spiritual harm, miscarriage, or “evil eyes” still shape disclosure
decisions, leading many to delay sharing until after childbirth.
Even among women living outside Nigeria, cultural norms re-
main powerful, demonstrating the persistence of heritage across
geographical boundaries.

The study further shows that pregnancy reveals on social me-
dia serve multiple functions like emotional healing, celebration of
milestones, and social validation. This aligns with broader litera-
ture suggesting that digital platforms shape how individuals pres-
ent themselves, negotiate privacy, and manage social expectations.
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Importantly, the rise of post-birth reveals signals a cultural
shift. As global digital trends mingle with local traditions, preg-
nancy that was once shrouded in secrecy is increasingly becoming
a public, aesthetic, and celebratory experience. Social media plat-
forms are not only reshaping communication practices but are
also quietly challenging long-held cultural beliefs, even though
many women continue to navigate these changes with caution.

Overall, this research contributes meaningfully to the under-
studied area of pregnancy disclosure practices among Nigerians.
It demonstrates how digital globalization interacts with indige-
nous cultural frameworks, creating new hybrid forms of express-
ing identity, womanhood, and motherhood.

Limitations / Challenges of the study

With no known existing literature on post-birth or delayed preg-
nancy reveals on social media, this research relied solely on data
from semi-structured interviews. Some participants were reluc-
tant to share their pregnancy experiences due to the sensitivity
of the topic.

Challenges include internet connectivity issues, particularly
with participants in different continents. Variations in video in-
terview technology affected audibility, making transcription dif-
ficult.

Time zone differences, combined with participants' work
schedules, baby routines, and other responsibilities, further com-
plicated interview scheduling.

Recommendations for future studies

To build on the insights gained from this research, future studies
could consider Pregnancy Reveals in other West African Coun-
tries or other continents with strong cultural / traditional values.
Expanding the scope of research could provide a comparative
analysis and deeper understanding of cultural influences on preg-
nancy reveals.

Other research could also investigate the various media con-
tent such as videos, social media posts, and other digital plat-
forms used for pregnancy reveals, offering a broader perspective
on how technology and modern communication tools are shap-
ing these traditions.

Additionally, utilizing different methodologies, such as a more
participatory ethnography could provide a more immersive and
detailed exploration of the subject through “thick description”
(Geertz, 1973). Ethnographic studies could offer a more nuanced
view of values, beliefs, cultural choices, collective memory and
social structures.

As social media continues to evolve, further research may ex-
plore how younger generations reinterpret these traditions and
what these shifts mean for cultural continuity in an increasingly
digital world.

Future research can further deepen our understanding of the
cultural dimensions and evolving practices surrounding preg-
nancy reveals beyond Nigeria and on new and emerging social
media platforms.
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O KYINPIOX EYIMNATPIAHZ KAl EONIKOX
EYEPTETHX BEPNAPAOX AKPHZX (; - 1667)

» AOYKAZ A TTANATIQTOY

MaverotrApLlo Aeukwotag, Kumpog
panayiotou.l@unic.ac.cy

Nepilnyn

Avapueoa 0TI AApTpES Kat KOPLPAIES TTPOCWTIKOTNTEG TOV ATIO-
Snuov EXAnviopo, mov élnoav kat peyalovpynoav otn Takn-
votatn Anuokpartia tng Bevetiag Tov 170 awwva kat ot omoieg,
OHOAOYOVHEVWG, SLadpapdTioay amoPACIOTIKO Kal TIPWTEVOVTA
pONO 0TV TPOOTADELA TVEVHATIKNAG AvATAOCTG TOL LTTOSOVAOL
[tvoug kat, tavtoxpova, onuadevoav tn veotepn eOvikn pog
totopia, eivat kat o ek Kompov oppwuevog Bepvapdog Akpng
(Bernardo Acris).

H owoyéveld tov avrkel og meplpavr) oiko gvyevav tng Ko-
TPOL Kal eivatl pia amod Tig anpoodiopiotov aptbuod kumplakég
OLKOYEVELEG, Ol OTIOLEG «EYKATEAMTIOV KaTd SLagopa Xpovikd Sta-
othpata Ty vo Twv Tovpkwv vodovAwdeicav matpida Twv
KOl HETWKNOoAV» 0TN Bevetikr untpomolitikr emkpdreLa.

‘E{noe kat peyakovpynoe oTnyv mOAN TV TEVAYWV KAl HE TIG
WOlaitepeg tkavotnteg kat ta afofadpacta TVEVHATIKA TOL Xa-
plopata, Katdgepe va amokTHoeL ILaiTePO KVPOG KAl avayvwpL-
01] 0TOVG TTOALTIKOUG KAt TTVEVHATIKOVG KUKAOVG TNG TTOANG, aAAd
KAl avapesa 06Tovg KOATovg TG Aded@otntag twv EAAfvewv g
Bevetiag. Aletéleoe dnuodotog vmdAnhog otn Bevetikn Anpo-
Kpartia, otn B¢on Tov exTIUNTA TV POpwV (carattador), Spaotn-
plomotr|Onke otov xwpo tov gunopiov kat Stetéheoe ITpodedpog
(Guardian Grande) Tng AdeA@otntag ta étn 1627, 1647 kat 1657.

Me 10 adlAMTWTO EVOLAPEPOV TOV, TA €PYQ, T EVEPYETHHA-
Ta Kat Ta KANpodoTNHATA Tov KATESTN évag «aflog ouvexLoTng
NG TVELHATIKIG KANpovopLdg Tov €éBvovgy. EQuye and tn (wi to
1667 jovx06, yla Ta 6oa pocé@epe oTn Stapolaln kat evioxvon
™G €0VIKNAG TAVTOTNTAG Kat TNG OpnokevTiknG oLVEIdNoNG TV
Eevitepévov EAMvov tng Taknvotatng Anuokpatiog tng Beve-
Tiag, aAlld kat, Kat enéktaon, Twv vo OBwpaviko Qyo vtodov-
Awv Popnwv.

Aé8eig kdewdid: Bepvapdog Akpng, Owpag OAayyivng, kAnpodo-
ua Axpn, QAayyiveiog XxoAn, EXAnvikr AdeAgotnta Bevetiag,
Naog Ayiov Tewpyiov twv EANvwv

MpoAoyog

Avdpeoa 0TI AauTIPEG Kat KOPLPALEG TPOOWTIKOTNTEG TOV ATO-
Snuov EANAnviopov, mov édnoav kot peyalovpynoav otn Tain-
votatn Anpokpartia tng Bevetiag Tov 170 aiwva kat ot omoieg,
OHOAOYOVHEVWG, SLadPANATIONY AMOPACIOTIKO Kal TIPWTEDOVTA
pONO 0TV TPOOTABELA TVEVHATIKNG AvATAOTG TOL LTTOSOVAOL
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[évoug kat, Tavtoxpova, onuadevoav tn veotepn eOvikn pog
toTopia, givat kat o ek Kompov oppwpevog Bepvapdog Akpng.

Ewcaywytka

O Bepvapdog Akpng (Bernardo Acris) pe Tovg aywveg kat Ty OAn
SpaotnpLOTNTA TOV KATEGTN GUVETKOVPOG KAl OLVEXLIOTHG OTO
peyaing omovdaldtnTag €pyo tov, ek untpodg Kumpiov, pwtioué-
VOV eUTIOPOL Kat eBvikov evepyeTn, Owpd PAayyivn (Tommaso
Flangini),' e€ao@alilovtag, pe Tov TpOMo avTo, TN Aapmpn voTe-
pognuia tov. Eva épyo otabudg, opdonpo mpaypatikd, yia tnv
gvioyvon, tn véa avnon, TNV TVELUATIKY avayévvnon Tng e\-
Anvikng madeiag otn Bevetia, aAAd kat, Katéd mMPOEKTACT], TWV
vodovAwv eAAnvikwv meploxwv. H onpavtikdtepn kat n mAéov
yvwot) mpoogopd tov OAayyivn, mov kAnpodotnoe mpog To
okAaPwpévo tote [Evog, eival 1 idpvomn, oty TOAN Twv §6yndwv,
NG TePlPNUNG XX0ANG, Tov @épet To 6vopd tov. H Aayyivelog,
OTIWG OTHELWVEL XAPAKTNPLOTIKA O OLYYPAYAG TNV LoTopia TOv
onpavTikoL avtol ekmatdevtnpiov Kabnyntrg ABavdotiog Kapa-
Bavaong, «pe pia iowg Aextikr vepBoAn, Svvatat va xapakTn-
plofei 1o Iavemotro tov okhafwpévov Tévovgr.? Enpetwvel,
emiong, OTL «1) akTivoBolia kat i @riun Tov oxoleiov nrav oxedov
naveAviar.®> A&iet va onpewwdel 6Tt ot poondbeteg yia TNy
idpvon g ZxoAng* apxioav and tov idto tov Phayyivn, o onoiog
{e LTTOHVNUA TOV TtpoG Tov Aoy, pe nuepopnvia 24 AekepPpi-
ov 1625, {ntovoe v idpvon oxor|g anokhelotikd yia opfodo-
Eovg vEoug. ZTNV EMOTON AUTH TTPOTAOTE, WG EVIOXVTIKO, KAL TO
yeyovog o1t ot Inooviteg pe v idpvon Twv mpomayavoloTIK@V
Tovg oXoAeiwv oY EAAnvikny Avatolr) «<kAEMTOVV TIG Yuyég TV
veapwv EAAvwv».® Ztn ZxoAn avtn ot véol Ba yakovxodvtav
kat Oa tpogToLpdlovtay, 00TWG, WOTE Va yivouy Ikavol TpooTd-
TEG KAl VITEPAOTILOTEG TNG €0VIKNG TawTdTNTAG Kat TnG 0pBodo-
Eov TiOoTEWG, «TEIOG KAl OXVPWHO» EVAVTL TNG TPOTIayavdag Tng
PwpatokaBoAikng ExkAnoiag. H ®@Aayyiveiog XxoAr (Collegio
Greco), TNV omoia CLVAVTALE OTIG TNYEG He SLAPOopEG OVOLATIEG,
onwg PAayywetavd Opovtiotiplo, EAAnvopovoeio, KoAléylo

1. [Tepiocotepa 1o Kwvotavtivog A. Méptliog, Owuds OPAayyivis kau o pixpds
EMnvouviuwy, oepd «Ipaypateiot Akadnpiog ABnvav», T. @', ABriva 1939.
Aovkdg A. TTavayidtov, «O @tloyevéotatog, Kompiog Tw yével, Owuag rayyi-
vnG (1578-1648)», Evatevioeig, TX. 43 (IovAog — AekéuPprog 2024), 0o. 155-163.
BA. emiong, Aovkdg A. TTavayuwtov, «Tpelg emgaveig Kompiot otny Bevetia tov
17° awdovan, ato Ayie Ipagn kou Iohitiopds. Tiuntixds topog otov Kabnynth
Xprioro K. Ocovéuov, €kd. Kévtpov Mehetwv Iepdg Movrg Kukkov, @eooalovi-
kn-Agvkwota 2020, oo. 431-450.

2. ABavaoiog E. KapaBavaong, H Bevetia twv EAAvwy, ekd. Kuplaxidn, @ecoa-
Movikn 2010, o. 8.

3. ABavaotog E. KapaBavaong, H PAayyiveiog Zxods th¢ Bevetiag, ekd. Kvpuaki-
on, ®eoocatovikn 1986, o. 234.

4. Kapabavaong, H @layyiveiog, o.1t. TIpPA. Kapabavaong, H Bevetia, 0.7., 60.
58-68.

5. ONOKANpO TO LTIEOUVN A P ogeveital oTo TapdpTnpa Tov fipAiov Tov k. Kapa-
Oavaon, H Qlayyiveiog, o.1., 60. 317-322.
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(Collegio Flanginiano), Seminario, Accademia Flanginiana® k.d.,
apxLoe, TeEAKA, TN AetTovpyia TG To 1665 Kat cuvéyioe Tn dpaon
™G wg o 1797, €106, Katd To omoio 0 Méyag NamoAéwv katéAv-
oe tn Bevetkn Anpokpartia. O ®hayyivng, o omoiog anePiwoe to
1648, eixe opioel, EKTOG TWV AANWYV EVEPYECLWYV TOV, 1) TIEPLOVOIAL
Tov va Statebel kat yia v idpvon XxoAng Simha and TNV ekkAn-
ola tov Ayiov lewpyiov otn Bevetia. Efete, paliota, 6po ott o’
avtiy Ba didaokav kat Ba gottodoav anokAelotikd 0pBodool
EX\nveg, eite nrav vmmkoot tng Bevetiag, eite oxt, ot omoiot Oa
onovdalav o€ auTr), KAl 0TI CUVEXELR, EVIACTOUEVOL GTNV VTIN-
peoia g OpBodo&ov Avatolkrig EkkAnoiag, Oa petalapmadev-
AV TO TVELHATIKA TOVG ATA 0TOV OKAAPWHEVO EAANVIKO XWPO.
Op1le, akopn, 6Tt ot Sbdeka VIOTPOPOL TNG, VA TIPOEPYOVTAL ATO
TG O1aitepeg MaTPideg TV YEVVITOPWYV TOV, TOLTECTLY, Ol SéKa
va eivat Kepkvpaiot kat ot 8o Komprot.

O Akpng wg emotrnBiog PiAoG Kal 0TEVOG GUVEPYATNG TOV
Ouud OAayyivn vple otabepds ovumapactdtng otnv vAo-
noinomn g déag ya v idpvon kat Aettovpyia g PAayyiveiov
Zx0Arg kat emotatnoe padi Tov yia Ty ayopd ano v AdeA@o-
™Ta, 10 1627, TwV KATAADHATWOV KAl EpYA0TNPIWV TWV EVYEVAV
Bevetwv Aavpevtiov (Lorenzo) xat Mdpkov (Marco) Foscarini.”
To okrpaTa AUTE, Ta OTIOIC EVPICKOVTO TIAPATAEVPWG TOV VAOD
Tov Ayiov [ewpyiov Twv EAMvwy, ayopdotnkav otny Tiur Twv
9.000 SovkdTwy Kat oTa otkOTEdA TOVG aveyépOnkay, pe fdon ta
oxédta tov omovdaiov Bevetov apyitéktova Baltassare Longhena,
Ta OLYKpOTHHATa, oL oTéyacav Tn Phayyivelo Zxolr, to No-
ookopeio Dhayyivn kat o ktrpto TG Adedgotnrac.® To idto
¢npae kat o 1640, onoTe {eTeixe oe TETPAEAT] EMTPOT, TTOV
optoe 1 ASeA@OTNTA, Kat 1 oMol TAV EMPOPTIOUEVT] VA TIPO-
Bei 0TIq déovoeg evépyeleg, yla Vo TTPOXWPNOEL 1) AVEYEPOT] TWV
VEWV EYKATAOTACEWY Kal 1] VAOTIOINGOT TOV OVElPOL TOV peydlov
gvepy£Tn. Oa mpémet va onpewwdei, 6Tt Ta dAAa LEAN TG Adeh-
QOTNTAG, TTOV HETELXAV OTNV TETPAUENT) AUTH EMUTPOTIN, EKTOG ATO
tovg OAayyivn kat Akpn, joav ot emiong Kvmpiot kaw ovuvdedpe-
vol [e avyyevikovg deopovg pe tov Ghayyivn, Iwéavvng fovéung
(Zuanne Gonemi) kat o @paykiokog Neypenoving (Francesco
Negroponte).” To 1664 TpwTOOTATEL HETEXOVTAG KAl TTAAL OF Te-
Tpapeln emtponn, n omoia kaleitat va Béoel oe epappoyr Tig
amo@aocelg NG ASEAQPOTNTAG Kal Va TIPOXWPTIOEL OTNV AVEYEPOT
ToL KTipiov ov Ba oTeydoel T Xx0oAn."" O Axpng eiva, emiong,

6. BA. KapaBavaong, H @rayyiveiog, 6.1, 0. 60.

7.0.m.,0.51.

8.0.m,0.82.

9. BA. Apyeio EXAnviko Ivotitovtov Bevetiog (epegng AEIB), Reg. 191, ¢. 77, 8~
A&ilet va onuetwBei 0tL 0 Pp. Neypenovng frav e§ddeh@og kat 0Tevdg ouvep-
yatng tov @Aayyivn. Hrav and ta mAéov Spactrpia péAn g ASedgotntag kat
Stetéheoe SVo popég IIpoedpdg tng (1647, 1665).

10. MéAn g ev Aoyw Emtpomtr|g, ektog and tov Bepvapdo Akpn), eivat Kat ot
Bepvapdog Mapog, Mdaprog Kaytdvvng kat Nikodaog Tovépng. BA. d.71., Reg. 216,
¢. 56"
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avapeoa ota emionpa pEAN TG EAANVIKAG Tapoikiag, amd Tovg
omoiovg ot Avapopewtég (Riformatori dello Studio di Padova), ot
vrevBuvol yla tn Aettovpyia g Phayywveiov, {ftnoav va ekgé-
POVV TNV ATTOYT| TOVG € OXEOT HE TOV KAVOVIOHO TG ZX0oAnG. !

Owkoyévela Akpn

H owoyévela Tov Bepvapdov Akprn avikel oe meptpav oiko ev-
yevwv g Kompov'? kat eivat pua and 116 anpoodiopiotov aptd-
LoV KUTIPLAKEG OLKOYEVELEG, OL OTIOLEG «EYKATEMTIOV KATA Stapo-
pa xpovika Staotripata Ty Vo Twv Todpkwy vrodovAwbeioav
natpida TwV Kat PeTwKnoav»'? ot Bevetikn untpomoAitikn emt-
kpateta. Ot 10TOpLKEG TYEG SV [ag TTapEXOVY TEPAUTEPW OTOL-
Xela ylo TOV TOTO £YKATAOTAOTG TNG TPOTPLYLKIG OLKOYEVELAG
ota PeveTikd e84@n, aAld 0UTE TOV TOTIO KAl TOV XPOVO YeVVI|OE-
w¢ Tov Bepvdpdov. Avutd mov acpalwg yvwpilove, eivat 6Tt «ot
enmnAvdeg avtoi TOAD ypriyopa Eemépacav Tig mpwteg Suokohieg
Kal ApxLoav va mpocappolovtal oTov véo Xwpo SLapovig Tovg
Kat va mpokopouvvy.* Etot kat o Bepvdpdog, oxt amhwg kat povo
TPOKOYE, AAAG, e TIG tSLaiTepeg tkavoTnTég Tov kat Ta aftoBad-
HOOTOL TIVEVUATIKA TOV Xapiopata, katagepe va avehxOei kat
va KataoTel wg pia e§éxovoa TPOCWTKOTNTA OTNY TOTIKY KOL-
vovia g faAnvotatng Anpokpartiag. Avtiotoia, Katdgepe va
amoKTRoeL 3LaiTePO KVPOG KAl avayVWPLOT) 0TOVG TTOALTIKOVG Kall
TIVEVHATIKOUG KUKAOVG TNG TTOANG TWV TEVAYWY, AVALETA «GTNV
gupLTEPT KOLVOTNTA TOL YéVOUuG Twv OpBoddtwv Popaiwv»'® kat
0ToVG KOATIOVG TG Adeh@otnTag twv EAAfvwy tng Bevetiag. H
KAPTOQOPA Kal YOVIUN QUTH CUVELGPOPA Tov emiPpaBedOnke pe
v ekAoyn Kat avaAnyn mAnfoug Stagopwv polwv kat aflwud-
Twv. Onwg o PAayyivng, £T0L Kat avTdG, yla TeVvTa oAOKANpa
Xpovia, acxoAnOnke pe ta kowvd (1608-1667), meviivia mévte
Popéc'® eEeléyn oe apketd afuwpata g loxvpoTatng ev Bevetia
EMnvikrg Adehgotntag (Nazione Greca) kat Setéleoe IIpoe-
dpog (Guardian Grande) 1 &éAMwg Emotdtng tng (Guardiani) ta
étn 1627, 1647, 1657."

11. O.m., Reg. 192, passim.

12. BA. Tov 0XeTIkO KkatdAoyo, ov dnpootedet o Apxipavdpitng Kumplavog oto:
Iotopia ypovodoyiks) t5¢ vijoov Kvmpov, Evetinow 1788, 0. 273. Xtnyv idta okoyé-
Vel AVAKEL Kat 0, LETd TNV kataAnyn e Kompov and tovg OBwpavoie, Apytemi-
okomog Kompov TipwoBeog v’ Akp (1572-1587;). Tia ta mepi emloyng Tov yia tov
Apxemokomikd @povo PA. Apxi. Kvmplavov, o.7., 0. 307.

13. Mapyapitng Kwvotavtvidng, «H dAlote ev IToAa g Iotpiag ENAnvikn Kot-
VOTNG Kat oL ev TN Teptgepeia avtng eAAnvikoi okiopob», ExkAnoiaotikds Oépog,
1. 12 (1913), 0. 510.

14. Kwvotavtivog I'. Towkvakng, «Bevetiar, Meyddn Op06doén Xpioriaviksy Eykv-
klomaibeia, T. 4, 0. 132.

15. ITaoxdAng M. KitpopnAidng, «Kvmpiot otn Bevetiar, 6to Ayyel NikoAdov Kov-
vapn (em.), H IoAnvotdry kou 1y Evyeveotdry, n Bevetia otnv Kvmpo keu 1y Kompog
o011 Bevetia, éxd. TIoAtiotikod I8pupa Tpanélng Kompov, Aevkwaia 2009, o. 209.
16. H extipnon avtny avriket otov Kabnynt ABavaocio Kapabavdon, petd anod
OXETIKI épevva TNV omoia €xel paypatomnotjoet ota Ilpaktikd g ASeApotnrag
(Capitolari). BA. KapaBavdong, H @Aayyiveiog, 6.1., 0. 60, vr. 8.

17. Iwdvvng Behovdog, EAAfvwy OpBoddéwy amoikia ev Bevetia. Iotopikdv vmuvy-
pa, Bevetia 1893, o. 186.
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O Bepvapdog Axpng eviexopévwg va éxel omovddoet «mapd
Toug odag» tov Emokomov Kvbrpwv Ma&ipov Mapyovviov 1
Kat Tov ek Kpntng tepopovaxov Meletiov Bhaotol, ot omoiot
didakav, TV emoxn avtr, otn Bevetia, voTtepa and mpdokAnon
™G Aded@otnrtag.'® Oépetal, emiong, va eixe omovddoet oto Ia-
vemotnpio g IIddoPac,' porovott avtod dev tekpaipetat, aAX’
WOTOOO €ixe APTIAL HLOPPWOT] KAl TOVTO HAPTVPEL 1| TOADXpOVNY
vrmpeoia Tov, wg dnpoctog vtaAAnhog ot Bevetikn Anpokpa-
Tia, ot B¢on Tov ekTIUNTA TV POpwV (carattador). Atyootd ei-
vat kat Ta 6oa yvwpifovpe yia Ty otkoyéveld tov. G ovyyevikd
TOV TPOOWTIA, EKTOG amd ToV Tatépa Tov Idkwpo, kat Tov Beio
Tov Bikévtio Movokopvo, avagépovtat oe kwdika Tov EAAnvi-
KoV Ivotitovtov Bevetiag, ot Aovkia, ANoiotog kat Akatepivn,?
evw otn Stabnkn Tov avaypagetal kat To Ovopa TG Buyatépag
tov Aovtotétag.? Tlgpa and T Aapmpr dnpootodmaAlAnAikn Tov
1010t TA, 0 AKPNG SPACTNPLOTIOLEITAL KL OTOV XWPO TOV EUTOPI-
oV Kat ep@avifeTal ovvepyalOUEVOG 08 KOLVEG EUTIOPLKEG VTIOOE-
oelg pe dvo onpaivovteg Kumpiovg ovpmatpuwteg Tov, Tov Heya-
Aéumopa Tewpyto Bpayiun 1 T¢optln Mmpayipn® kat tov ITétpo
Xpvoagida.” To 6vopd Tov CLVAVTALE, ETONG, O APKETEG ETIL-
OTOAEG-QUTHHATA CUUTATPLWTWY TOV TIPOG OTIG PEVETIKEG APYES,
OTOL VTOYPAPEL KAl TULOTOTIOLEL OTL YVWDPLLE KAADG TOVG AUTOVE-
VOUG, TpoKeLpévoy va AdBouvv Stdpopa weeAnpata, cuvtaels,
TN PEVETIK VINKOOTNTA 1), AKOUT, ApWYT Yo TNV aneAevOépwon
aHaAwTwY ovyyevawv touvs. Madi pe tov hayyivn, €§ aAhov,
0V KOVUTAPOL GTOV YaUo Tov Stakekpipévov ev Bevetia kat
Kepkvpaiov v kataywyn diknyopov Owpd Tlaveovpvapn.
To pvotnpio €ytve otig 10 Avyovotov 1633 kat TeAéoTnKe amo
TOV yvwoTo Aoyto Mntpomolitn Nikodnpo Meta&d,” o omoiog
vrnp&e ovvepydtng Tov Owovpevikov Hatpidpxn Kopthdov A’

18. BA. Zaxapiag N. TowpnavAig, O Kvmpiakds EAAviouog 16 Aixomopds ko or Zyé-
oeig Kvmpov-Batikavot 1571-1878, ekd. Avt. ZtapoOAn, Osooalovikn 2006, 0. 44.

19. KapaBavaong, H @layyiveiog, 6.1, 6. 61.

20. AEIB, Kaéixag 16, k.d. To dvopa Awatepivn mbavoloyeitat 0Tt aviikel o
o0{uyd Tou.

21. AEIB, Reg. 20, vrog. 266.

22. O Bpayipng 1 Mmpaxipng eivat yovog ovpoyevovatikng egeAnviopévng kat
0pB6d0&ne okoyévelag, mov amavtatat oty Kompo ano t Ppaykokpartia. Apa-
otnplomotBnke 0TOV TopE TOV EUTOPIOL [Le Eva VPV KVKAO epyactwy Kat S1ébeoe
ONUOVTIKAE TTOOA Yia épya KOVIG w@ENetag TNG ASeA@oTNTag, aAld kat oe Stdgo-
peg exkAnoieg kat povaotrpla tng Kompov kat ayaBoepyd dpvpata tng Beveriag.
To 1674 SietéAeoe poedpog g EAAnvikng ASeApotnra.

23. O ek Adpvaxog oppwpeVos kat SLakeKpLEVOG éunopog TIETpog Xpvoapidag ave-
ntuEe mlobaota Spdorn kat Tpoa@opd oTovg kKOATIOVS TG EAANvikng ASeh@otnTag g
Bevertiag kat Stetéeoe mpoedpag g, emi Tpetg meptddovg 1684, 1685 kau 1689.

24. O Owpdg Tlavpovpvapng nrav yiog tov Stdonpov EAAnva aytoypdgpov Eppa-
voun\ Tlavgovpvdpn, mov epydotnke otnv Képrkvpa kat oty Taknvotarn Anpo-
kpatia TG Bevetiag kat adeh@og Tov Adylov tepéa Kat epnpéptov Tov Ayiov Tewp-
yiov, @go@uAdKTov.

25. B\. AEIB, Reg. [&uwv 1, ¢. 126. Ilepiocdtepa yia tov Meta&d oto: Belovdog,
o.1m., 0. 77. B\, eniong, A6. E. KapaBavaong, «Eva avékdoto éyypago tov Kopih-
Aov Aovkapn yia tov Nikodnuo Meta&d (Aek. 1628)», Keparlyvid Xpovikd 2
(1977), 00. 78-82.
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Tov Aovkapn kat StadéxBnke otov ev Bevetia Opdvo tng Mntpo-
noAews Ohadedeiag Tov kVTpLo Oeo@dvn Eevakn.

H e&éxovoa mpoowmkotnta Tov Bepvdpdov Akpn mapov-
oldletal kat péca and To YEYOVOG OTL 0€ APKETEG TEPUTTWOELG
gpuaviletal eVOTIOV TWV BEVETIKWV apXWV WG EVVTIOANTITOG KAl
PePEYYVOG TOAITNG, Yla VA TILOTOTIOWOEL TNV KaTaywyr}, oAAd
Kl TO TIOLOV Twv otkoyevewwv Kvmpiwv cvpnatpiwtawv tov. Xa-
PAKTNPLOTIKY, €T TOVTOV, €ival Kal 1 TEPIMTWON TwV Taudwv
Twv Kumpiwv KopvnAiag Negrini kaw Anuntpiov Eevdkn,” Ayye-
Aov, Oeodwpov, Iwavvn, ITETpov kat Owud, 6TOV CLUUAPTLPEL,
TIPOKELHEVOL Va Tovg arodobei n PeveTikn vnkootnTa. Onwg
gmonpaivel, o matépag Tovg eixe yevvnOel otnv IToAa tng Iotpi-
ag, StafePatwvet OTL e TNV OLKOYEVELL TOVG Slatnpooe TOAD Ka-
MG Kat PLAKEG OXETELG Kal OTL oL veapoi adedpoi Eevaxn éTvxav
KAANG avatpo@ng Kat aywyng.?

AyaBoepyog draotaocn kat eKMALdELTIKA evoLapEpovTa
Mvnuovevtaia, avtiotoa, eivar kat 1 ayaboepyodg kat @t-
AavBpwmog didotaon tov Bepvapdov Akprn, 0 omoiog «&v T@
KPUTT@»* GUUPAANEL TTAPTYOPTTIKA TOVG «EV AVAYKALG EVPLOKO-
HEVOVG» oLVAVOPWTIOVG TOv, XwpiG va meplopilel, wg @aivertal,
TOTIKA T} XPOVIKA TNV €K@paocn Tng aydamng kat aAAnieyydng
Tov. Mia tétola éumpaxtn ék@paon apwyng tov Kvnpiov evma-
Tpidn katatiBetar and T ypagida evog and Tovg peyalvTepovg
pedetntég Tov Neotepov EAAnviopol, tov Adylov, ovyypagpéa
Kat otoptodign kat peydAov xapto@vlaka Tov OKOVUEVIKOD
[Tatplapxeiov, MavovnA Tedewv. Onwg pag mAnpogopei, o v
AOyw oLYYpaAPEAG, OTAV O AYLOTAPITNG LEPOUOVAXOG ZWOLHAG,
Tov ZentéuPplo Tov 1659, «meplepXopevog mpog dbpototy Ehedv
onep TG ayotagrtikiic Adeh@otntog, NABev eig Bevetiovy,
avdapeoa otovg EAAnveg opBodooug, ot omoiot «mpoorveykov
d@lepwpata fj XpnHatika Tood, OAiya, fj TOANG» NTav Kat o @L-
AavBpwmog «oviop Mmepvapdog Akpng kal Edwoev Awpia 4».%
O Axpng, Aatpng g eAAnvikng maudeiag, emedeikvue 1diai-
Tepo eVALAPEPOV Kal PeTElXE EVEPYA OTA EKTIALOEVTIKIG PVOEWG
Oépata, mov amacyolovoav TNy Adehgdtnta. Hrav fabig yva-
OTNG TNG TVEVHATIKNG Kivong tov [€vovg, yU' avto kat, 6Tav to
1627, o ex Xiov 6movdaiog ovyypagag, ylatpogs, QIAOcoQog Kal
BeoAoyog Tewpylog Kopéootog (1570ci.—1659/60),%" apvibnke, pe

26. Tia tov Bio, T dpdon, Ty ekSoTIKN SpaoTnPLOTHTA, TN AOYLOGHVN KAt TNV TIpw-
tevovoa Béon, mov katéxet otnv EAAnvikr kowvotnta tng Bevetiag o @gopdvng
Bevaxng PA. Aovkag A. ITavayuwtov, Ocopdvns Eevikng, o Kvmpiog Mytpomodityg
Didadedgeiag (1617-1631) kau 1 emoyh Tov, Agvkwoia 2018.

27. O Anuntprog Eevakng frav katd odpka adedgog tov MntpomoAitn Odadel-
@eiog Oeopavn Bevakn kat epyalotav wg StapecolaPntng oe etapeieg ao@at-
oTwv otn Bevetia.

28. Archivio di Stato di Venezia, Avogaria di Comun, Civile, b. 4546, fasc. O.

29. Mat6. o1’ 4.

30. MavounA Iw. I'edewv, Iatpiapyixai E@nuepides. Eidfjoeis ek m1¢ yueTépag ek-
kAnowotikhs Iotopiag 1500-1913, ABrivau 1936, oo. 109-111.

31. Ilepioootepa yia Tov Fewpylo Kopéooto PA. Kwvotavtivog N. Zdbag, NeoeAdn-
vikh] pidodoyia. Bioypagion Twv ev ypdupao Siedapydvtwv EAAjvwy (1453-1821),
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TO AUTIOAOYIKO OTL TV «Ndn yeynpakwe»,* va SexBel tn Oéon
Tov daokalov otnv EAAnvikny 2xoAn tng Bevetiag, mpotetve dte-
0, WG AVTIKATAOTATN TOv, Tov Mntpogavn KpitdomovAo (1589-
1639), tov peténerra Iatpiapyn Ale§avdpeiag (1635-1639).%
Avéloyo Ntav to evlagépov Tov kat yia Tnyv mpoodo tov Kwt-
Tovviavoy KoAAeyiov, to omoio 1dpvbnke to 1653 otnv IIddo-
Ba.** Tvwpilovtag TOAD Kahd TG avdyKeg Tov ev AOyw OXOAei-
ov, Ue emoToAr Tov, 0TI 20 Iavovapiov 1658, (ntovoe and tnv
Adedpotnta va avaldPet, petd tov Bavatd Tov, va emevdvboidv
1600 dovkdata amd Tovg TOKOLG Twv omoiwv Ba evioxvoTav To
ev Aoyw KoAAéylo.”” Avtiototxa, Alyo mpwv apyioet T Aettovp-
yia g n QAayyivelog, pe emoTolr] Tov mpog TNV Aded@otnta,
pe nuepounvia 27 Iovhiov 1661, Tnv kalei, ektOg TwV dAAAWY, va
avalaPet kot T Staxeipton Twv 2.400 SovkATWY, TWV OTOIWY OL
toKoL Oa SteTiBevTo yia T Xx0oAn.*

TuppoAn Kumipiwv o€ exmatdevtika dpwpeva

IMapevOetikd, edw o@eilovpe PéPata va emonudvovpe OTL TO
TIVELHATIKO avTo evilagépov Twv Akpr, PAayyivn Kat YeVIKA Twv
Moy Kumpiwv ya T poép@won Twv CUPTATPLOTOV TOVG Oev
elval €va TPOOoKALPO PatvOpeVo, aANd amoTeAel pa pakpaiwvn
napadoon. Onwg onuewwvel, paiiota, o Kabnyntg Abavaotog
KapaBavaong «Ot mpwtot eBvikoi evepyéteg, mov eppavifovtat
Atyo mptv a6 T twor tov Bulavtiov, nrav Kbmplow, ot omoio,
onwg e&nyel, «ipoPAémovTag Ta peydaa Setvd o enépyovTay o
okAaBwpévn matpida, cuVIGTOVV VITOTPOPieS Yoo Kompiovg got-
TNTEG Kat yivovTal oL TpwToL Iov deiyvovv Tov dpopo, Tov omoio
énpeme va akoAovOnoet To okhaBwpévo IEvogr.”” Kau emi Tovtov

ABrva 1868, 0. 247-250, al\a kot Tn povoypagia Tov Nikov M. Erovndkn, [ewp-
yi06 Kopéaoog (1570ci-1659/60). H {wi}, To €pyo TOV Katt 01 TVEVUATIKOL Ay VES THG
emox¢ Tov, €kd. Opnpeto Ivevpatikd Kévtpo Anpov Xiov, Xiog 2000.

32. BA. BehoVdog, d.71., 0. 111.

33. Tl T omovSaia TVELATIKY TTPOCWTIKOTNTA Tov Mntpogdvn Kprtdmoviov PA.
Kwvotavtivog N. Zd0ag, NeoeAdnviks pidodoyia. Bioypagion Twv ev ypdppnct dto-
Aapyavrwv EAAfvwv (1453-1821), ABnva 1868, oo. 297-301. Eniong, Iwdvvng N.
Kappipne, Mytpopdavns o Kpitémovdog kot 1y avékdotos ardnloypagio Tov, ABrvat
1937 Kwvotavtivog Anpapag, «O Mntpogavng Kpitomovlogr, oto K. 6. Anua-
pée, Zoppukta A'. Ané v moudeio otny doyoteyvia, emyt. ANEENG TIoAitng, €.
Znovdaotrpto Néov ENAnviopov, ABrva 2000.

34. Tia tov Iwdvvn Kwttodvn kat 1o Kwttovviavd PA. Kwvotavtivog A. Méptiiog,
Mvnueio Makedovikns Iotopiag, €x8. Etaipeia Makedovikwv Zmovdwy, 1947, Oeo-
oalovikn 2007, 0o. 488-504. Zaxapiag N. TopmavAng, Or Makedoves omovdaotés
100 EAAyvikov KoAdeyiov 16 Pwuns kou Spdon tovs otny EAM&da ko otnv Tre-
Mo (1606 a.—1650), €x8. Etaupeia Makedovikwv Xnovdwv, @ecoalovikn 1971, oo.
145-149, 6mov kat n oxetikr PLpAoypagia. BA. kat AB. E. KapaBavdaong, «Iwdvvng
Kwtrodviog, Bloypagika kat epyoypagikd tov Beppowwtn ¢prthocdpov kat kabn-
yntn (1706 av), otov topo: Ipoowmoypagikd kot totopikd, exd. .M. Beppoiag kat
Noaovong, Béppota 2009, oo. 49-56.

35. AEIB, Reg. 192, ¢. 16'-18".
36. KapaBavaong, H QAayyiveiog, o.1., 0. 62.

37. ABavdotog E. KapaBavaong, «Bepvapdog Akpng o Komprog (; - 1667 ci.). H
ovpPoAn Tov oty eknaidevon tov EXAnviopov g Bevetiag», Kvmpiakai Xmovdai,
TX. 38-39 (1974-1975), 0. 45.
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a&iCet va yivel fua pkpr avagopda Kot o€ TPeLG AANEG KUTIPLAKES
TPOOWTIKOTNTEG, OL OTI0lOL, KaTd TNV Tepiodo g Ppaykokpartiog,
TapelXav VITOTPOPIEG Yl T HOPYWOT] TWV CLUTATPLWTOV TOVG.
O TpWTOG, IOV CUVAVTALE, €ival 0 AaTivog eVyevNG TG AEVKw-
olag kat «vavapyo¢» (admiralis) otnv vnpeoia Tov Pacthd Tng
Konpov Iakadpov A’ (1382-1398), ITétpog Tagpavog (Petrus de
Cafrano 1} Cafran), o onoiog cuvéaTnoe VTTOTPOPia, aTA TEAN TOV
140v awwva, yia téooepig veapovs Kumpiovg omovdaotég.® Me
ovpPolatoypagkr| Tpa&n, ot 3 Maptiov 1393, 0 yvwoTtdg ota
KuTplakd xpovikd, wg «IIiép te Kagpdvy», dpioe va Stavépovrat
200 SovkdTa TOV XpOVO, TPOEPXOUEVA ATIO ETUTOKLO EUTIOTEVUA-
TG TOV, VYOULG 5.000 SOVKATWY, TTOV TAPAXWPTOE TPOG TO PeVve-
TIkO Anpooto, oe téooepig Kumpiovg (avd 50 otov kabéva), ot
omoiot kat €mperte va gottrjoovv oo [avemotrpo tng IIddoPac:
évag otn Beoloyia, €vag oto dikato kat Svo oTNV LTPOPLA0TO-
@kn ZxoAn.” Zopewva, HaAloTa, pe ToV 1oToptko kat Kabnyntn
oto Iavemothuo g ITadoPag Nikodao Kopvnvo Ianadomov-
Mo, 1 emomteia Tov kKAnpodotpatog Tagpdvov avatédnke otovg
Procuratori di S. Marco, Procuratori di supra.*’ To kAnpodotnpa
auTd €mavoe va veiotatat To 1571, petd SnA. v katdAnyn g
Kompov and tovg OBwpavois, Aoyw tov 0Tt 6Aot ot Tdpot NG
vrotpogiag, mov Ppiokovtav otnv Kompo, mepiénecav ota xé-
pla Tov kataktnTh.! H debtepn kumplakn mpoowmkoTnTa, o
eixe Oeomioel, avtiotolya, vrotpogia ya dvo Kumpiovs,” ota
péoa tov 16ov awwva, NTav avtr Tov Aativov Apxlemokomnov
Aevkwoiag (1524-1553) Aiprov ITodokdtapov.”* O tpitog, mov

38. Behobdog, d.71., 126. BA. emtiong, Xpvoa A. MaXtélov, «O kumplakdg eAANVIopog
ToL e§WTEPIKOV Kt ] TVEVUATIKY Tov Spdom katd tnv mepiodo tng Evetoxpatiog»,
010 ®eodwpog IMamadomovAlog, Iotopia t176 Kvmpov, £kd. Tdpupa Apytemokonov
Maxapiov I'', 1. E', Aevkwoia 1996, 0. 1211.

39. BA. v eldikn pelétn tng Bianca Betto, «Nuove ricerche su studenti ciprioti
all’ Universita di Padova (1391-1489)», Onoavpiopata 23 (1993), oo. 40-80, 1diwg
00. 43-47, mpPA. kaw Ayapépvov Toelikag, «H 6tabnin tov Petro de Cafrano kat
ot pdakelg exhoyng Kumpiwv gortnrav yua to mavemotiuo g [adofag (1393,
1436-1569)», Enetypic Kévipov Emotnuovikwv Epevvav 17, (1987-1988 = 1989),
00.261-292, 18iwg 00. 261-264.

40. Nicolai Comneni-Papadopoli, Historia Gymnasii Patavini, 1. I, Venezia 1726,
00. 37-38. Na emonpdvovpe edw 61t 0 Kopvnvog Iamadomovog, 0Tig avapopég
Tov yia Tov Akpn, and Mdbog, Tov katovopdlet @ilurno. Ia Tovg Procuratori di S.
Marco, Procuratori di supra, PA. Andrea da Mosto, L' Avchivio di Stato di Venezia,
7.1, Roma 1940, oc. 25-27.

41. B\. Giuseppe Cappelletti, Storia di Padova e sua origine, t. 2, Padova 1875, co.
165-166.

42. B\. Matélov, 6.71., 00. 1213-1214.

43. O AiProg IToSoxatapog yevvrOnke otnv Kompo kat frav yovog g peyding
YVWOTHG pecauwvikng otkoyévetag tng Kompov twv ITodokdtapo (Podocataro), n
omoia fKHaoe 610 Vo, katda Tig eptodoug g Dpaykokpatiog kat Tng Bevetokpa-
Tiag, HEXPL Kat TNV TOLPKIKN KatdkTnon tov 1570-71. To 1502 Stopiletal vopogo-
Aakag ot MntpdmoAn tng ITadoPag, VoTtepa amd TV TPOG OPEAOG TOL TapALTNOT,
ek TG Béoewg avtng, Tov Belov Tov, Aovdofikov TTodokdtapo, o onoiog omovda-
oe oto Iavemotipio g IIddoPag kat Sietéleoe apyotepa (1460) mphTavng tov.
v Itakia o Aifrog katédafe kat Stdpopa dAla ekkAnotaoTikd afldpata, evd To
1524 éywe TIpokaBnpevog tng Aativikng ApxLemokomng Aevkwaoiag, yla va mapat-
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optoe vrotpoieg yla Kvmpiovg omovdaotég eivar o Urian, yia
Tov omoiov, SuoTuXWG, eEAdxloTa yvwpilovpe. IIiBavotata avike
oTnV KLTIpLakm otkoyéveta Giurian* kat aivetat 611 eixe dakpt-
O¢i oe S1dpopeg paxeG.

KAnpodotnpa Akpn

Avtn) TV €0voeVIOXVTIKY EVEPYELA KAl TTATPLWTIKY YPAUUT OL-
véxioe kat 0 Bepvapdog Akpng, o omoiog Stakpifnke otn {wr} Tng
Aapmpng EAAnvikig AdeA@dtnTag o€ pia Moy mov, OpoAoyov-
HEVWG, TO KUTIPLAKO OTOLXELO, KUPLAPYOVOE KAl EiXE TIPWTAYWVL-
OTIKO pONO OTA SPWUEVA TNG. Z€ EMOTOAN-AITNOT TOV, OTIG APXES
AvyovoTov 1666, kat evad HOAIG eixe apyioel Tn Aettovpyia Tng
n ®Aayyivelog, ypaget mpog tovg Bevetovg Avapopewtéc” kat
TOVG Tapakalel, OTWG emMTPEYOVV 0TOVG dwdeKa VITOTPOPOLG
tov Ohayyivn va mpoobéoel kar o idtog dvo akoun Kvmpiovg
VTOTPOPOVG,*® Twv omoiwv Ta £€0da kat avalauPdvet. Emgop-
TiCeL emti MAEOV TOVG AVAHOPPWTEG VAL LEPLLVIIOOLY, €AV eV pUTTO-
péoovv va éABovv Kvmpiot omovdaotéc, va kAnbovv dvo dAlot
and omotodnmote pépog NG okAaBwupévng EANadog, omov dev
vrdpyovv oxoAeia kat AoKaoL yla va LTOpEGOVY OL VEOL Va K-
noudevBovv.” Znuewvet, akopn, 0Tt oL VTOTPOPOL ToV kKAnpodo-
Tpatog Akpn Ba eixav ta idta Sikatwpata kat Tig idleg vroxpe-
WOELG [e TOVG AANOVG OTIOVSAOTEG TNG OXOANG Kol ETOTUALVEL,
HaAtota, 6Tt Oa TpoTIHOVTE EKEIVOVG, IOV Ba eMENeYaV Va yivouv
KAnpikoi.*

Ot Avapop@wTég, He £€YYpago Tovg Tpog Tov Adym, LE Nepo-
pnvia 13 Avyovotov 1666, kpivouv opOn kat emavetéa TNV TPO-
Beon tov Akpn kat {ntody, omwg emBupovoe kat o idog o Bevap-
806, 0L VTTOTPOPOL AVTOL, VAL UV EEETATTOVY, KATA TNV ELOAYWYT)|
ToVG, 0TN Aatviky, kabwg otny Kompo «dev Siddoketat n Aatwvi-
Kn YA\wooar.* H emBupia tov Axpn dev evdokiunoe oto aképato.
H andotaon and t Bevetia kat n okAnpr| oxhafid, mov emépepe
n OBwpavikn katdktnon g Kompov, Aettovpynoav wg ava-
OTaATIKOL TtapdyovTeg Yo Tovg véovg Tng Meyalovroov, mpo-
Kelévov va alomorjoovy Tig ev Aoyw vrotpo@ieg. EAdxioto,

™0ei 10 1553 1pog 6@elog, kat avTog, Tov adedgov tov Kaioapa. O Aifrog, petd
v Tapaitnor Tov, mye otn Bevetia, omov kat téBave to 1556.

44. ABavaotog E. KapaBavaong, H Bevetia twv EAAfvwy, 0.1, 0. 69-70. BA., emi-
ong, Archivio di Stato di Venezia, Senato Terra, Reg. 97 (1626), f 217, 217", 268.

45. BA\. AEIB, E’. Owovouixs) Ayeipion, 1. AiaBrikes, kAnpoSotipata, Siayeipion,
dwpeés 1, @. 1, éyyp. 1. BA,, axoun, KapaBavaong, H PAayyiveios, 6.1., 0. 330-332,
OOV SNUOCLEVETAL 1] TXETIKT ETLOTOAN pe GUVTOUN TiePIANYT 0Ta EAANVIKA.

46. BA. Nicolai Comneni Papadopoli, Historia Gymnasii Patavini, tomus I, Venetiis
1726, p. 37.

47. AEIB, Reg. 20, Nazione Greca, vmog. 265. BA., emiong, KapaBavdaong, H PAay-
yiverog, 0.1., 60. 232-233.

48. KapaBavaong, «Bepvapdog Akpne», 0.7., 60. 45-52 pe mhovata PipAoypagia.

49. «In Cipro non e in uso la lingua latina», BX. Archivio di Stato di Venezia,
Riformatori dello Studio di Padova, gak. 505. Tia ta ekmauSevtikd mpdypata otny
Kompo, katd tnv mepiodo avtn PA. mepiocdtepa oto: Aoilog Dihinmov, Tae eMnvikd
ypaupata ev Kompw katd v mepiodo ¢ Tovprokpatiog (1571-1878), Aevkwoia
1930.
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Mooy, rrav ot Kdmprot mov katdgepav va gvepyetnfodv amod
NV TPOoPOPA TOL AKpn Kat £€T0L TO KANPoSOTNud Tov SteTifeTo
OTNV £VIOXVOT) TWV €V YEVEL OLKOVOUIKWDV TNG ZxoAnG.** OAa doa
£XOULV OX€0T] He Ta TOL kAnpodotripatog Tov Akpn Staguidoco-
vTal o€ €va pkpo KalaioOnto kwdika, otov onoio gho&evol-
VTaL £yypaga Kal avagopes, Stkég Tov Kal TwV AVAHOPQWTWY.
Zmv e§wtepikn Oyn Tov kKOdSika avTtov o idtog éypaye: Libro di
me Bernardo Acris q. Giacomo de Cipro per li due Figliuoli da me
accresciuti nel Seminario Greco del q. Ecc. te Tomaso Flangini con
approbatione Publica come in detto libro appar, Sn\. «BipAio epov
Tov Bepvapdov Akpn, Tov pakaptotov IakwBov and tnv Komnpo,
yta Tovg dvo véovg, mov avatpdenoav o6to EAAnvikd Zepuva-
pto tov Eoxwrtdtov paxapitov @wpd Phayyivn, pe tn dnpuoota
€yKpLomn, 01w oo PtPAio avto aivetaw.

Nadg Ayiov lewpyiov Twv EAAjvwv

Ot evaioOnoieg Tov peyalov avtod evmatpidn kat eBvikov ev-
epyétn Sev meplopifovtan povo ota Bépara tng madeiog kat Tng
exmaidevong, aAld, omwg Sagaivetal, gpuavifovrat kat aTny
KaAAEpyeta TG aoONTIKNG, E0WTEPIKNG KAl TTVEVHATIKNG UOpP-
PWONG TWV UETOIKWY, aANd Kkat «Tovg ael kataipovtag Evetiale
Twv EN\vwv»,* e tnv evioyvon tng etkovoypagikng dnpovp-
yiag kat Stakdopov, Tov «BipAiov Twv aypappdtwv»,? 6ToV vao
Tov Ayiov Tewpyiov Twv EAARvwv (San Giorgio dei Greci) ot
Bevetia. Onwg kataypdetat ota Ilpaktikd tov ZvpBoviiov twv
40, katd tn ovvedpiaon tng 20M¢ IovAiov 1664, £yive amodektn
1 aitnon Tov Bepvdpdov, omwg avaldapet, pe Sikd tov £€oda, va
totopnBei ayloypagikd To HéPog Tov Toiyov, mov PpiokeTal Tiow
anod Tov emokomko Opovo tng exkAnoiag Tov Ayiov Tewpyiov,
{e TNV TOAVTIPOCWTN TTapAoTacT TNG MeTapoppwoews Tov Zw-
tpog Xptotov. [Iépa, Opwg, amd TNy LoTOPN O TOL VAL UE TNV
ev AOyw Totyoypagia, o Axkpng pe tn Stabnkn tov dpioe kat éva
dAXo kAnpodOTNUA, TO OTOi0 CLVIEETAL ApETA [LE TNV ATTELKOVL-
(opevn mapdaotaon. O Sabétng ouvéotnoe, Aowmdy, kabe xpovo,
TNV KUPLOVVHO Npépa HVAUNG TNG peydAng Agomotikng Eoptrg
™G MeTapoppwoews Tov ZwTnRpog, TG 6 AvyovoTov, va TeAei-
Tat Oeia Aettovpyla Kal TPLOAYLO OTN UV TOV, AAAA Kat, KATA
™ Aatpevtikn ovvafn otov Ayto [ewpyto, va knpvttetat o Beiog
AOYOG, and apelBopevo, yla Tov oKomd avtd, EKKANOLAOTIKO pr)-

50. KapaBavaong, H QPAayyiveiog, 0.1, 00. 63-64.

51. O.m., 0. 62. Ilepiocotepa PipAoypagikd kat dAla otov kabnyntr Zaxapia N.
TopmavAr, O Kvmpiakos EAAnviouos 1 Aixomopdg, 6.1, 00. 44-46.

52. BA. Xpvoa Mahtéov, «OUENAnveg pétowkot otn Bevetia petd v AAwon. Tav-
ToTNTa Kat 8 vikn ouveidnony, Oyoavpiouara, 35 (2005), 0. 175. Eniong oto Xpvoa
Moa\télov, H Bevetia twv EAMvwy, ekd. «Mikntog», ABnva, 1999, 6. 7.

53. O Aytog Iwdvvng o Aapaoknvog ovopddlet Tig etkoveg «Biphia Twv aypappd-
TWV», YTl €A 08 QUTEG ATTOTUTIWVOVTAL TTAPACTATIKA 1 TtioTn Kat 1 Stdaokalia
¢ ExxAnoiog, kabwg kat o Biog kat ta Badpata twv ewovilopévoy ayiwv. BA.
Iwdvvov Aapacknvov, Ilpog Tovs SiaBdrrovrag Tag ayiag eikdvag, Adyog A’ (W,
PG 94, 1248CD.

54. B\. AEIB, A'. Opydvwon - Aertovpyia, 3. Hpaxtikd Svvedpidoewv, Katdotixo
5, ¢¢. 887-89".



0 KYTIPIOX EYNATPIAHE KAI EONIKOX EYEPTETHE BEPNAPAQOL AKPHX (; - 1667)

Topa.> Avagepopevog otny ev Aoyw totyoypagia o Iwdvvng Be-
Aovdog, onpelwvel xapaktnpotikd: «Omobev TG EmoKomIKiG
KaB¢dpag, S mohvtipov povaoeiov é§lotopntar 1y Oeia Metapop-
Qwolg, Bavuactov aplotovpynua, dtamovndév damavn tod Ko-
npiov Bepvdpdov 1o Axkpn td 1666 v @ T& AeVKA ipdTia TOD pe-
Tapopewdévtog Xptotod, S TG AvTavakAdoews TOV NALAKOY
AKTivwy, AmooTIABovoty WG AoTépeg, THV Oeiknyv ékeivny Adpyty
DouvVITTOpE VY. Emtiong, Kovtd oTov Td@o, «mapd modag moTér
Tov OAayyivn otov ido Nad, pue ppovtida Tov @thotexvnOnkav
Ta@QIka pvnpeio yia tov matépa tov Iakwpo kat tov Oeio tov Bi-
K€VTIo Movokopvo. O Bikévtiog Movokopvog ftav adeA@og tng
HNTEPAG TOV kat dlakekpipévo, emiong, péAog ng Kumplakng Ata-
omopdg kat TG EAAnvikng Adehgotntag otn Bevetia, Tng omoiag
Stetéleoe kau IIpoedpog tng to 1602.%7

Eniloyog

O Bepvapdog Akpng £noe kat peyalovpynoe otn Bevetia tov
170 awwva kot OLOAOYOLHEVWG KATEXEL pia EexwploTn Béon ava-
Heoa OTIG ANApTpég Kat e§€X0V0EG TTPOCWTIUKOTNTEG TNG EMOXNG
Tov. Me 10 adlantwto evla@épov Tov, Ta £pya Kal Ta evepye-
TAUATA TOV KATEOTN €Vag «AEL0G CLVEXIOTNG TNG TIVEVHATIKAG
KAnpovopag tTov €6vove».** E@uye and tn (wny To 1667 fjovyos,
yla ta 60 poogepe ot Stagovlaln kat evioxvon g Bvikng
TaLTOTNTAG Kot TG Opnokevtikig ovveidnong twv Eevitepévwy
EMvwv g Taknvotdtng Anpokpartiag tng Bevetiag, aAla kat
TV, V1o OBwpavKd VYo, VTTodovAwV Pwunwv.

55. BA. ) pehétn tov KabBnynt) ABavdoiov E. KapaBavaon, «H ekkAnotaotikn
prropikn otov Ayto ewpyto twv EANvwv tng Bevetiag (1534-1788)», Onoavpi-
ouata 9 (1972), 0o. 137-179, kabwg eniong, Kapabavaong, H Bevetia twv EAM-
vy, 0.7, 00. 313-369, 18iwg yia o KAnpodotnua Bepvapdov Axpn, o. 315.

56. Behodn, o.7r., 0. 37.

57. KapaBavaong, H Qrayyiveiog, 0.1, 6. 61. Tia TN peydAn KUTPLAKT OtkoyEvela
Movokopvov PA. KapaBavaong, H Bevetia twv EAAfvawy, 6.7, 0. 71, dmov kat Pr-
BAoypagia. Tia to Tagkd pvnpeio PA. 4.7, 0. 73.

58. Zayxapiag N. Towpnaving, O Kvnpiaxos EAAnviouos th¢ Aiwomopés, 0.1, 0. 41.
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Abstract

The Cypriot patriot and national benefactor Bernardo Acris (?
-1667)

Among the brilliant and leading personalities of Greek emigrants,
who lived and flourished in the Serene Republic of Venice in the
17th century and who, admittedly, played a decisive and primary
role in the effort for the spiritual uplift of the enslaved Nation,
and, at the same time, marked our modern national history, is
Bernardo Acris, who came from Cyprus.

He comes from a prominent family of Cypriot noblemen, and
his family is one of the indeterminate numbers of Cypriot fami-
lies who ‘at various time intervals deserted their homeland which
was under Turkish rule and emigrated” settling in the Venetian
metropolitan territory.

He lived and flourished in “The floating City, and, with his
special capabilities and admirable spiritual gifts, he managed to
attain a high level of prestige and gained recognition amongst the
political and intellectual circles of the city, as well as the Greek
Brotherhood in Venice. He worked in the civil service of the
Venetian Republic, from the position of tax assessor (carattador),
he was also active in the field of commerce and served as Presi-
dent (Guardian Grande) of the Greek Brotherhood, in the years
1627, 1647 and 1657.

His unceasing interest, his works, benefactions and legacies,
have made him become a ‘worthy continuer of the spiritual herit-
age of the nation. He passed away in 1667, at peace, for all he had
contributed to the preservation and enhancement of the national
identity and religious conscience of Greek expatriates living in
the Republic of Venice, and, by extension, the enslaved, under the
Ottoman yoke, Greeks.

Keywords: Bernardo Acris, Thomas Flanginis, legacies Acris,
Flanginian School, Greek Brotherhood in Venice, Greek Ortho-
dox church of Saint George in Venice



H BYZANTINH AYTOKPATOPIKH MOAITIKH
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» POQTEINH NTANTAAIA APAKOY

Maverotiplo Aeukwotag, Kompog
drakou.f@unic.ac.cy

Nepidnyn
H Pulavtiviy avtokpatopikr moAttikn Wdeoloyia faciotnke otny
avTiAnym, Twg 0 BulavTvog auToKpATOPAG, WG ETiyEL0G BATIALAG,
aokovoe TNV egovaia Tov “EAéw @eov”. Ztnv mapovoa gpyacia
napatiBevtal oL mapdyovteg, mov kaboptoav t Pulavtivi) avto-
Kpatopikn ToATikn 1deoloyia and Tov 40 €wg Ta puéoa Tov 8ov
at. wX. (Mépog I), evar Stefayetan n HeAétn avImPoowIEVTIKWY
VOULOHATIKOV EkSO0EWY, pe OKOTO Va emonuaviel o 1poToG anod-
Soong g (Mépog II, B). Zkomdg tng épevvag, otn Paomn Twv epev-
VITIKWV EPWTHHATWY, TTOL ATOTEAODYV Kol TO TIEPLEXOHEVO TOV Mé-
povg I kau IT, eivan n avader€n kau emBePaiwon tng onpaciag twv
VOLLOHATIKDV EKOOTEWY WG [iag £K TWV TTLo a&LOTIOTWY LOTOPIKWVY
YWV, MoV GLUPAANOVY 0TV LOTOPIKY HeEAETN TNG PulavTiviig
autokpatopikng moAtikns. Epapuootnke n wotopikr pébodog yia
NV eMAOYN TWV TYWV TEKUNPIWONG, Le OKOTIO TNV avdAvon Kat
TIV KPLTIKT] TOVG.

>10 mAaioto TG MPWTNG evotnTag (Mépog I) emonudvOnke,
ot n Stao@dion tov imperium anotélece yia T PulavTivi
auToKpaTopia OKOTO TNG OLVEXOVG EQPAPUOYNG WAG VYNATG
otpatnykng kat Stmwpatiag. Tov 40 at. p.X. n Pulavtvr avto-
kpatopia dtatdnwoe v molttikn Weodoyia TG oTn Péon g
PWHATKNG KPATIKNG OPYAVWONG, TNG XPLOTIAVIKNG NOKAG Kat TNG
eMnvikng mapadoong. KabBopiotikn yia tov 60 at p.X. eivat n
nepiodog Pactheiag tov Iovotviavod A’, o omoiog emdiwge va
AMOKATAOTNOEL TO imperium ota akatd cuvopd Tov, kabopilo-
VTaG, £T01, Kat Ty avtokpatopikr deoloyia. H alayr tov ov-
OTHHATOG SLaKVBEPYNONG KAl TWV KOLVWVIKWV CUOXETIOUWDY TOV
70v at. X, kKaBwg Kot 1 EKPPacT) apPLoPnTNOoNG ATEVAVTL 0TV
avwtepn efovoia, enéBalav Ty avadiatadn TG TOALTIKNG avTo-
Kpatopkng tdeohoyiag. Ot véeg oLVONKeG TO TPWTO [LGO TOL 8oV
at. X, eméBalav  Statvnwon pag moATikng Weoloyiag, mov
Oa pmopovoe va AelTovpynoel VITOOTNHPIKTIKA 0TOV KabBoplopo
LG VEAG OTPATNYIKNG.

>t Sebvtepn evotnta (Mépog III) emonpaivetat, OTL OL VoL
OHOTIKEG TINYEG amédwoav TNV avtokpatopikn Wdeoloyia oto
TAUOLO €VOG ETUTVXOVG GLOTHHATOG emKovwviag peTafd Tov
AUTOKPATOpA Kat Twv opddwv e&ovaiag kat TpdPalav Tov avto-
Kpatoptko Oeopd, péow tng etkovoypagiog Tovg. Ta Bépata ago-
povoav TOV AVTOKPATOPIKO Oiko, TNV e&€éxovoa B¢on Tov av-
TOKPATOPA, TNV EVOTNTA TWV NYEUOVWY, Ta Yuvatkeia pHéAn Tov
AUTOKPATOPLKOD 0iKov, TNV amolvtn kat Oedotaltn eovaia Tov
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AUTOKPATOPA, TNV EKPPACT] TNG XPLOTIAVIKNG THOTNG TOV, TNV
EVOTNTA TNG AUTOKPATOPIKNG OLKOYEVELAG, THV AUTOKPATOPIKN)
xplotiavikn tdeohoyia, Tn Svvapn Tov PulavTivod KpATOVG Kat TN
Stao@alion tng Stadoyng Tov avtokpdatopa. IIpokettal ya €va
ONUAVTIKO ELKOVOYPAPIKO TPOYPAUUA, IOV OAOKANPWVETAL [E
NV TapdoTacn Tov XploTtov 0ToV eUnPocHOTuTIO TWV VOULOUA-
TV Kot EKPPAlet TN véa XpLoTIavIKh autokpatopikr| Wdeoloyia,
otn Péon tng omoiag o emiyetog Pacthidg aokei v e€ovaia, Tov
Tov avatédnke and tov Oed. Alagaivovtat ot emStwelg Aoknong
HLOG VEAG TIOAITIKNG, TTOV OLVOEOVTAV [E TOV AMOOTOALKO TIPO-
optopd tov Bulavtivod avtokpatopa. Enopévwg, péow twv vo-
HIOHATIKWV TINYWOY, TO KPATOG YVWOTOTOLOVOE TNV TOALTIKY Kat
OTPATIWTIK oYY, KaBWG kat TNy xplotiaviky nowkn kot miotn,
evw apdAAnia mpoéPale Tnv avtokpatopikr| tdeoloyia Kat evi-
O)VE T VOULHOTIOINOT TNG ALTOKPATOPIKNG e§0vaiag.

Aékeig kherdid: TIpwtoPulavtivr mepiodog, auTokpaTopLKr| TOAL-
Tikr| 8eoloyia, vopopatikég mnyés, Xptotog, Pfulavtivog avto-
Kpdtopag

MpoAoyog
A. OproBétnon tng Oepatikng
H molitikr) Bewpia g Pulavtiviig avtokpatopiag amotelei pia
Ao TIG TLO ONUAVTIKEG BepaTikég evoTtnTeg TnG PulavTivig LoTo-
piag, kabwg exppdlet Tnv W8eoloykn TavtdTNTA TOL Bulavtiov
KAl OUVIOTA TO QATMOTEAECHA TOU GULOXETIOMOV TNG TOAITIKAG
OKEYNG TNG EAANVIKNG apXatOTNTAG KAl TNG PWHATKNAG TOALTIKAG
Oewpioag V1O TNV onTIKN TG XpLoTiavikng didaokaliag. H damo-
ym, mepi g Oeiag mpoéhevong g Pacthikng egovaiag kot mepi
™G tepdTNTag Tov Pacthtkov Beopov, ouvavtatat 6Tov eAAnVL-
0TIKO KOO0, eV 1 oXéon TG Opnokeiag pe Tovg TOALTIKOVG Oe-
OHOVG, KaTA Tr pwpaikn mepiodo, amodelkvoetal, Kupiwg, HEoW
™G avaAnyng and tovg Pwpaiovg avtokpdtopeg tov aflwpartog
Tov peyiotov apxlepéws. H Pulavtivi) avtokpatoptkr] TOATIKY
deohoyia Paciotnke oty avTiAnym, Twg o Pulavtivog avtokpa-
TOPAG NTAV 0 EKTTPOCWTOG TOL A0 €Ml TNG YNG Kat wg emiyelog
Bacthidg aokovoe Ty egovaoia tov “EAéw Oeob”. Avtr akptBwg
1 avTiAnymn, OV CLVAVTATAL PETA TOV EKYPLOTLAVIOUO TNG AVTO-
Kpatopiag, anodidetal etkovoypapikd Kat ekPpaletal oTIG VOuL-
OUATIKEG TIYEG, TTOV artoTeAOVV To Kot e§0XNV HECO AOKNONG TNG
ETKOLVWVIAKNG TTOALTIKNG.

2y napovoa gpyacia Oa mapatedolv, eloaywytkd, n onpa-
oia TG PulavTiviig avtokpatoptkng TOMTIKNG tWdeohoyiag (Mé-
poc I, A), kabBwg kat ot mapdyovteg, mov kaboptoav tnv ideoloyia
avtr, ot fdon g omoiag Ba KATAoTOVV CaPeig oL AVTOKpATO-
pkég aflwoelg (Mépog I, B). H pelétn g PulavTiviig vopuopa-
TIKNG' aQopd, apxLkd, (o CUVTOUN KATAYPAPT YEVIKWY TTAPATT)-

1. HITévva 2002, 0. 65 emionpaivet, 6TL N HEAETN TNG LOTOPLAG TWV VOULOHATWY, TWV
VOULOUATIKWV peTappuBpicewy, Tov {Ntnudtwy petpoloyiag kat Twv meplodwv
VIOTIUNONG TOV VOUIOHATOG GVUPBAANEL OTNV KATAVONOT TWV OLKOVOULK®YV, Snuo-
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PTOEWYV YL TO VOULIORATIKO OVOTNHA TNG VIO HEAETN Tieptodov
amo Tov 40 al €wg Ta péoa tov 8ov at. w.X. (Mépog II, A) kat
0TI GUVEXELA TNV TTApOLOiaoT Kat a§loAdYNON AVTITIPOCWTEVTL-
KOV VOULOUATIKOV ek8O0EWY, TOL aroTeAovV péca TPoPoAng TG
AUTOKPATOPIKNG TOALTIKAG tdgoAoyiag (Mépog II, B).? Zro mAai-
oto optoBétnong Tov Bépartog emonpaivetat, 0Tt Sev kabiotatal
e@IkTr) 1 Ste€odikr peAétn Twv oxéoewv Tov XplOoTIAVIOUOD pe
v moAtikn e§ovaia,’ Tov Voukoy TAALGioL TG avTOKpATOPL-
kG eEovoiag kai, Wiaitepa, Tov W8eoloykod vtofdbpov Tng ot-
KovpevKOTNTAG TNG PulavTiviig avtokpatopiag, Tov Tpoodiopi-
(etat 070 Ao TNG 18€0G TNG PWHATKIG AVTOKPATOPIAG KAL TNG
oxéong g pe v eAnviotikn déa g Pactleiag. Mia téTola
npooéyylon Oa eméPalde T HEAETN TWV AVTOKPATOPIKWY VOUWY,
TWV PIAOAOYIKDV Kal AYLOYPAPIKWY TNYWYV, TTov Ba édidav onpa-
VTIKN HapTLpia yia TOVG KUPEPVNTIKOVG AQUTOKPATOPLIKOVG TIPO-
oavatolopobg kat Tig 0¢oelg g Pulavtiviig aploTokpatiag kat
NG eKKANOLa0TIKNG TTapddoong avtiototxa. Oa eméPalle, emi-

OLOVOUKWY, TTOALTIKDV KAl KOLVWVIKOV OLVONKWYV TNG EKAGTOTE XPOVIKNG TIEPLOSOV
Kat meploxne. Ia TG ovvtopoypagieg oplopévwy vopuopatokomneiwy, PA. TTEvva
2002, oo. 68-70. Ia tovg vevBvvovg TwVv vopuopatokomneiwy, PA. ITEvva 2002, o.
81. Tla TNV KATAOKELT] TWV TETAAW®Y TWV XPLUOWV KAl ApyvpWV VOUIOHATWY [E TN
uébodo al pezzo kat twv xdAkvwv vopopdatwy pe tn puébodo al marco, PA. ITévva
2002, oo. 82-83.

2. ZxeTIKA [e Ta vopiopata, mov ekdoOnkav tn xpovikr mepiodo 300-1450, PA.
Hendy, M. E: Studies in the Byzantine Monetary Economy c. 300-1450, Cambridge
1985. Tia TG vopuopatikég ekdooelg tng Xpovikng meptodov 383-491 p.X., PA.
Grierson, Mays 1992. [a TG VOlLOUATIKEG ekSOOELG TNG XPOVIKNG TtepLtodov 491-
602 p.X., PA. DOC L Ta 116 vopuopatikég ekS00eLS TNG XpOoViKig eptodov 602-717
w.X., PA. DOC IL Tia 116 vopuopatikég ekdO0ELG TNG XPOVIKNG Teptodov 717-1081
w.X., PA. DOC III - Bendali, S.: A Private Collection of Palaeologan Coins, London
1988. Ta T1§ vopuopatikég ekdooels TG fulavtivig avtokpatopiag, PA. Morrisson,
C.: Catalogue des Monnaies Byzantines de la Bibliothéque Nationale II, 711-1204,
Paris 1970 - Sommer 2010.

3. Znpavtiko eivat o Bépa tng Tomobétnong Twv XploTiavwy anévavtt 6Tny mo-
Atk e€ovoia. Tto epwTnpa, owa TpEmeL va eivat i 0Ttdon Twv XploTiavay amé-
VAVTL 0€ EKELVOVG, IOV KATEXOVV TNV eE0VOIA KAL OL ATAUTHOELG TOVG £PXOVTAL OF
avtifeon pe to BéAnpa Tov Oeov, o Andotolog ITavAog emonpaiver “mel@apyetv
Sel @@ pathov i avBpwnorg” (TIpdE. 5, 29). BA. Mavtlapidng, I.: Xpiotiaviky HOL-
x# II, ®ecoalovikn 2003, o. 429. Eniong, o Mavtlapidng, I'.: Korvwvioloyia tov
Xpiotiaviopot, @eooalovikn 1977, co. 284-285 emonpaivel, 0Tt 1 andivtn efov-
ola aviikel atov @eo Kat To KPATog, 610 TMAaioto emdingng g evioyvong Tov kot-
vVoVvikoD Biov, ogeilet va oéPetat Ty eAevbepia Tov avBpwmov, mov anotelel yla
v ExxkAnoia ewova tov @eov. O IIétpov 1.: ExxAnoia ko moitiki, @ecoalovikn
1992, 0. 332-333 emonyaivel, 0t ot Iatépeg g ExkAnoiog, oto mlaiolo twv
avapopwv Tovg oV TOATIKY e§ovaia, Sev emkpivovy Tr BeokpaTIKT VOLHOTOL-
nom e, VoaTNPIloLy, OpWG, OTL N emTéNeDT TOL épyov TNG Tipémel va Paociletat
010 evlla@épov yla TNy vAomnoinomn g Stkatoobvng. Ilpdkertat yia po KpLTikn, n
omoia dev Bétel VIO apPLEPrTNON Ta PACIKA XAPAKTNPLOTIKA TNG AVTOKPATOPLKNG
8eooyiag, mov Nrav Beokpatikr, aAAd vodetkviel TIG advvapties TnG TOALTIKAG,
IOV, YLt TAPASELYHa, KAOAODVTAV VA (KAVOTIOW|OEL TA AUTHHATA TWV OLKOVOULKA
avioxvpwv vnkdéwy ya dikatn avakatavopr tov mhovtov. Eneidn n appodiotnta
AYNG amo@acewv avijke 0TOV AVTOKPATOPA, | KPLTIKY Twv Ilatépwv otpe@dTav
TIPOG AVTOV, € OKOTIO TNV AOKNOT| EMUPPONG OTOVG VOUOLG, TTov Béomile. Ze avTo TO
TAioLo HTopEl Vo Yivel KatavonTr 1) enidpaot), Tov doknoe o XpLoTIaVIoHOG OTOV
HETPLAOHO AdtkwV Beapdy.

ZEALOS / Volume 3/ 2025 95



OOTEINH NTANTAAIA APAKQY

96 ZEALOS / Volume 3/ 2025

ONG, TN HEAETN TWV EKKANCLACTIKWYV TINYWYV, 1 onoia Oa tpoope-
pe éva ao@alég LoToptkd TAaioto kat pia Ste§odkn Bewpnon g
otdong ¢ ExkAnoiag.* Ao tnv dAAn, n avTOKPATOPIKT) ELKOVO-
Ypa@ict TWV VOUIOUATIKWOV TINYWYV, OV AmOTEAODV ONUAVTIKO
TEKUNPLO TNG AVTOKPATOPIKNG TOALTIKNAG tdeoNoyiag, amodidet Tig
a&ieg kat TG avTINYELG TNG AVTOKPATOPLKNG e&ovaiag. QoTodoO,
Ta OTOLXElA TEKpUNPiwong, Tov SiSovv ot ypamtég mnyég, Oa ovve-
kTtunBo0v kat Ba afiohoynBovv, dtav n vopopatikr paptupio to
ATTOUTEL.

B. Zkomog g épevvag

Avtikeipevo tng mapovoag epyaociag anotehel  pekétn TG av-
TOKPATOPIKNG TOALTIKNG 10g0A0Yiag amd Tov 40 at. €wg Ta HEoa
Tov 8ov at. .X., OnMwg avTh anododnKe oTIG XPLOEG VOULOUATIKEG
ekd00ELG. ZKOTIOG TNG €pevvag eivat 1 avadeldn kat emPePaiwon
™G onpaciag Twv v AOyw ekSO0EWY, TOL ATTOTEAOVV A&LOTILOTEG
LOTOPLKEG TINYEG Kat GUUBANAOVY 0TN HENETN TNG AVTOKPATOPL-
KNG TOMTIKNG Kat 18eoloyiag. Ta epevvnTIKd epTHAHATA NTAV T
e&ng:

1. ITota fTav 1 onpacia TG AUTOKPATOPLKNG TOALTIKAG tOE0AOYi-
aG KOl T XAPAKTNPLOTIKA TNG OTLG EKACTOTE XPOVIKEG TIEPLOSOUG,
aAld kat og ovvaptnon pe Tov kaboptopd tov nov mhaiciov
™G avtokpatopikng eEovoiag (Mépog I)

2. Me motov tpdmo anédwoav oL XpLOEG VOULIOUATIKEG eKSOOELG
™G TpwToPulavTiviig TEpLOSOL TNV AVTOKPATOPLKT| TTOALTIKT 18e-
oAoyia, TIG aVTOKPATOPIKEG afldOELG Kat Tr XPLoTavIKY TioTn
TWV aToKpatOpwyv; (Mépog II)

I'. MeOodoloyia tng épevvag

210 MAaiol0 eQappoyng TG LoTopiknig nebddov, mov mepthapPa-
VEL OPXLKA TOV OPLOHO Kat TNV 0plofETNon ToV AVTIKEIHEVOL peNE-
™G, Kabws kat T SLTVTIWON TWV EPEVVNTIKWY EPWTNHUATWY, TIOV
npémel va amavtnBoly, akolovbei n emAoyr Twv TywV TeKUN-
plwong, pHe okomod TV avalvon kat v aftohoynon tovg. H pe-
Bodoloyikn mpooeyyion Tov avtikelpévov épevvag, SnAadn twv
XPLOWV VOULOUATIKWY ek8O0EWV amd Tov 40 al. €W Ta HECA TOV
8ov at. WX, Ba Pactotei oe €& factkods TUAWVEG:

1. TIpoodoptopdg Tov xpovov £kdoonG Kal TOV VOULOUATOKOTIE -
OV, € OKOTIO TN GLYKPOTNOT €VOG PACIKOV LOTOPIKOV TAALGiov
avagopag.

2. Elkovoypa@ikn HEAETT), (e OKOTO TNV Tapovoiaom Kat epun-
veia Twv etkovoypapkdv Bepdtwy, mpokelpévon va avadetyOe
0 TOALTIKOG AOYOG, IOV TTPOPAANOVTAY [HECW TNG ELKOVOYPAPLAG.
3. Emypagikn pelétn, otn Paon g avalvong TitAwv Kat emi-
ypaewv Twv gunpoofotunwy kat omoboTunwY, TOL CLVOSEVOLY
TNV ELKOVOYPAPN 0N, WOTE Va katavonBei o Tpomog anddoong tng
TOALTIKIG TAVTOTNTAG TOV AUTOKPATOPA.

4. B\. Kapnolnhog, A.: Bulavtivoi otopixol kau ypovoypégpor. A’ (40¢-706 aL),
ABnva 1997 - Kapndlnhog, A: Bulavtivoi otopikoi kot ypovoypdepor, TOpog B
(806-100¢ at.), ABrva 2002 - Kapndlnhog, A: Bulavtvoi iotopixoi ket ypovoypd-
@oi, Topog I'” (1106-1206 ar.), ABnva 2009.
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4. ZUYKPLITIKI IPOOEYYLOT, HEOW TNG TapaBeons Twv VouLopaTL-
Kwv dedopévwy Kat og oxEo pe dAAeg Katnyopieg Tywv (ypap-
patelakég 1 vopobetikég mnyég), wote va evioxvbei n otopikn
TEKUNpilwoT).
5. Ideohoykr| eppnveia, ov Oa emtevyBei oto MAaioto afloloyn-
ONG TWV VOULOUATIKWY TINYWY, oV anotéhecav péoa mpoPoArg
NG egovoiag kat anddoong TG TOALTIKNG TPOTayavSag.
6. Ataypovikn avdlvon, pe otoxo v afloAdynon Twv entypagt-
KWV KAl ELKOVOYPAPIKOV SeSOUEVWY TNG EKAOTOTE XPOVIKNG TE-
ptodov kat TNV avadelfn Twv otoixeiwy EKPPAong TNG AVTOKPA-
TOPLKAG TTOALTIKG 1deoAoyiag.

Metd v avalvon kat Ty a§loAdyNnon Twv Xpuowv VOpLopA-
Tk ekdooewy, Oa e€axBei To TeAkO amotéleopa, mov ovvioTa-
Tal 0T SLATVTIWOT TWV EPUNVEVTIKWV TIPOOEYYITEWY.

I. H BuZavtviy avtokpatopikn mMoALTIKR Ldeohoyia and Tov 40
at. £wg ta péca tov 8ov at. p.X.

Apyika Ba emxelpnOei n mapdbeon TG MOMTIKAG KATAOTAONG
and Tov 40 al. éwg Ta péoa tov 8ov at W.X., Tov cuvébeoe To
mAaiolo SlatdTwong NG avTokpatopikng Weoloyiag. Meletw-
VTaG, TapAAANAQ, TNV EKKANCLAOTIKY YPAUHATER THG avapepo-
HEVNG XPOVIKNG TtepLodov, evOlagépel, dlaitepa, n Bepeiwon tng
AUTOKPATOPIKNG TOALTIKNG Oeohoyiag ano tov Evoéfio Kaloa-
peiag (406 at. (.X.) kat 1 eppnveia Twv TOATIKOVY Kat Ide0AOYIKWY
ovvOnkwv NG TEPLOSov amnod tov ekkAnotaotikd Iatépa, Maio
tov Opoloyntn (706 at. p.X.).

A. H onpacia g fulavTivig avTokpatopikng mOALTIKNG td€o-
Aoyiag

H Bdon tng pwuaikng avtokpatopiag NTav o oTpatdg Kat o
TpOToG yia TV emitevén tng Pax Romana, ntav n mpoBolr g
otpatwTikng dVvapng tne.’ Me yvaopova tny avaykatdtnTa vio-
0étnong pag otpatnytkng, mov Ba €mpeme va avramokpivetal
oT1G anattioelg Tov SteBvoig meptBarlovtog, n Pulavtivry avto-
Kpatopia, avtiBétwg, enediwke T StaOla&n TwV CVUPEPOVTWY
™G, XPNOHOTOLWVTAG, 600 TO SuvaTtd ALyoTepo, TH OTPATIWTIKN
loxV NG kat Stacpatifovrtag ovppayieg, pe okond tn datrpnon
TWV OTPATIWTIKOV Suvapewy, wote va eivat Stabéotpeg, otav Oa
frav emPePAnpévn n mpoPoln TG LOXVOG TOVG. ZNUAVTIKA RTAV
1 e§ac@alion TG weélelag pe pkpd KOOTOG, avta otn Baon
NG TePIoKEYNG KAl TNG GVVEDTG, IOV AOTEAOVOAV TIG HEYLOTEG
otpatiwTikég apetég. O okomodg Tov Bulavtiov Sev frav n ma-
pdBeon Vikwy, aAld | owoTr SLaXeipLon Kat 1) ATOKOWLIOT 0@E-
Aovg amo avtés.® Emopévwg, n Stao@dion tov imperium omo-
Téleoe yla T PulavTiviy autokpatopia TOV OKOTO TG VYNANG

5. Ta Tov pwpaikd otpato, PA. Le Bohec, Y.: Die romische Armee: von Augustus zu
Konstantin dem Grofien. Unter Mitarbeit von Bertrand - Dagenbach, C. (transl.),
Stuttgart 1993 - Eich, A.: “Die Verwaltung der kaiserzeitlichen romischen Armee”.
Studien fiir Hartmut Wolff, Historia Einzelschriften 211 (2010).

6. BA. I[Tanacwtnpiov, X.: Bu{avtivy) vynAy otpatyyikt, 606-110¢ au., ABfva 2011,
0. 622.
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OTPATNYIKNG Kat StmAwpartiag, n onoia enediwke Tn peiwon Tov
Babuov egdptnong g Pulavtiviig avtokpatopiag and T xpnon
OTPATIWTIKAG LoXDOG.”

210 mMAaiolo TG EMTVXOVG EQAPUOYNG TNG OTPATNYIKAG TNG
BulavTtivg avtokpatopiag efaipetat n onuacia TG ALTOKPATO-
PLKNG TOALTIKAG 1de0A0Yiag TNG, TTOL amoTéAeoe TV KV TrpLa Sv-
VAN XEPLOHWY, ATOPACEWV Kol SLATLTIWOEWY Kat EKQpaovTay,
LE TOV TIO AVTITPOCWTEVTIKO TPOTO, HECW TNG ELKOVOYPAPIOg
TV eUMPooHOTLIIWY Kat OTIEOBOTVTIWY TWV VOHLOUATIKWV £KOO-
oewv. Hrav kaBopiotikig onpaciag n ikavotnta tng Pulavtiviig
avtokpatopiag va vrootnpifel 1I8eohoykd TN OTPATNYIKY NG,
yla va TETOXEL 6TOVG 0TOXOVG TNG. O kaboplopog tng moMTikng
TAVTOTNTAG TNG eMéPBarde TN SLACPANLOT TWV CLUPEPOVTWY TN,
oTn PAon TWV EMTAYWV TNG XPLOTIAVIKAG TUOTNG, TNG PWHATKNG
noAtikng Oewpiag kat Tov eAAnvikov moAitiopov. Idwaitepa o
Xplotiaviopog e§acpalile v anapaitntn evoTnta, eV 1N pw-
paikn 8éa Tn Voo TNTA 0TO TAAUOL0 AOKNONG TNG TTOALTIKNG.®

B. Ot tapdayovteg, mov kaBopioav tn ulavtiviy avtokpatopiki
noAttikr deoloyia

H Satnpnon g evotntag, katd tnv npwtoBulavtivi) tepiodo,
emTed)XOnKe H€ow TNG EVIOYXVONG TNG AVTOKPATOPIKNG TOAITIKIG
deoAoyiag, TV omoia, katd Tnv emoxn Tov Meydhov Kwvotavti-
vov’ Kal TG 8puong NG mpwTeLOVOAG TNG AVTOKPATOPIAG, TNG
“véag Popung’!® Oepeliwoe o Evoéfrog.!! O avtokpdtopag amo-
TéAeoe Tov DepatoOlaka NG THPNONG TWV EVTIOADY TOv BeoD
KOl TOV €YYUNTH TNG EVNUepiag Tov KPATOUG Kal TNG KOLVWVIAG.

7. Kapaytavvomovlog 1998, oo. 368-373.

8. O Kapaylavvomovlog 1992, 0o. 7-8 emonpaivet, 0Tt 0 XpLoTLaviopog Kat i xpt-
otlavikn Stdackalia édwoav véo meptexdpevo oto imperium Romanum, to omoio
Katéotn, and tn Beia TpdvoLa, okevog ekAoYNG yla T cwTnpia TG avBpwndTnTag
Kal XWpog cuuPiwong TG XpLOTIAVIKAG THOTNG, TOL XPLOTIAvVkKoy NOkov vopov,
NG Mapddoong Tov EAAVIGHOD, TOV pHATKOD Sikaiov Kat TNG pWHATKHG KPATIKAG
0pYAvWong.

9. Inuavtikég mnyég ya Tov Meydho Kwovotavtivo: Evoéiog Katoapeiag, Ex-
kAnowotiks) Iotopia, PG 20, 45A-906D - EvoéPiog Katoapeiog, Eig Tov fiov Kwv-
otavtivov Tov Baoiléws, PG 20, 905A-1230B - EvoéPrlog Katoapeiog, Baoidéwg
Kwvotavtivov Aoyos ov éypaye “tw twv Ayiwv ZvAAdyw”, PG 20, 1233A-1316B
- EvoéProg Kawoapeiag, Eig Kwvotavtivov tov faciléa tpiaxovtaethpixos, PG 20,
1315C-1440C - ®ihootopytog, ExkAnowaotixi Iotopia, PG 65, 459A-624A - Zw-
Kp&TnG Zxohaotikoe, ExkAnoaotiks Iotopia, PG 67, 33A-842B - Zwlopevog, Ex-
kAyawaotixy Iotopia, PG 67, 853A-1630C - Tehdoiog Kuliknvog, Twv katd v ev
Nixaio Zovodov mpaybéviwv Zoviayua, PG 85, 1185C-1360A — Evdyptog Xxoha-
otk0G, ExkAnoiotixi Iotopia, PG 86b, 2415A-2886A. Ta tov Meyalo Kwvota-
VTivo kat Ty kwvotavtivela duvaoteia, PA. Kapayiavvomoviog 1998, oo. 68-84
- Brandt, H.: Konstantin der Grofe. Der erste christliche Kaiser. Eine Biographie,
Miinchen 2007 - Christ, K.: Geschichte der romischen Kaiserzeit. Von Augustus bis
zu Konstantin, Miinchen 2009 — Clauss, M.: Konstantin der Grofle und seine Zeit,
Miinchen 2009 - Barnes, T. D.: Constantine. Dynasty, religion and power in the later
Roman Empire, Chichester 2011 - Rosen, K.: Konstantin der Grofe. Kaiser zwischen
Machtpolitik und Religion, Stuttgart 2013.

10. Brandt 1998, oo. 118-122.
11. Barnes D. T.: Constantine and Eusebius, University Press 1981.
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H ootipia twv tpiwv mpoocwnwv g Ayiag Tpiadog, otn Pdon
™G 0pBodoéng tpradoloyiag g Zvvodov tng Nikaiag (325
(.X.), vmovopevoe, Opwe, TN Bewpia Tov Evoefiov, kabwg kabi-
otovoe advvatn v avaloyia peta&d ovpaviov kat enryeiov Pa-
oéwg. Xto mhaioto tng opBododng xprotoloyiag, Nrav, emiong,
advvarn n Beomnoinon avBpwmnov 1 Beopov oTov emiyelo kOGN,
eVw, oOPQWVA e TNV ekkAnotoloyia, o Inoovg Xptotog eivat o
owTtnpag g avBpwndtntag kat o 8pvtng TG ExkAnoiag, otnvy
omoia avnket kat o avtokpatopag. ITapd tig ev Adoyw Beoloyikég
Béoeig, n Bewpia Tov EvoePiov ovvéyloe va amotelel To mAaioto
AvaQOPAG TNG AVTOKPATOPLKNG TTOALTIKNG 1e0A0Yiag, AoKWVTAG
emidpaot 0710 kpdtog.'> Ao Tov 40 at. PLX. Kat Vo TNV TEST TWV
eEWTEPIKWY amENWV eMOT|HaiveTaL Eva €VvTOVO cuvaioOnua amo-
S0XNG TOV PWHATKOD KPATOVG, TTOV ATOTEAECE TOV [HOVO QOpEa
ACPANELAG TWV KATOIKWY TWV EMAPXLOV EVAOTIOV TwV e§wTepl-
KWV anethdv, Kabwg kat £vag pwuaikog TaTplwTiopds, otn fdon,
BéPata, TG Statpnong TnG T TOTNTAG Kat TG kKataywyns. H
aioBnon aAAnAeyybng kat VOpLHO@POoHVIG TIPOG TO KPATOG KAl
TOVG NYEHOVEG TOV VIOXDOVTAV ATO TNV VPLOTAHEVT OLVEISOM
TOL KOWVOU EAANVOPWHATKOD TOMTIOHOD Kat TG opBddodng xpt-
OTIAVIKAG TloTNG."?

Emopévwg, katd v ev Aoyw xpovikr mepiodo, n fulavtivy
avtokpatopia datdvnwaoe TNy moAttikn deohoyia NG 0To MAA-
010 TNG PWHATKNG KPATIKNAG OpYAVWONG, TNG XPLOTIAVIKAG NOKNG
Kat TG eEAAnvikng mapddoons. H vootnpin avtrg g tdeolo-
yiag amotéleoe mpoimobeon yia Tr VOULHOTOINOT TG AVTOKPA-
TopIKNG e&ovaiag, TNV eKMANPWON TWV eMOIWKOUEVWY OTOXWV
™G avtokpatopiag, kabwg kat T Statrhpnon NG TMOATIKAG Kot
KOWVWVIKNG ovvoxTg Tov Bulavtiov.

OL VoYX peWUTELG KAl OL TTEPLOPLOOL TNG AVTOKPATOPLKTG EE0V-
oiag kaBopioav to nBikod mMhaiotd t™g. Apyxika n eovoia émperne
va anmoTehel LTINPETia TOV AVTOKPATOPa TTPOG ToV Oed, oTN Paon
™G xplotiavikng didaokaliog kat nOwkrg, wg évdelln oefaopov
Kat TiunG. Tovg emOUeEvVOLG TEPLOPLORODG TNG AVTOKPATOPLKNG
efovoiag opilav oL LTOXPEWTELG TOV AVTOKPATOPA £VAVTL TOV
Aaov Tov, TiG omnoieg eméBaile n Ocia ITpovoia pe v avabde-
on g &§ovoiag, Kat oL OTTOIEG AmATOVOTAV CLVEXT PPOVTIdA Yia
TOVG VTINKOOLG. H avayvwpion kat n anodoyn Twv voxpewoewy
TOL NYEUOVA EVAVTL TOV AaoU, eixe WG ATOTEAECHA OTUAVTIKOVG
TEPLOPLOROVG TNG AVTOKPATOPLKNG eEovaiag. Ztnv mpwtoPula-
vTv mepiodo ot avtokpdtopeg mpoomadnoav va amodvvapw-
oovV aUTEG TIG eapTnoelg Tovifovtag Tov LTTEPPaTIKd XapakThpa
G avtokpatopikng egovaiag. Enetrta and tn Zraon tov “Nika”
(532 u.X.), Sraxpivetat and tov Iovotviavo n éAkenyn Stabeong
avayvapiong, ot n eovoia mnyddet kat ano tov Aaod, kabwg kat
1 emdiwgn mpoPoAng Tng amoyng, 0Tt nj avtokpatoptkn eEovoia
¢pxetat anod tov Oed. H vmoxpéwon gpovtidag Tov avtokpdto-
pa ylo Tov Aao ovvéxLoe, PéPata, va vpiotatat, dev anotehodoe,
OHWG, GUVETELX TWV VTIOXPEWOTEWY TOV ATEVAVTL 08 AUTOV, AANd

12. Xprjotov 2010, 60. 299-303.
13. Xprotov 2010, o. 307.
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e@appoyn g BeAnoews tov Beov, mov Tov ¢dwae TNy efovaia.
Ye auto To TAaiolo evioxvOnke 1 Aoy, OTL O AVTOKPATOPAG
Arav vepdvw OAwy, kabwg amotedoboe Tov ekAekTd TOL B0V,
aAAd kol TOV ekAEKTO TOL A0V Kat OL VTTOXPEWOELG TOV TIPOEPXO-
VTav anod to yeyovog Tng Hipnoewg Tov eov.

KaBopiotikr yia tov 60 ai p.X. frav n nepiodog Pactheiag
Tov JovoTviavod A’, o omoiog emdiwge, VIO TNV Nyeoia tkavwy
OTPATN YWDV, VA ATTOKATACTHOEL TO imperium ota aatd cVuvopd
Tov. Kat akptBwg 1 ekmAnpwon autov Tov oKomol amotéeoe
v moArtikn emdinén kat tdeoloyia Tov avtokpdrtopa.’® H av-
Tokpatopikr] deoloyia Aeltovpyoboe wG UNXAVIOUOG CUVOXTG
Kat oTalepdTNTag, EVIOXVOVTAG TNV AQOGiwon TWV VIINKOWYV KAl
edpaLwVoVTag TNV TOTH 0TV LEPOTNTA TOV AVTOKPATOPLIKOV Oe-
opov. H amodoon tov Iovotiviavod ota VO[IoHATA, KPATOVTAG
TN 0Qaipa, OV EMOTEPETAL ATO OTAVPO, ATOTENETE TNV EKPpa-
on ™G peyaleiwdovg déag kat TG eoloyiag Tov imperium
Romanum, mov mpéoPeve, 6Tt n Pulavtivi) avtokpatopia amo-
TeAOVOE OLVEXELA TNG pwUAiknG avtokpatopiag. Tov 60 at. p.X.
yivetar A0yog yia pia XpLOTIAVIKT pwHATKN AUTOKPATOPIKT 1€0-
\oyia, OV €EVTACOOVTAV 0TO TAQICLO TWV TPOSIAYPAPOY TOV
Evoefiov, alla embiwke Kal TNV TPOCAPUOYN TNG OTIG LOTOPLKEG
ovvOnkeg G meptodov. Anapaitntn tpoimobeon frav n mpoPo-
1| 6 Beikng mpoéhevong TG e§ovaiag Tov nyepdva, TOL AmoTE-
Aovoe Tov ekTpOoWTO TOoL @0 emi TG Yng.'®

H aAAayn tov ovotripatog StakvBEpvnong Kat oL KOVwVIKoi
oVoYeTIOHOL TOV 70V at. p.X., KaBwe Kal 1) EkQpaoT apeLopnTn-
oNG amévavtl oTnv avwtepn efovaia, HEow NG avapelEng tov
Aaov Kal TOL OTPATOV OTNV TOALTIKT), IOV ATTOTEAECAV ATOOTA-
BepomonTiko MapayovTa yia TV avtokpatopikn efovoia, emé-
Batav tnv avadidtaln Tng avtokpatopikig moALTikiG deoloyiag
KAl TNV €vioxLon NG péow evog véov mAatoiov ovvBeong 1Se-
@v.”” Kata tov Evoéflo, 0 avtokpdtopag fpodvtav v eikova
™G ovpaviov Bactieiag,'® mpoodiopifovtag, pe TOV TPOTO AVTO,
pio taitepn Beodoyikn kat pLlocoikn Bewpnon, evo, katd Tov
Mdé&ipo tov Opoloyntr kat 0tn PAon Twv anmoyewy Tov Tepi TNG
eniyelag Baotleiag, o nyepdvag vinpetovoe ) Beia fovAnon kat
Ogethe va katevBuvlei mpog Tov Beo, ovtag ayadog, Tamevo-
PPWV Kat EVOEPNG KAl 1N EMTPETOVTAG TNV IKAVOTIOINOT| TNG ML
Bupiag yia ) 86&a, ov amotelovoe andtoko tng e€ovaiag.’ H
avTLoTOLYiA TNG EIKOVAG TNG eMiyelag PactAeiag [e TNV EIKOVA TNG
ovpaviag Paoideiag dev ovvéBalle otnv evioxvon, aAld oTov
neploplopd g Pacthikng egovoiag. Ot Adyol avayovtav aTo Te-
PLEXOUEVO Kal TOV 0koTd TNG Pactheiag Tov Ogov, oL NTAV 1
Sikatoovn. Xe 0heg TIG TEPLOSOVG TNG LOTOPIAG, KAl Tapd TNV

14. Kapaylavvonoviog 1992, oo. 25-29.
15. KapaylavvonovAog 1978, o. 368.

16. Xprjotov 2010, oo. 307-308.

17. Xprjotov 2010, oo. 308-309.

18. Evoéprog, Eig Kwvotavtivov tpiakovtaetypikos 3, 5: “tiig ovpaviov Pacideiog
€lKOVL KEKOOUNEVOS

19. Xprjotov 2010, oo. 324-325.
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emBupio anodéopevong ano kdbe vouwkn eEaptnon, kabiotato
emPBePAnuévn n mapadoyr, 6t faon ¢ egovoiag anotelodoe 1
ektiunon tng Sikatoovvng. H xplotiavikr Bewpnon, mov vmayo-
PEVE, OTLT AVTOKPATOPLKT E§0VTia FTAV 1] AvamapdoTac TG ov-
paviag Pactheiag, kabiotovoe anapaitnteg Tig NOkEG Seopevoelg
TOVL AVTOKPATOPA. AVTEG Ol SeTUEVOELG APOPOVTAY TOV OEBATUO
npog TN Stkatoovvn Kat oxetilovtav pe v ékdoon Sikaiwv vo-
HV Kat TN o0V pe avtovg otteia Tov.” H Baoctleia nrav
“évvopog ¢motacia”™ kat n Bacthkr e&ovoia, OTWS Kat 1 Skat-
odooia Tov avtokpaTopa, £Mpemne va meptopilovtal 0To TAaioLo
Tov LoxvovTog dikaiov.? H ev Moyw amoyn e&éppale tnv embu-
pia Twv egexOvTwy aflwpatovXwV Tov KPATOUS Kat Twv Aoyiwv
™G mpwtofuiavtiviig Teptddov kat éwg Tov 60 at. p.X., kabwg
kat g Sowkovoag ExkAnoiag, amodidovtag tny mpobeon twv
EKKANOLAOTIKOV avOpWV VAl KATAOTHOOVV 0T TNV AVAYKALOTI)-
Ta eMPOANG 0TOV NyepoOVa Tov oePacpov Twv Beopwv.” Ia tovg
EKKANOLA0TIKOVG &vOpeg Tov 70v at. p.X. 1 ExkAnoia anotelovoe
OepatopvAaka TG cwtnpiag kat Tng 0odov, mov odnyovoe ot
Baotreio Twv Ovpavav.?* Zto eminedo TnG KPATIKNG OPYAVWOTG,
Olwg, oxvovoa Weoloyia aroteloboav ot anoyelg Tov Evoefi-
ov, TTov TPoadiopilav TN B€on TOL AVTOKPATOPA GTNV KOPLPT|
Tov Kkpatovg kat NG ExkAnoiag. H tepdtnta TG avtokpatopi-
ag amotedovoe Bactkd XApAKTNPLOTIKO TNG KPATIKNG tdgoAoyi-
ag kat mpomaydvdag kat Tpovndbeon otabepdTnTag, mapd Tnv
andppuyn NG and Tovg eKKANOLaoTikovg avdpes. Emopévwg, ya
Toug ekmpoowovg g efovaiag kabopilovtav wg emMTAKTIKY N
appnktn ovvdeon moTNG Kal avTokpatopiag.”

Ot ovvexeig TOAEUIKEG ETXELPTIOELG KAl OL ASLAKOTIEG EKOTPAL-
Teleg yla TNV avaktnon Twv edagv Kat TNV eKTANPwWOoN TNG He-
YAANG otkovpevikng 18éag, amneilnoay, To mMpWTo od Tov 8oV
at. X, akopa kaw Ty vmapén g Pulavtviig avtokpatopiag.
Ot véeg ovvOnkeg eméBalav tn datdmwon piag mToALTkNG 1deo-
Aoyiag, mov Ba pmopovoe va AELTOVPYHOEL VTTOGTNPLKTIKA OTOV
kaBopLopo pag véag oTpatnyIkng, n onoia dev Ba vitayopevdTaAv
ano v avdaykn Stathpnong Twv TaAaldy pwpaikwy kthoewy. H
EQAPUOYT TNG OTPATNYIKIG TWV CUUUALDY, TWV e§LOOPPOTINTEWY
KaL TOV KATELVAOHOV eMETpeYe 0TO Buldvtio va Stac@alioet n
otafepdTNTaA IOV AMAUTOVOE TO AVTAYWVIOTIKO TiepPAAAOV TNG
neptodov. O PulavTtivog avtokpatopag, wg KAnpovopog g Pw-
HATKNG ALTOKPATOPIAG KAl VITEPHAYOG TNG XPLOTIAVOOVVNG, ava-
SeixOnke o andAvtog puOULOTHG TOL SLeBVOvG TOALTIKOV OKNVIKOV.

20. KapaytavvomovAog 1992, 6o. 33-34.

21. BA. emiong Zémov, L. kat IL.: Jus Graecoromanum (avatdnwon ano K. E. Zacharia
von Lingenthal, pue mpooBnxec), T. 1-8, ABnva 1931 (avatdnwon Aalen 1962), T. 2,
240.

22. Xpriotov 2010, oc. 325-326.

23. Xprjotov 2010, 00. 326-327. BA. eniong XplotogihonovAov, Auk.: To moditevpa
ko o1 Oeapoi 16 Pulavtiviic avtokpatopiog (324-1204). Kpdrog, dwoiknan, okovo-
pla, korvwvia, ABriva 2004.

24. Xpnotov 2010, oo. 328-329.
25. Xpniotov 2010, oc. 330-332.
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Il. OL XpUOEG VOHLOPATIKEG EKOO0ELG amo Tov 40 at. Ewe Ta péoa
Tou 8ov at. p.X.

Ta xpvod vopiopata g mpwtoPulavtivig meptdodov anoteody
TPOVOULAKT TIYN Yl TN HEAETN TNG EMONUNG AQUTOKPATOPLKNG
noAtikrG tdeoloyiag. H elkovoypagia, ot emypa@ég kat ot TitAot,
mov @épovy, anodidovv pe akpifeta v deooyia g Pulavti-
VI avtokpatopiag kat ovpfailovy atov kaboptopd g avti-
Anyng mepi TG avtokpatopiknig eEovaiag.

A. Ewoaywywkés mapatnprioeg yia to Pulavtivé vopopatiko
ovoTHHA

To vopopatikd ovotnua TG meptodov Twv avToKpaTOpwVY Alo-
KAnTiavov (284-305 pw.X.) kat Meydlov Kwvotavtivov (306-337
1.X.)* kabiépwoe éva xpvood vopuoua, Tov 60ALd0, kat dAAa vo-
piopata and apyvpo, ta fapn Twv onoiwy, katd T Stapkela Tov
4ov at. p.X., TPOCAPUOCTNKAV EMAVEIANUUEVA OTIG AVTIOTOLKES
dnuocilovopukég Kat otkovopkeg ovvOnkes. O Avaotaoiog A’
(491-518 p.X.) vioBétnoe 10 491 p.X. Tov Xpvod 60ALd0, TO ONpi-
olov (semissis), To Tpiictov (tremissis) kat €va xaAkivo vouopa,
YVWoTo wg vooppov (nummus), pe aia 1/7200 tov goAdov.”
>10 mAaioto NG mpoomadelag Stacpaliong evog atabepov vopl-
OUATIKOV CLOTHHATOG, £tofiXOn To 498 . X. kat £va YAAKIVO VOpL-
opa, YVwoTo pe o ovopa oA (follis), a&iag 40 vovppiov.® H
XPOVIKT tepiodog amod Tov Avaotdotlo A’ éwg Ta péoa Tov 8ov at.
(.X. anmotehel pia LoXvp1 emOXT, AO ATOYT SNUOCLOVOHIKWY Kat
VOULOUATIKNG OLKOVOULIAG, Kat XapakTnpifetal and tn xprion tpt-
OV XpoWV VOULOHATWV (TOV 0OALd0V, TOV ONLGIOV KAl TOV TPL-
foiov), mévte XAAKIVWV (TOv OAAEWG, TOL [oOV POAAEWG, TOV
dekavvoupiov, TOV TTEVTAVOVYUIOV Kal TOV VOVUUIOV) Kat eVOg
apyvpo vopiopatog anoé to 615 w.X. (tov e§aypappov).” Ot oo-
Tipieg Twv vopopatwy kabopilovtav pe Baon tov xpvad coMido,
mov {Oyle 1/72 tng pwpaikng Aitpag. To pikiapriotov eixe agia ion
pe To 1/12 Tov ooAdov. H oxéon tov XaAKIvov VOHIoHATOg TTpog

26. Brandt 1998, 0o. 123-127.
27.Raeder 1987, oo. 10-11.

28. O Grierson 2007, oo. 13-14 emonpaivel, OTL 1 ELCAYWYT) AVTOV TOL VOUIOUATOG
umopei va BewpnBel n agetnpio TG totopiag Tng Pulavtivig vouopatokomiag.
29.DOCIII, o. 14 - Grierson 2007, oo. 14-15. Katd tnv mepiodo amod tov 8o at. £wg
Ta TéAn Tov 11ov at X, mov xapaktnpiletal and ™ peiworn Twv ISIWTIKWY OLKo-
VOHK®V OVVAAAQAy@Y, cuvavtdvTal ekdooelg 0OAdwY, HAlapeoiwy Kat QOANewY.
Tnv mepiodo amod 1o 1092 ¢we ta téAn Tov 1300 at., Tov kataypdget Pektivwon Twv
Mpocddwv TG avtokpatopiag, ekdidovtal vopiopata and vobevpéva pétaila, mov
fTay KLAOKLPTA Kat OXL emtineda. AVa@EPETaL & TO VTEPTIVPOY, IOV AVTIKATEGTNOE
TO TTaAaLd XPLOoO VOULOUA, P. £va VOULopA amtd aKOpn TEpLocOTEPO VOBEVEVO XpU-
00, TTIOL AVTIKATEOTIOE TO TPLHIOLO, Y. VTIOTIUNUEVA apyVpd VOUIOUATA, IOV KATE-
AnEav va eivat xdhkwva kat 8. Svo pukpd emineda xdAkiva vopiopata. Tnv emdpevn
nepiodo (1300 éwg Ta péoa Tov 140v at) ovvéxtoe 1 €kGoon XPLOWV VOULOUATWY,
EVW ETUONUAIVETAL 1] ELOAYWYT] EVOG aApyVPOD VOUITUATOG, TOV Pacthikol, kabwg Kat
£VOG HIKPOV XAAKLVOV Vopiopatog, Tov acoapiov. Katd tnv enopevn mepiodo (uéoa
Tov 140v at. €éwg To 1453), Sev ovvavtwvTal xpvod vopiopata, aAAd apydg apyv-
pég koméG. Ot Adyol TNG amovoiag XpLOWYV VOUOUATWY avAyovTal GTNY EQAPHOYN
TAKTIKWOV LTOTIHROEWY, e§attiag TnG otkovopkig SVoxEPELAS TOV KPATOUG, KaBwg
KoL 0TIG SLa@opég ooty xpuaov / apyvpov. BA. Grierson 2007, oo. 15-17.
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10 XpL00o, dnhadr Tov POAAewg Tpog Tov cOASO, YVWwpLoe peyd-
Aeg Stakvpdvoels. Tia mapddetypa, eni avtokpdtopog Iovotivi-
avov A’ (527-565 p.X.),  wootipia Arav 180/1 1} 210/1 kat otn
péon PuCavtivry mepiodo frav 288/1.° Emonuaivetat, Opwg, OTL,
Aoyw NG aotdbetag kat Twv ahAaywv oe kdbe xpovikn mepiodo,
dev kabiotatal Suvatdg o akpiPr VTOAOYLIOUOG TV LCOTIULDV.!

B. O 1pomog anddoong tng fulavtiviig avtokpatopiki ToALTL-
KNG 18€0Aoyiag HEow TWV XPUOWV VOULOUATIKOV ekdO0EW®V

H ewcovoypagia Twv voplopdatwv Stao@diile tnv mpoBoin g
AUTOKPATOPLKNG OKOYEVELAG. Tl TIG vouopatikég ekdOoELS (0-
XVeE TO 1810, OTIWG yla TaL EMONUA AVTOKPATOPLKA TTOPTPETA, TTOV
AVTIMPOCWTEVAV TOV avTokpdTtopa.® [la avtdv Tov Adyo n mha-
OTOYPAPNOT] VOLOUATWV TILWPOVVTAV [E TIG AVOTNPOTEPEG TIOL-
vég.” Ot gumpooBodtumol kat ot omoBoTVTIOL TWV VOUIOHATWY
@A o&evovoay ouyKeKpLEVA BEUATO TG AVTOKPATOPIKNG ELKOVO-
ypagiag, mov, and tnv nepiodo tov Avyovotov (31 m.X.-14 p.X.),
AMOTEAECAV UEPOG EVOG ETKOLVWVLAKOD TPOYPAUHATOS UE ATTO-
S€KTeG NyeTIKéG OAdEG TG PWHATKNG AVTOKPATOPIAG, OL OTIOIEG,
KaTd TN SIAPKELA TWV TPWTWV TPLOY ALWVWY TNG AVTOKPATOPLKIG
neplodov, mepIAapBavay Tovg OTPATIWTEG, TOVG OVYKANTIKOVG
Kal TOV aoTIkO pwpaikd mAnbvopo. Kabe opdda eixe ovykekpt-
HEVEG AMOYELG Ylat TIG tOLOTNTEG TOL 1aVIKOD auTOKpATOpa KA,
Aoyw NG EMeyng Tavtiong petagd tovg, didovtav otov avto-
Kpatopa 1 duvatdtnta eAtypwv oto mAaicto tomodétnong Tov
0€ QUTO TO EMKOVWVLAKO Vo TNHa. AvTo e§nyel kat Tnv TotkiAia
TWV EIKOVOYPAPIKOV OepdTwv oTa vopiopata NG TPWOIUNG Kot
NG HEONG AVTOKPATOPIKNG TieptOdov. AvTiBeTa, 1 VOULIOHATOKO-
tia TG mpwToPulavTivig meptodov xapaktnpiletat amd EAenyn
notkthiag, ov kabloTd cageig TG alkayég 0To OVOTNHA ETLKOL-
VViag 1] 6TOV pOAO TWV VOULOUATWY 0TO TAAGLO ALTOD TOL OL-
oTnpatog.*

H oeipd mapdbeong twv avImpoowmevTiKWV XpUOWV VO-
opatikwv ekdooewv Paciletal oe xpovoloyikd kpitrpla. Xto
mAaiolo kdbe xpovikng meptodov éxovv emiAexOel vouopaTikég
TNYES He, Katd To Suvatdy, Sla@opeTikd elkovoypagika Oéua-
Ta, OV anodiSovV TIG EKACTOTE AVTOKPATOPIKES ETUOLDEELG K
ovpBarlovy oTn HeAETN Kat eppnveia TwV TPOTWV amodoong g
AUTOKPATOPLKNG TOAITIKAG g0 oyiag.

30. Grierson 2007, 0. 17.'HOn ano 1o 538 p.X. dtevbetnOnke, and tov Iovotiviavo
A’, pelwon ™G TInRG Tov cOASOV, EVW EMONUAIVOVTAL TOVTOXPOVA OTHAVTIKEG
ekd00elg PO ewv. Ze avth) TN mepiodo exdodnkav peydda xdlkiva vopiopata
pe Bapog 24,95 yp. AAAG péxpt To TéAog NG Pactheiag Tov IovoTviavod A, oe
oVVOVACO e TNV TIEPAUTEPW TITWOT| TNG TIHNG TOL XpLooD, 0 POAALS petwdnKe 0TO
Bdpog twv 18,29 yp. Ta vopiopata tng meptddov Tov Iovotiviavod A’ frav ta e&ng:
00A80G, TpLrotov (tremissis), POAALG, [OOG POANLG, TETPAVVODLOV KAl OKTAVOD-
ptov. BA. Raeder 1987, o. 12.

31. Ta 1o Bépa Twv vopopatokomneiwy, PA. Grierson 2007, 6o. 18-21.

32. BA. emiong Kolb, Fr.. Herrscherideologie in der Spdtantike. Studienbiicher
Geschichte und Kultur der Alten Welt, Berlin 2001.

33. Codex Theodosianus IX, 21, 9-22, 1-23, 1. BA. eniong Mittag, Sode 2007, 0. 233.
34. Mittag, Sode 2007, 0. 234.
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1. O avTokpaTopIKdG 0iK0G

Ew. 1. Kovotavtag. Zohdog. Zi-
okia. 337-340 w.X. Vs.: FL IVL
CONS - TANS P F AVG. IIpoto-
| Tov avtokpdtopa e Stadnpa,
npog ta defid. Rs.: FELICI - TAS
- PE - RPETVA. O Kwvotavti-
vog B', évBpovog, kat’ evamiov,
pe pwtootépavo, pe to Sebi xépt
vywuévo kat ta oS tomode-
Tuéva oe LIOMOSL0 Ue TNV emt-
ypagn VOT V. O Kwvotavtiog
B’ xat 0o Kovotavrtag, kabiopévol
ekatépwbev, OTPAUHEVOL  TIPOG
Tov Kwvotavtivo B’ oto kévtpo,
KpatwvTtag pe to Se&i xépt pdmma.
>to £Eepyo SIS. Aotépt ota Sefra.
RIC VIII, o. 350, ap. 18 a

Ot tapaotdoelg Twv omobotvnwy egéppalav pe akpifea tnv
AUTOKPATOPIKN TOALTIKT 18g0N0Yia, TAALOLWVOVTAG TNV ELKOVO-
ypa@ia ple TPOCWTOTOLOELG APETWDV, EMAPXLWV 1) TOAEWYV, AAAN-
yopieg, otpatiwTikovg OptapBoug kat Oépata, mov avagépovray
0€ AQUTOKPATOPIKEG EMETEIOVG. e avTO TO TAaiolo TapatiBetat
évag oohdog and t Ziokia, mov ekdoOnke emi TN gvkatpio TwWV
gopTaopwv tng mevtaetnpidag (Quinquennalia) Tov Kwvota-
vtog oTig25.12.337 p.X. (Ew. 1). Zrov epnpoofotumo, pe trv emt-
ypaen FL IVL CONS - TANS P F AVG, amodidetat n mpotopr
tov Kwvotavtog pe dtddnpa, mpog ta Se&id kat 6To KEVTPO Tov
omoBotumov, pe tnv emypagr FELICI - TAS - PE - RPETVA, o
Kwvotavtivog B' évBpovog. Pépet pwtootépavo,” to Seki xépt
TOL eivat VYwEVO kat Ta TodLa eivat TomoBeTnuéva og vonddio,
pe tnv emypagn VOT V. Apiotepa kat Se€id ot §bo adergoi tov,
Kwvotavtiog B' kat Kdvotavtag, xwpis wtooté@avo, aAAd pe
10 évdupa Tov afuwpatdg Tovg, TNy trabea triumphalis kot kpa-
Twvtag o kabévag pe to Sei xépt ano pa pdmna. To pwrtoote-
@avo emduwkel TNV e&18avikevon Tov Nyepova, TNV avaywyr tov
OTNHV AWVIOTHTA Kal TNV anodoon TG oLaitepng oxEong Tov pe
Tov @¢d. Ze avto To TMAaiolo eppnveiag, vioBetnOnke and n Po-
{avTvn etkovoypagia, pe 0Kood va Tovioet kat Ty 1Staitepn oxé-
on Twv ayiwv pe Tov O¢o.

O omoBdtunog, mov mapovolaletl Wdiaitepo evilagépov, dei-
XVEL TOUG Tpelg viovg Tov Meydhov Kwvotavtivov, évBpovoug
Kat evopévovs.* O Kwvotavtivog B' amodidetal oto kévtpo e
QWTOOTEPAVO Kat ot aded@oi Tov ekatépwbev oTpépovTal pe oe-
Baopod mpog 1o pépog tov. H vepvywpévn Béon tov, oe oxéon
pe ta adéA@a Tov ekatépwbev, eivat povo €va mapadetypa Tng
TPOOTAOELAG TOV VA TOVIGEL TOV pONO TOV wG “primus inter pares”
(mpwtog petady iowv). O Kent emonuaivet, 4Tt pa T600 guga-

35. Tia 0 pwtooTtépavo, PA. Bruun, P. M.: The Roman Imperial Coinage. Vol. VII:
Constantin and Licinius (313-337), Sutherland, C. H. V,, Carson, R. A. G. (Hg.),
London 1966, oo. 42-43.

36. T'a Tovg Stadoxovg Tov MeydAov Kwvotavtivov, BA. Brandt 1998, 0o. 147-150.
T T1g vopuopatikég ekdooelg tov Kwvotavtivov B, BA. Sear 2014, oo. 77-126. Tia
TIG vopuopatikég ekdooels Tov Kwvotavtiov BY, PA. Sear 2014, oo. 126-197. Ta Tig
vopopatikég ekdooelg tov Kwvotavta, BA. Sear 2014, 0o. 126-233.

104 ZEALOS / Volume 3/ 2025



H BYZANTINH AYTOKPATOPIKH MOAITIKH IAEOAOTIA XTIx XPYXEX NOMIXMATIKEY. EKAOXEIX THX MPQTOBYZANTINHX MEPIOAOY

Ew. 2. Kowvotdvrtiog B'. Xpvcod
petéAo. Avtioyeta. 347-355 pX.
Vs.: D N CONSTANTIVS - MAX
AVGVSTVS. IIpotopr) Tov Kwv-
otavtiov B pe Stadnua, mpog ta
Sefid. To Seki xépt eivar vywpévo
KAl PE TO aApLOTEPO XéPL KpaTd-
el o@aipa, Tdvw otV omoia fua
Victoria tov otepavwvel. Rs.:
D N CONSTANTIVS VICTOR
SEMPER AVG. O KwvotavTtiog
B’ ue pwtootépavo, oe dppa e
&L dloya, kat evamov, vywvel
10 ki xépr. Apiotepd kar Sefid
pa Victoria, mov tov oteQovw-
veL. Zto ¢Eepyo A - N. RIC VIII, .
517, ap. 68. Staatliche Museen zu
Berlin, Miinzkabinett, Ident. Nr.
18200511

TIKN avayvwplon g mpwtokabedpiag Tov Kwvotavtivov B’ oe
auTr| TNV VoTepn Nuepounvia Ba RTAV U AVAEVOHEVT, EVW 1) EL-
Kovoypagukn mapdotaon Oa propovoe kakvtepa va ovvdebei pue
v napovoia Tov Kwvotavtivov B’ oto IMwvpikd 1o kalokaipt
Tov 338 w.X..”

Enopévwg, ot StagopeTikég anoddoels Twv viwv Tov Meydalov
Kwvotavtivov otov omoBotuno eixav oKomo va TOVicouv Tig
Stagopég oty tepapyia petald twv prwv adedgwv. O Kwvota-
vtivog B, wg o peyakvtepog viog tov MeydAov Kwvotavrtivov,
aokovoe TV kndepovia Tov Kwvotavtog, mov frav aviiikog. Ta
vopiopata kablotoboay oaen TNV LEPAPYLKT avwTEPOTNTA, HECW
LG OELPAG TIPOCEYUEVWY AETITOHEPELWDY, TO VONUA TWV OTOLWV
napéperve otabepo kad’ OAn tn didpketa NG ekdoTIKNG TEPLOSOL.
H éx@paon tng Lepapyiag oTn VOUOUATIKT peAeTdTal og dpeon
OLVAPTNOT] HE TOV NYEUOVA, O OT0I0G, PHECW TOL EAEYXOV, TTOV
A0KOVOE 0T VOULOUATOKOTIELA, SLAOPANL(E OTUAVTIKY EMLPPON
ETIL TNG VOULOUATIKNG EKOVOYPAPIAG, Ue TN OVUTEPIANYN 1} TNV
TAPANELYT) HEAWY TNG AVTOKPATOPLKI|G OLKOYEVELOG YL TIPOTWTIL-
KOVG 1] TTOALTIKOVG AOYOUG.

2. H adventus Tov autokp&TOpR

Evw ot autokpdtopeg TG TPWLUNG KAl TNG HECT|G AUTOKPATOPLKNG
TePLOSOL NTAV Avay vVwpIoLHoL WG SpWVTES, OL AVTOKPATOPES ATIO
10 320 .X. meplopilovtav o€ TapacTACELS VIKNG 1) O€ XELPOVOLLiEG
mov anédidav Tur. Xty evioxvon kat tpoPoin tng e&éxovoag
0¢ong kat emppong Tovg ouvéPalav n StacdAion piog peyaho-
TIPETOVG EUPAVIONG pe Aapmpr) évvon, 10n and v nepiodo Tov
AtokAnTIaVOD, ] AVTOOLYKPATNOT), TTOL eTdEik VLAY, KATA TIG On-
HOOLEG EUPAVIOELG TOVG, OTIWG deixvel 1 emiokeyn Tov KwvotdvTi-
ov B' ot Poun® kat n emtndevpévn otdon coPapotnrag, mov
(KAVOTIOLOVOE TNV TPOBEcT AMOOTACLOTOINONG ATd TOV €TiyeL0
KOopo.”

To xpvod petdAAto tov Kwvotavtiov B' and tnv Avtioyela,
nov ekd00nke To 347-355 W.X., pépeL oTOV eumpoadoTLTO, PE TNV
emypagr) D N CONSTANTIVS - MAX AVGVSTVS, tnv npoto-

37. Tty emtypagr) VOT'V, BA. RIC VIII, oo. 340-341. Emonpaivetal éva vopopa
pe mapopota eikovoypagia (RIC VIIL, . 403, ap. 18) kot vopuopatikég ekd0oelg pe
TV an6doon Twv TPV avtokpatdpwy, xwpig vota (RIC VIII, o. 403, ap. 20-21).
38. Ammianus Marcellinus 16, 10, 6-17.

39. Mittag, Sode 2007, 6o. 238-239.
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Ewk. 3. Balevtiviavog A'. ZoAdog.
TpePnpot. 367-375 w.X. Vs.. D N
VALENTINI - ANVS P F AVG.
ITpotopr| Tov avTtokpdTopa e Sid-
Snua, mpog ta Sefid. Rs.: VICTOR
- IA AVGG. AVo avToKpdTOpES,
kabopévol o évag dimla oTov
AAho, KT EVWTIOV, KPATDVTAG
padi wa ogaipa. Meta&d tovg oe
avatepo eminedo pa Victoria, kot'
EVWTILOV, [LE LETWTILKT) OYN LE AVOL-
XT4 @TEpd Kat KaTw éva kKAadt goi-
vika. Zto ¢gepyo TROBC. RIC IX,
0. 16, ap. 17 b. Staatliche Museen
zu Berlin Ident. Nr. 18202333
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unp Tov Kovotdvtiov B’ pe Stadnua, mpog ta defia. To Seki xépt
TOV €lval VYWHEVO OE XALPETIOUO KAL UE TO APLOTEPO XEPL KPATA-
el o@aipa, mavw oty omoia pa Victoria® tov otepavwver.t! O
omoBoTVTOoG, He TNV emypagpn D N CONSTANTIVS VICTOR
SEMPER AVG, anodidet tov avtokpdtopa pe Stddnpa kat gwTo-
otépavo oe OplapPevticd dppa pe 5L aloya, Kot EVAOTILOV, EVD
aptotepd kat Se€td amd pia Victoria, mov tov otepavavet. To Seki
XéPL Elval LYWUEVO Kal [ TO aploTepO XEPL KPATAEL pia o@aipa.
210 kévtpo tov éepyov Siakpivetat éva doxeio pe vopiopata,
nov vrodnAwvet N largitio, TV anovopn aVTWV TV SWpPwWV Ao
Tov avtokpatopa (Eik. 2).

H adventus, n eoptaoctikr €i0080G ToL AVTOKPATOPA OE a
TOAN, anédide and tov 30 at. p.X. Tov Opiapfo, akdun kat xwpig
Vol TIPONYELTAL CUYKEKPLUEVT VIKT), OTIWG AVAPEPEL KAl 1] ETLYPAPN
TOL 0TLEBOTVTIOL TOV £V AOYW XPLOOD peTalAiov. Me Tnv gvkai-
pia pag adventus, alAd Kat AAA@V OIHAVTIKOV YEYOVOTWY, O av-
TOKPATOPAG UTTOpOLOE Va evepYel wg evepy£Tng Tov TANBvopoY,
emdetkvoovtag tn largitio, Tn yevvatodwpia tov. Akoun kat o€
¢va TAaiolo, 6To 0T0i0 VTOSNAWVETAL 1] TIPOCWTILKI| EMAPT| TOV
AUTOKPATOPA UE TOVG LTINKOOVG TOV, AmoPevyeTal onmotadnmote
ELKOVOYPAPLKT] ava@opd, Tov Ba umopovoe va avayel o€ emKoL-
vovia, kabwg o avtokpdtopag emdelkvoeL LOLALTEPT) AVTOOVYKPA-
tomn. H vrtepoyr| tov avtokpdtopa ekppaletat, miong, Kat HEow
TOV QWTOOTEPAVOV, IOV PopdeL.*

3. H evotnra Tw0v nygpuovwy

2tov eunpocBoTumo evog oohdov and Ttovg TpePrpovg, mov
exdoOnke 1o 367-375 w.X., pe v emypaen D N VALENTINI
- ANVS P F AVG, o Balevtiviavog A" amodidetat pe diddnua,
npog ta Se€ld kat otov omoBoTuTo, pe TV entypagr VICTOR -
IA AVGG, kd&Betat e Tov adeh@d tov, kpatwvtag padi Tov pa
ogaipa. Meta&d tovg oe avitepo eninedo cuvavtatatn Victoria,
Kat' evamov kat pe avolxtd ¢tepd (Ew. 3). H ovpumepinyr g

40. Ta t Victoria, BA. Mrnexpaxn, E. (Emy.): Niky - Victoria. Noyiopata kot pe-
@A . Ymovpyeio TToAitiopov. Tevikn AtevBvvon Apyatotitwv kat ITOATIOTIKAG
KAnpovopdg. Noptopatikdé Movaoeio, ABriva 2004.

41. O eumpocBoTLIog Tov XPLoOL peTaAAioL eival OpOLOG pe TOV eunpocdoTumo
€vOG Xpuoov petahAiov, Tov ekdoOnke oTny Avtoxela to 347-355 wX. (RIC VIII, o.
517, ap. 67) kat anodidet otov omobotuvno tov Kwvetdvtio B' pali pe tov adedgo
tov Kovotavta otny idta otdon.

42. Eva nimbus ovvavtarat yla mpdtn @opd oe £vav onoTéPTIO TOV AVTWwVivovy
ITiov an6 tn Pwun, mov ekd60nKe 1o 145-161 w.X. (Matitngly, H., Sydenham, E. A.:
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Ewk. 4. Akia DPhacida (Aelia
Flaccilla). XoAdog. Kwvotavti-
voumoAn. 383-388 w.X. Vs.: AEL
FLAC - CILLA AVG. IIpotoun
™G Akia PAacida (Aelia Flac-
cilla) pe papyaprrapévio Stadnpa,
pavéva kat meptdépato, mpog Ta
defid. Rs.: SALVS REI - PVBLI-
CAE. ®tepwtr Victoria, £évBpovn
npog Ta Oefid, kpatdel pe TO
aplotepd xépL aomida o€ UKpPO
kiova kau pe to Se€i xépt ypdeet
Xt - po. Zto ¢€epyo CONOB. RIC
IX, 0. 231, ap. 72. NAC 19.05.23,
ap. 864

oty ev Aoyw Oepatikn emPePatwvel, OTL ovvEXLOE Vo amoTelel
LEPOG TOV ELKOVOYPAPIKOV TIPOYPALHATOG KAl LETA TOV EKXPLOTL-
avIopo TWV VOLoUATWV,? omwg kabioTatal cagég kat and tTnv
elkovoypagia tov omofotvmov coAdwv and v Kwvotavti-
voumoAn (Ew. 4). H emypagr tov omoBotvmov VICTORI - A
AVGG, dnAadn n vikn twv dVo avtokpatopwy, cuvoyiel, oa-
PWG, TNV AVTOKPATOPLKT LO£0 TWV VOULOUATWY QUTWV: 1 EVOTNTA
Twv dVo Nyepovwy odnyei otn vikn. To eikovoypapiko Bépa Sivel
éupaon otnv egovaia Twv dVo Nyepovwy Katd tn StdpKeLa pLag
TepLOSov pe £vrovn ToAgkn dpaotnplotnta, iaitepa ota Bo-
pela oVVopa Tov SUTIKOD TUMHATOG TNG AVTOKPATOPIAG.

4. H mpofoln Twv yvvaikeiwy HeEA@V TOV QUTOKPATOPIKOV 0iKOV

H npwtoPulavtivi) mtepiodog emonpaivel TOV EKXPLOTIAVIOUO TNG
VOHLOPATIKNG etkovoypagiag. Evag 60Mdog and 1o vopopato-
komeio TG KwvotavtivodmoAng, mov xpovoloyeitat To 383-388
w.X., amodidel oTov epnmpooBotumo, pe v entypagr AEL FLAC
- CILLA AVG, 10 moptpéto NG avtokpatelpag Athia GPAacilha
(Aelia Flaccilla), Tng ov{dyov tov Ogodociov A’ kat 6Tov omL-
o0otumo, pe tnv emtypagr SALVS REI - PVBLICAE 1} SALVS REI
- PVBLICAES, 1 Victoria va kdBetat mpog ta Se&id kat va ypa-
¢et to Xplotdypappa o pia aomida, otnpLlopevn o€ (ukpo kiova
1 ota moda g (Ew. 4).* Ta ypdppata xt kat po vrodnAwvovy
v vioBétnon Twv dVo TPWTWV YPAUUATWY TOV OVOUATOG TOV
Xprotov, xt (X) kat po (P) ota eANAnvikd.

The Roman Imperial Coinage. Vol III: Antoninus Pius to Commodus, London 1930,
0. 124, ap. 765). O epnpocBotvnog gépet Ty emypagry ANTONINVS AVG PIVS P
P TR P xau 0 omoBotumog, pe tnv emypagr COS IIII S C, anodidet Tov avtokpd-
Topa e PWTOOTEPAVO, KAaSi Kat AdyXN. ZTr OLVEXELA TO PWTOOTEPAVO GLVOSEVEL
TO TIOPTPETO TOV AVTOKPATOpa and TV mepiodo Tov MeydAov Kwvotavtivov. BA.
Mittag, Sode 2007, oo. 240-241.

43. B\. emiong Morrisson, C.: “La christianisation de I' iconographie monétaire de
Constantin Ier a Justinien I, in: Morrisson C. et al. (¢x8.): Byzance et sa monnaie
(IVe-XVe siécle). Précis de numismatique byzantine, suivi du catalogue de la collection
Lampart. Réalités byzantines 15, Paris 2015, 32-41. Tla Ti¢ vopuopatikég exdooelg
Tov Bakevtiviavod A, BA. Sear 2014, oo. 290-318.

44. RIC IX, 0. 231, ap. 72. BA. eniong Kwvotavtivovmoln, 378-383 p.X., XoAdog,
Vs.: AEL FLAC - CILLA AVG, Rs.: SALVS REI - PVBLICAE, RIC IX, 0. 225, ap. 48
- Kwvotavtivovnon, 378-383 p.X., ZoAdog, Vs.: AEL FLAC - CILLA AVG, Rs.:
SALVS REI - PVBLICAES, RIC IX, o. 225, ap. 49 - Kwvotavtivovnohn, 378-383
w.X., Aes II, Vs.: AEL FLAC - CILLA AVG, Rs.: SALVS REI - PVBLICAE, RIC IX,
0.226, ap. 55 kat Aes IV, RIC IX, 0. 229, ap. 61 - KwvotavtivovnoAn, 383-388 w.X.,
AesI, Vs.: AEL FLAC - CILLA AVG, Rs.: SALVS REI - PVBLICAE, RICIX, 0. 233,
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To avtokpatopikd yvvaikeio moptpéto TG Aelia Flaccilla otig
VOULOHATIKEG eKSO0ELG emeaTave TNV TIPOOEOT) CLUUETOXNG TNG
AUTOKPATELPAG OF pia eKoTpateia evBvypdppiong Tov @codoaciov
A’ xal NG OKOYEVELAG TOV e TOV TTahald Kat 0ePACHILO KWVoTa-
VTIVELO AUTOKPATOPIKO 0iko, KaBw¢ Kat TNV mpoonddeld g va
eyyvn0ei tnv ac@aleta, vrootnplopevn and To Xt-po, wg Stddo-
x06 NG ayiag EAévng kat ouvextotng tov Tithov tng Augusta.®
Tov 40 kat 50 at. p.X. n ev Adoyw obvdeon pe tn duvaoteio Tov Me-
yaAov Kwvotavtivov pmopovoe va emtevybel péow tng elkovo-
YPAPIKNG amOd00NG TWV YUVAKWY TOV AUTOKPATOPLKOV OIKOU T
HEOW TNG €K LEPOVG TOVG AVAANYNG €PYOV OLKOSOUNONG XPLOTIAL-
VIK@WV vawv. Me Ty avaAnyn avtov Tov poAwv amo TG aLTOKpA-
Telpeg, anodidovrtav dpeoa n éovoa Tur pog Ty ayia EXévn, n
omoia evioxvOnke, peta and tnv evpeon tov Tipiov Zravpov.*®

O ovvdvaoudg g Victoria kat Tov XploTOypAUHATOG ETIL-
dwwkel va mpoPdet Tig mpoBéoelg Twv avtokpatelp@v Tng Oeo-
dooelavig SuvaoTeiag va TOVICOUV TN VOHOTNTA TOVG Kat Va
A0KNOOLY TOAITIKY HEOW TNG XPLOTIAVIKNAG TioTNG. Emopévwg, n
glkovoypaia amotehel ONUAVTIKY TNYT TANPOPOPLOV Kol €va
LOXVPO [HECO KATAVONONG TG avTokpatopikng egovaiag, kabwg
Kat TG emionpa tpowbovpevng B€ong Twv yvvaikeiwv peAdv Tov
AUTOKPATOPLKOD 0{KOV 0TO TAQIOLO TNG PWHATKNG Tapadoong Kat
™G emikapng moAttiknc.t” H ocvumepiAnyn tovg oto etkovoypa-
PLKO TIPOYPAA TWV VOUIOUATIKWYV TYWV THG TTpwToPulavtiviig
nepLodov eixe wg aTOXO TNV aAmdS00T TIUNG €K HEPOVG TOV AVTO-
Kpatopa, aAAd kat TV vroothpién kat tpowdnon g Suvaortei-
G TOV €K HEPOVG TWV TILWHEVWY, TTOV XAV ONUAVTIK EMPPOTN
otn dtoiknon Tov kpdtovg.*

ap. 81 - Ziokia, 383-387 w.X., Aes II, Vs.: AEL FLAC - CILLA AVG, Rs.: SALVS
REI - PVBLICAE, RICIX, 0. 153, ap. 34 - @scoahovikn, 383-388 w.X., Aes II, Vs.:
AEL FLAC - CILLA AVG, Rs.: SALVS REI - PVBLICAE, RIC IX, o. 184, ap. 46 -
Hpdihea, 378-383 wX., Aes II, Vs.: AEL FLAC - CILLA AVG, Rs.: SALVS REI -
PVBLICAE, RICIX, o. 195, ap. 13 kat Aes IV, RIC IX, 6. 196, ap. 17 - Nikoundeta,
378-383 w.X., Aes II, Vs.: AEL FLAC - CILLA AVG, Rs.: SALVS REI - PVBLICAE,
RIC IX, o. 257, ap. 28 kat Aes IV, RIC IX, o. 259, ap. 36 — Nikopndeta, 383-388
wX., Aes II, Vs.: AEL FLAC - CILLA AVG, Rs.: SALVS REI - PVBLICAE, RIC IX,
0. 261, ap. 42 - Avtioxela, 378-383 w.X., Aes II, Vs.: AEL FLAC - CILLA AVG, Rs.:
SALVS REI - PVBLICAE, RIC IX, 0. 284, ap. 43 kat Aes IV, RIC IX, o. 289, ap. 54
- Avtioxela, 383-388 w.X., Aes II, Vs.: AEL FLAC - CILLA AVG, Rs.: SALVS REI -
PVBLICAE, RICIX, 0. 291, ap. 61.

45. Ané v mepiodo tov Tpaiavov, o ev Adyw tithog kaBopile Tov e&éxovta poro
OPLOUEVWY YUVALKWY TNG AUTOKPATOPLKNG OLKOYEVELAG, OL OTIOLEG EXaLpay HEYAANG
ektipnong. BA. Kolb 2010, oo. 15-16. Av kat 1] atdd00m TOV TIUNTIKOV TITAOL GLV-
déovTay, Kupiwg, pe TNV andKTNoN TEKVWY, TTOL anoTeAovoav Toug Stadoxovg Twv
avtokpatopwy, o Kolb 2010, 0. 17 emonuaivet, 61 §ev Svvatal va amodetxBel, 0Tin
UNTPOTNTA AOTEAEDE TO ONUAVTIKOTEPO KPLTNPLO YLt TNV AOKTNON TOV €V AOYyw
TIUNTIKOV TITAOV, OTWG EMOUWKETAL GTO TAAUOLO OXETIKWV HEAETWV YLa TNV VOTEPN
apyaotnTa. Avagépetal, wg mapadetypa, n aded@n Tov avtokpdtopa Oeodociov
B, n Athia TTovAyepia (Aelia Pulcheria), mov eixe agiepwoet tov Bio tng otov Xpt-
010 Kat, av kot Sev anéktnoe madid, Elafe Tov TiunTKod Titho Augusta.

46. Ia v anodoon g Atkia Ghacidla (Aelia Flaccilla) otig vopuopatikég mnyeg,
BA. Brubaker, Tobler 2000, oo. 578-579 — Sear 2014, oo. 416-419.

47. Brubaker, Tobler 2000, co. 573-574.

48. Tia Tov poro twv cvldywv twv Pwpaiwv avtokpatdpwy, PA. Kunst, Chr,
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Eik. 5. ©®c086010¢ A'. Z6\dog.
Zippo. 393-395 puX. Vs:. D N
THEODO - SIVS P F AVG. IIpo-
Tour Tov avtokpdtopa pe Stadn-
pa, mpog ta Se€td. Rs.: VICTORI
- A AVGGG S. O avtokpatopag
pe oTpaTwTiky evdvpacia, OTA-
pevog, mpog ta Segld. Me o Seki
XépL kpatdet AdPapo kat pe To
aplotepd a Victoria, mov Tov
ote@avwvel. Me 1o aplotepd modt
TATAEL TTAVW O EVaV AHAAWTO.
Aplotepd kat 6eid ta ypappata
S xat M. Xto é&epyo COMOB.
RICIX, 0.161,ap. 152

5. H amoAvty eéovoia Tov nyeuova

OmioBoTVITOL VOLOHATIKWY £KdOTEWY aTd TNV TEPiodo TwV VIV
Tov Meyalov Kwvotavtivov (337-361 p.X.) maplotavouvv Tov
auTokpatopa va kpatdet pe to Seki xépt AdBapo pe to Xploto-
ypaupa, omwg to &ide o Meydhog Kwvotavtivog otn MovAPia
yYépupa (pons Milvius) to 312 pu.X.* To Xplotoypappa anote-
Aeoe pépog tov vexillum tov MeydAov Kwvotavtivov kat Sia-
o@AaAioe TN vikn Tov et Tov Ma&evtiov to 312 p.X. ot MovAPia
YEQUPQ, HETA TO OPALA TOV OTAVPOD e TNV ETLYPAPT “€V TOVTW
vika;>® 1 omoia Tov £8woe ToV amoOAVTo €Aeyxo TG SUTIKNG pw-
paikng avtokpatopiag. To Xplotoypappa anotéAeoe kot TO TOAL-
TIKO eMixeipnua, oL XPelaldTav 0 AVTOKPATOPAG, YL VAL OPLOTL-
KOTIOLOEL TIG OXEOELG TOV pe TOVG XPLoTLavoug.”

Riemer, U. (Hrsg.): Grenzen der Macht. Zur Rolle der romischen Kaiserfrauen. Potsdamer
Altertumswissenschaftliche Beitrige 3, Stuttgart 2000. ZxeTitkd pe TOV TOALITIKO pOAO TWV yvvalL-
KWV 6TOV pwaiko kOouo, PA. Bauman, R. A.: Women and politics in ancient Rome, London 2002.
ZEXETIKA HE TOV POAO TWV YUVAIKWY OTO TAAGL0 TG voppomoinong g Suvactikng efovaiag
ETUOTHAVOVTAL ONUAVTIKEG HEAETEG pe PLOYPaQLKO Kal LOTOPIKO TiepleXopevo. BA. Corbier, M.:
“Male power and legitimacy through women. The domus Augusta under the Julio - Claudians’,
in: Hawley, R., Lewick, B. (Hrsg.): Women in antiquity. New assessments, London 2002, 198-
213. Tia Vv mapovciacn Tov ev Aoyw Oépatog otTig ypantég mnyég, PA. De la Vega, M. J. H.:
“Princesas imperiales virtuosas e infames en la tradicion de la corte romana’, in: Desideri, P,
Roda, S., Biraschi, A. M. (Hrsg.): Costruzione e uso del passato storico nella cultura antica. Atti
del convegno internazionale di studi. Firenze 18-20 settembre 2003, Alessandria 2007, 387-410.
T v mtapovaoiaon Tov Bépatog oTig vopopatikég mnyés, PA. Stoll, R.: Frauen auf romischen
Miinzen. Biographisches und Kulturgeschichtliches im Spiegel der antiken Numismatik, Trier 1996.
2XeTIKA He TOV Pio Kal TO €PY0 TWV YUVALKDV 0TI PWHAIKT avTtokpatoptkr avlr, PA. Burns, J.:
Great women of imperial Rome. Mothers and wives of the Caesars, London, New York 2006. Ia
v Votepn apyxatotnta, BA. Wieber — Scariot, A.: “Vorhang zur Macht — Herrschaftsteilhabe
der weiblichen Mitglieder des spatantiken Kaiserhauses”, in: Kunst, Chr., Riemer, U. (Hrsg.):
Grenzen der Macht. Zur Rolle der romischen Kaiserfrauen, Stuttgart 2000, oo. 97-112 - Payer,
A.: “Kaiserinnen machten Kirchengeschichte. Helena, Pulcheria, Eudokia, Theodora I,
Eirene, Theodora II., Theophanu”. Glafiner, G. (Hrsg), Friihes Christentum. Forschungen und
Perspektiven. Band 7, Thaur 2002.

49, Brandt 1998, oo. 105-109.
50. BA. EvoéPiog Kauwoapeiag, Eig Tov fiov Kwvotavtivov Tov Baoidéwg, PG 20, 944 B-C.

51. Xxetika pe tov Xptotaviopo, PA. Barnes, T. D.: “Constantine and Christianity. Ancient
evidence and modern interpretations’, in: Zeitschrift fiir antikes Christentum 2 (1998), 0o. 274-
294 - Glaser, Fr., Franzen, W.: “Von Konstantin bis Justinian. Spatantike und frithes Christentum
zwischen Adria und Donau’, in: Handbuch zur Geschichte der Kunst in Ostmitteleuropa 1, Berlin
2017, 00. 116-127. ZXeTIKA [l VOULOUATIKEG eKSOOELS, IOV PEpovV XploTdypappa BA. ylo mapd-
Serypa RIC VII, 0. 433, ap. 61 - RIC VII, 0. 364, ap. 36.
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‘Evag 00Aidog Tov @eodociov A’ and to Zippuo, mov ekdoOnke
10 393-395 p.X.,” amodidet otov gunpocdotumo, e TNy enmypa-
¢n D N THEODO - SIVS P F AVG, tov ®¢0d06010 A’ pe Stadnpa,
npog ta Se€ld. Ztov omaBotumo, pe v emtypagr VICTOR - [A
AVGGG, o avtokpatopag amodidetal IOTAUEVOG [le OTPATIWTL-
k1| evdvpaoia, mpog ta Segid. Me to Seki xépt kpatdet AaPapo pe
To XPLOTOYPALLA KAl e TO aploTePO Xépt pa Victoria mavw oe
opaipa, Tov Tov ate@avwvel. Exel tonoBetroet 1o aptotepd modt
o€ évav yovattoTo axpalwto (Ewk. 5).” H emypagr Tov omiobo-
tonov VICTOR - IA AVGGG StapnvoeL TN Vikn TwV auToKpaTO-
pwv.** Metd T vikn tov eni Tov Maipov kat 1o télog tov Bale-
vTviavod B', 0 @€0800106 A’ KaT€0 TN amOAVTOG NYEUOVAG Kal,
vioBeTwvTag v anddoomn NG oQaipag oTNV elKOVOypaPia Tov
omoBotunon, SnAwvet Ty anolvtn e&ovoia, mov potpaleTat pe
Tovg §Vo VIOVE ToV.

6. H éovoia didetau amré Tov Oed
Ew. 6a. Athia Evdofia (Aelia

Eudoxia). XO0Aidog. KwvotavTi-
vouToAn. 397-402 w.X. Vs.: AEL
EVDO - XIA AVG. Ilpotopr| tng
QUTOKPATELPAG [E HapyapLTapé-
vio Suadnpa, pog ta SekLd, mavw
manus dei pe ote@avt. Rs.: SALVS
REI - PVBLICAE. Victoria ka0t-
opévn mpog Ta Sekld, ypaget o
aomida dtaxoounpévn pe Xptoto-
ypappa, mov tomobfeteitat mavw
070 yovato kat otnpiletat o Ki-
ova. Zto ¢&epyo CONOB. RIC X,
0.241, ap. 15

Ew. 6P. Aukia ITovlyepia (Aelia
Pulcheria). ToAdoc. Kwvotavti-
voumoAn. 408-420 w.X. Vs.: AEL
PVLCH - ERIA AVG. Ilpotoun
™G Aelia Pulcheria pe Siadnua,
npog ta 8efid, mAvw manus dei
pe otegavt. Rs: SALVS REI -
PVBLICAE. Victoria kaBwopévn
npog ta Sefid, ypagel oe aomida
Staxoounpévn e Xplotoypappa,
mov TomroBeTeitan Avw 0TO yova- H kvplapxia T@wv avtokpatdpwv kat ot SpacTnplotnTég Toug

To. AOTEpL 0TO aploTepd medio. oVVEEOVTAV ONO KAl TIEPLOTOTEPO (i€ TOV XPLOTIavIKO @eo. H av-
Zto ¢gepyo CONOB. RIC X, o.

254, ap. 205. Staatliche Museen zu
Berlin. Ident. Nr. 18213173

52.RICIX, 0. 161, ap. 14a — Mittag, Sode 2007, o. 237.

53. O avtokpdtopag anodiSovtay, eniong, oe vopiopata ano tovg TpePrpovg e
10 AaPapo Kat xwpig TOV YOVATIOTO aXHAAWTO, HE TIG EMYPAPEG OTLOOOTLTIOV
TRIVMFATOR GENTI - VM BARBARARVM 1o 342-347 p.X. yia Tov Kwvota-
vto B’ kat Kwvotavta (RIC VIII, 0. 149, ap. 144-150), VIRTVS - DD NN AVGG
70 347-348 p.X. yia tov Kovotdvtio B’ kot Kovotavta (RIC VIIL, 0. 150, ap. 171-
174) kat PAX AV - GVSTORVM 1o 342-347 p.X. yua tov Kwvotavtio B' (RIC
VIII, 0. 150, ap. 161-163). BA. eniong Mittag, Sode 2007, oo. 237-238.

54. Mittag, Sode 2007, 0. 237. Emtiong, oe xdAKtva VoioHaTa [e TNV eNLypa@n omt-
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Tokpatopikr| egovaia BewpnOnke Bedotaktn, dnwg amodetkvi-
ovV VouLopaTikéG ekdooelg Tov Apkadiov (395-408 w.X.),>> otov
eunpooBoTuno Twv omoiwv To Xépt Tov Beov (manus dei) kpa-
TaeL €va Hapyapltapévio Sadnua mévw and Tov avTokpdTopa.
H niotn otov avtokpdtopa, mov anoteAovoe TOV AvVTITPOOWTO
Tov XpLOTOV OTOV eTiyelo KOOpO Kat ot Oeikn kAnon tov, ek-
@paletal eKOVOYPAPIKA [ TNV anddoon Tov Xeptov Tov Beo,
TIOV LYWVETAL A0 T CUVVEQPQA KAl OTEPAVWVEL TOV AVTOKPATO-
pa. H otaBepotnra tng avtokpatopikng dtakvPépvnong kat n
vnéptarn, Beootaltn efovoia Tov avtokpdTopa ATOTEAOVV TO
Oépa evog €KOVOYPAPIKOV TIPOYPAUHATOG, TTOV KOOHEL APKETEG
vopopatikeg ekdooels. Emopévwg, ta HéAN TOL AUTOKPATOPIKOD
oikov ackovoav tnv efovoia kat Siekmepaiwvay Ta kKabnkovta
TOUG KAT' €VTOAT} TOL @e0D.

H o0luyog tov avtokpdtopa Apkadiov, n Athia Evdoéia
(Aelia Eudoxia), otepavwvetal, emiong, and 1o xépt Tov Ogod
(manus dei) otov omoBotvmo evog coAdov and v Kwvota-
VTIVOUTIOAT), oL ek800NnKke To 397-402 p.X. O eumpoootvmog,
pe v emypagr AEL EVDO - XIA AVG, nepidapfdvet To mop-
TPETO TNG AVTOKPATELPAG KAl GTOV OTLOOOTUTIO, e TNV ETMLYPAPN
SALVS REI - PVBLICAE, 1 Victoria kafiopévn mpog ta de&ud,
1 omoia ypa@etl oe aomida Stakoopunpévn pe XploToypappa, mov
elval tomoBetnuévn mavw oto yovato kat otnpiletal oe kiova
(Ek. 6a).%°

2tov eunpoaBoTumo evog goAdov and tnv Kwvotavtivovmo-
An amno 1o 408-420 w.X., pe tnv emypagn AEL PVLCH - ERIA
AVG, n avtokpdtelpa Aikia ITovAgepia (Aelia Pulcheria) ote-
QavveTal kat auTh and to manus dei, emdeikvoovtag tn Oeikn
gvuvola TPog To TPOowToO TNG. O omioBoTVTOG, He TNV emypagr
SALVS REI - PVBLICAE, deixvet tn Victoria, kaBiopévn mpog ta
Se€Ld, mov ypaget éva Xprotdoypappa oe aomida, Tomobetnuévn
névw o710 yovato (Ewk. 6P). H Aelia Pulcheria eixe peydhn emp-
porf TNV VAN, APNOE TNV TTEPLOVOIA TNG OTOVG PTWXOVG, LTIO-
otpi€e v ExkAnoia kat apyodtepa aylokatataxOnke.”

o6otvnov FEL TEMP - REPARATIO amodidetal 0 auTOKpATOPAG LOTAUEVOG (e
oTpatiwTiky evdvpacia kat Aaapo, mévw oe mhoio, pe tn Victoria oto mndéAio.
BA. vopiopata tov Kwvotdvtiov B kat tov Kavotavtog, mov ekdobnkav to 348-
350 w.X. otn Ziokwa (RIC VIII, 6. 364, ap. 197-209) 1} tovg TpePripovg (RIC VIII,
0. 153, ap. 212-219A). 210 mAaiolo g avtokpatopikiig Wdeoloyiag, n amokatd-
OTAOT TWV EVTUXIOHEVWY ETOXWY, OTIWG SIAUNVVEL 1 ETLYpa@r] Tov omodoTumov,
eival og dpeon GLYVAPTNON e TN CTPATIWTIKY §PAOT KAl TIG OTPATIWTIKEG EMUITVY(EG
Tov avtokparopa. BA. Mittag, Sode 2007, 0. 238. Ta Tig vopopatikég ekSO0ELG TOV
®eodo0tov A', BA. Sear 2014, oo. 396-416.

55. Avagépovtat xalkva vopiopata (Aes II), mov ekdoOnkav otnv Kwvotavtivov-
moAn 1o 378-383 w.X. RIC X, 0. 226, ap. 53 b, Vs.: D N ARCAD - IVS P F AVG, Rs.:
GLORIA RO - MANORVM.

56. Mo 116 vopuopatikég exdooeig Tng Athia Evdoéia (Aelia Eudoxia), PA. Sear 2014,
00. 447-449.

57. BA. emiong Mittag, Sode 2007, o. 249.
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Ewk. 7a. ®=086010¢ B'. ToMdog.
KwvotavtivovmoAn. 408-420 wX.
Vs.: DN THEODO - SIVS P F AVG.
ITpotoun Tov avtokpaTopa, Xw-
pic yévelwa, pe Stadnpa, mpog ta
apotepd. Me 10 aplotepd xépt
KPATAEL OKATITPO e OTAWPO Td-
vo og ogaipa kat pe to Se&i xépt
panma. Rs.: SECVRITAS RE - 1
PVBLICAE. O ©codool0¢ B,
Kat' evomov, évlpovog e Qw-
TooTéPavo. Me To aplotepo xépt
KpATAeL OKATTPO, TTOV ATOANYEL
o€ oTavpo Kat pe 1o Se&i xépt pdm-
na. Zto Oeki medio, aotépl. Zto
¢Eepyo CONOB. RIC X, 0. 254,
ap. 208 (aoTépL 0TO APLOTEPO TiE-
dio). NGSA 8, 195

Ewc. 7B. Aéwv A", ZoMiSog. Oeo-
oalovikn. 457-468. Vs.: DN LEO
PERPET AVG. IIpotopn tov Aé-
ovtog A’ pe Sadnpa, pe yévela,
TPOG TA APLOTEPL. ZTOV APLOTEPO
wpo otnpilel okAMTPO pe oTAVPS
Kat pe 1o Oe&i xépt kpatdet pdmma.
Rs.: VICTORI - A AVGGG. O
Aéwv A, kat’ evamoy, £évBpovog,
He QWTOOTEQAVO. Me TO aplotepo
XEPLKPATAEL OKNTITPO, TIOV ATIOAN-
yet oe otavpd, kat pe to Seki xépt
pdmma. Xto aplotepod nedio, aoTé-
pt. Zto ¢Eepyo THSOB. RIC X, o.
287, ap. 622. Staatliche Museen zu
Berlin. Ident. Nr. 18200551

7. H ékppaon tnG xpIioTIavIKNG TOTHG TOV GUTOKPATOPX

Emyelpwvtag T ovvéxion tg mapdBeong avImpoowmevTt-
KOV TopadelytdTtwy VOULoUaTIK®V ekd00oewy, TTov, 0TO TAAIGLO
NG VEAG XPLOTIAVIKNIG ElKOVOYpapiag, Tédnkav otnv vinpecia
NG AUTOKPATOPIKNG TOALTIKNG tdeohoyiag, mapovalaletat évag
001806, 0 omoiog amodidel TOV AVTOKPATOPA pe v OKNTTPO,
Tov amoAnyet o otavpd. H eiovoypagia tov coAdov Tov av-
Tokpatopa Oeodoaiov B', mov ekdoOnke to 408-420 p.X. otnv
Kwvotavtivodmoln, emTuyxdvel pia ovekTipnTn mapovoiaon
TV VELPACILOY TNG AVTOKPATOPLIKNG aATiG Tov 500 al. p.X. (Eik.
7a). Z1ov gpnpooBotumo, pe tny emypagy D N THEODO - SIVS
P F AVG, o avtokpdtopag cuvavtdtal pe éva e§atpeTikd Stako-
opnuévo €vduvpa, Stadnpa, pHATTa Kal €va OKATTPO UE OTAVPO
AV amo [a oQaipa, EVW akoun Kat ol TAoVOLEG HTOVKAESG TNG
KOUHWONG Tov potdlovv pe koopnuata. To moptpéto avtd g
npwtoPulavtivig meptddov e§idavikedel TOV avTokpdTopa Kat,
XWpiG peaAIOTIKEG AETTTOUEPELEG, TOV ATTOKOTITEL ATIO TOV EMIYELO
KOO0, TOV e§uYwvel kKat Tov Tpoadidel pia Oeikn vidooTaon. Zrov
omoBotuTo, pe Tnv emtypagry SECVRITAS RE - I PVBLICAE, o
€vOPOVOG AUTOKPATOPAG PEPEL EVAL PWTOOTEPAVO, LA LATITIAL KOl
€V OKNTITPO UE OTAVPO, IOV ATIOTEAEL EKPPAOT) TNG XPLOTIAVIKIG
mionG o€ éva kad’ Ola mapadooiakod elkovoypapiko Bépa.’®

58. Mittag, Sode 2007, 0. 248. Tia t1g voptopatikég ekdooelg tov Oeodoaiov B, PA.
Sear 2014, 0c. 479-493.
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Eniong, o Aéwv A" anodidetal otov epnmpooBoTumo evog 6OAL-
dov and tn @eooalovikn, mov ekdoOnke To 457-468 . X., pue TNV
emtypagny D N LEO PERPET AVG, otnpilovtag 6Tov aplotepod
WHO OKNTITPO (e OTAVPO Kal KpatwvTag pe To de&i Xépt pamma.
Ytov omoBotvmo, pe v emypagry VICTORI - A AVGGG, o
Aéwv A’ eivan évOpovog, KAT' EVWTILOV KAl KPATAEL e TO APLOTE-
PO xépL OKNTTPO e oTawpo kat pe to Okl xépt pdmma (Ew. 7f).%°

8. H evOTHT! THG AUTOKPATOPIKHG OLKOYEVELAG

Ewk. 8. ®zod6010¢ B'. ZOAidog.
KwvotavtivodmoAn. 430-440 p.X.
Vs.: D N THEODO - SIVS P F
AVG. IIpotopn Tov avtokpdatopa,
KaT gVWTILOV, [e KPpAvog, S0pu Kat
aomida. Rs.: FELICITERNVBTIIS.
O ©eo0dd0l06 B’ otdpevog miow
Kat avapeca otov Balevtiviavod
I'" xat ™ Awivia Evdo&ia. Kot ot
TPELG PEPOVY PWTOOTEPAVO. XTO
¢Eepyo CONOB. RIC X, 0. 260, ap.
267. Staatliche Museen zu Berlin.
Ident. Nr. 18202348

Onwg KatéoTn oagég and VOULoHATIKEG ekdO0ELg Tov 40v at. pw.X.
(Ewx. 4), kat Tov 50 at. p.X. Ta yvvaikeio AN Tng avtokpatopt-
KIG olKoyévetag kateixav pa Saitepn Béon kat émoulav onpa-
VTIKO pONO GTNV eVIOYXLOT TOL AVTOKPATOPIKOV Beopod Kat TG
avtokpatoptkng deoloyiag. To 437 p.X. dtao@alioTnke pia ote-
Vi oxéon petagy Twv §ho TUNHATWY TNG avTokpatopiag, Adyw
TOL yapov peta&d tov Balevrviavod I, and to Sutikd tunua
™G avtokpatopiag, kat TG Awwviag Evdoéiag (Licinia Eudoxia),
NG KOpNG Tov @eodoaiov B', and 1o avatoAikod Tunpa TG avto-
Kpatoplag.

O epmpocBoTumog evog coAdov, ov ekd00nke to 430-440
w.X. otnv Kwvotavtivoomoln, pe tnv emypaery D N THEODO
- SIVS P F AVG, amnodidet tTnv mpoTopr| Tov avtokpdtopa, Kat
EVWTILOVY, HE KPAvog, S0pv kat aomida, evw o omoBoTLTOG, e
v emtypaen FELICITER NVBTIIS, tov avtokpdatopa totdpevo
niow kat avapeoa otov Bakevtiviavo T kau t Awivia Evdoéia,
evw Kat oL Tpetg gépovv pwtootéavo (Ewk. 8). H anddoon tov
AUTOKPATOPLKOV (ebyovg emduwkel TNV TPOPOAT TNG EVOTNTAG
TNG AVTOKPATOPLKNG OLKOYEVELAG.»

9. H Victoria pe otavpo

Tov 50 at. .X. 0 ekXpLOTIAVIOHOG TNG avTokpatopiag anmodide-
Tal ot vopioparta, kaBwg o oTaVPOG 0 OTEPAVL AMTOTENEDE TO
Baowko eikovoypagiko Bépa Tov Tpiunoiov, evw n Victoria, mov
KPATOVOE £vay HaKpL 0TAvpO, Koopovoe, and 1o 420 p.X., tov
omoBotuno cOAMSwWV TNV Avatolr|. Qg mapddetypa, avapépetal

59. Mittag, Sode 2007, o. 248. Ila Tig voptopatikég ekdooelg Tov Aéovtog A', PA.
Sear 2014, 0o. 518-527.

60. BA. emiong Mittag, Sode 2007, o. 250.
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Ew. 9. Avaotdotog A'. ZoMdog.
®eooalovikn. 491-518 pX. Vs.:
D N ANASTA - SIVS P P AVG.
ITpotour| Tov avtokpdtopa, Kot
EVWTILOV, [LE KPAVOG, SOPL Kat aoTti-
da. Rs.: VICTORI - A AVGGG A.
Victoria lotdpevn mpog Ta apLoTe-
pd. Me to Seki xépt kpatdel pakpv
otavpd. Xto medio deld aotépL
Zto ékepyo CONOB. Sear 1987,
0. 36, ap. 3. Staatliche Museen zu
Berlin. Ident. Nr. 18204088

évag 00Adog Tov Avaotaciov A’ mov ekdoOnke otn Oeooa-
Aovikn 1o 491-518 w.X. 210V eunmpooBOTLTIO, (e TNV EMLYPAPT
D N ANASTA - SIVS P P AVG, napiotavetal To TopTpETO TOV
AUTOKPATOPA pE KPpavog, S0pL kal aomida kat otov omobotumo,
pe v emypagen VICTORI - A AVGGG A, n Victoria otdpevn,
TIPOG T APLOTEPQ, UE HaKpL oTavpo kat éva aotépt Oefia (Eik. 9).

SuykpLtikd mapatifetat, 6Tt 6Tov 0moB0TULTIO COASWV TOL O¢-
odociov B' anod to 420-422 p.X. cvvavtatal, emiong, n Victoria,
LOTAHEVT] KOl OTPAUUEVT] TIPOG TAL APLOTEPQL, TIOV PEPEL EVALY OTAV-
po. TIpokertau ya ekdooelg, mov oxetifovtal, iowe, pe TIG ek-
oTpateieg ToL avtokpdtopa evavtiov Twv Iepowv® kat mapov-
otdlovv dtaitepo evliagépov, kabBwg gépovy v anddoon g
xplotiavikng Victoria pe tov otavpd. O ev Aoyw oTavpog pmopel
va oxetifeTal pe Tov oTavpo, Tov eixe aveyeipet o0 @eoddatog B’
otov ToAyoBd 1o 420 w.X. 1§ pe Tov otawpo tov Meyalov Kwv-
otavtivov oto Forum otnv KwvotavtivovmoAn. H Aitr) avtr
amodoon tng Victoria pe Tov otawpd, eykalviaoe pia véa vopt-
OHATIKY] EIKOVOYPA@Ia KAl TAVTOXPOVA [Lo VEX AUTOKPATOPLKN
TOALTIKT| 18e0N0Yia, IOV EKPPAOTNKE OTIG VOULOHATIKEG EKOOOELG
TWV AUTOKPATOPWYV PEXPL KaL TNV TEPiodo Tov AvaoTaciov A'. e
vopiopata tov 60v at X, Kal ovykekpiéva tov Iovativov A’y n
Victoria amodidetat wg dyyehog.®

10. H Victoria pe opaipa, mov Qéper oTAUPO

Ye évav 00Mdo Tov Iovotviavod A',% mov ekd6Onke otnv Kwv-
OTaVTIVOUTIOAN TO 545-565 p.X., 0 QUTOKPATOPAG CUVAVTATAL
otov gunpoobotumo, pe Ty emypagn D N IVSTINI - ANVS P P
AVG, kot @€petL kpavog pe Stddnpa, aomida kat o@aipa pe oTav-
po. To yeyovog, 0TL 0 ATOKPATOPAG POPAEL KPAVOG, OTIWG Kl OF
00A10ov¢ Tov Ocodooiov B’ (Eik. 8) kat Tov Avaotaciov A’ (Eik.
9), SNAWVEL TNV AVTOKPATOPIKT APETN Kat TNV TTOAepIK avdpeia

61. Tia TG vopopatikég ekdooelg tov Avaoctaciov A', PA. Metcalf, D. M.:
Organization of the Constantinople mint for the follis of the Anastasian reforms. The
Numismatic Chronicle and Journal of the Royal Numismatic Society I (1961), oo.
131-143 — Sommer 2003, oo. 27-30 - Sommer 2010, co. 29-37.

62. RIC X, 0. 256, ap. 219.
63. Grierson 2007, 0. 55.

64. Mittag, Sode 2007, o. 247. Tia tov Iovotiviavo A" kat Tovg dtaddxoug tov, PA.
Brown 1998, 0o. 159-169 - Kapaytavvomovlog 1998, oo. 103-117. Tia T1g voput-
opatikég ekdoaelg Ttov Iovotviavod A, PA. Sommer 2003, 6o. 37-46.
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Eik. 10. Tovotiviavog A'. Zohdog.
Kwvotavtvovmoln. 545-565 p.X.
Vs.: D N IVSTINI - ANVS P P
AVG. Ilpotour} Tov avTokpATto-
pa, KAT EVWTIOV, [LE KPAVOG Kal
aomida 6Tov aptotepo wyo. Me To
Seki xépt kpatdel ogaipa pe oTav-
po. Rs.: VICTORI - A AVGGG A.
Victoria oTapevn, KAt eVAOTLOV.
Me to Sebi xépL kpatdet pakpd
OTAVPO KAl [E TO apPLOTEPO XéPL
ogaipa pe otavpd. EZto égepyo
CONOB. Sear 1987, 0. 57, ap. 140
-DOCI, 0. 71, ap. 9 d. Staatliche
Museen zu Berlin. Ident. Nr.
18204090

Tov. Afla avagopds, g auTh TV TepinTwon, eivat  TPoodnkn
evog Sladnpatog, Omwg emonpaivetal kat 6Tov 6OAdo Tov avto-
kpatopa Iovotivov B’ (Ewk. 11). To Stadnua amotelei pia Stako-
OUNTIKT Towvia pe TOADTIOVG AiBovg, amd TNy omoia kpépovTal
nepmevOoLAL, oV KataAryovv oe papyaptrapta. KabiepwOnke
ano6 Tov Meydho Kovotavtivo kat €yve 1o mpaypatikd ovpporo
g avtokpatopikng Béong. To Ilaoxdhiov Xpovikov avagépet:
“popéoag mpwtolg Sadnpa Sd papyaptt@v Kai ETépwV Tii-
wv AMBwv”® Ztov omoBotumo, pe tnyv emypaen VICTORI - A
AVGGG, n Victoria kpatdiel pe To aplotepo xépL o@aipa e oTav-
po kat pe to Se&i xépt Evav pakpv otavpod (Ew. 10).

Metda v avéhnyn tng StakvPEpvnong Tov KpATovg amod Tov
Iovotviavo A’ o idog emediwde TV MOAITIKA KAl OTPATIWTIKN
avadlopydvwon Tov KpATovG, TNV AmOKATACTAOT TNG EVOTNTOG
Kat Ty avaovotaon g évio&ng pwudaikng avtokpatopiag tov
napeABOvVT06. 210 Ao TNG EKKANOLAOTIKNG TOALTIKNG TOV
eixe wg okomd TNV emPoln tng OpBodoliag kar tn Béomion vo-
LV Ylot TNV OpYAVWOT] TOV EKKANOLACTIKOV Biov o€ pia XpLoTia-
VIKI| auToKpatopia, TNy omoia Ba kuBepvovoe pe dikatoavvn Kot
T ovvSpopr| TG Pondetag Tov Oeo.

11. H npoowmonoinon 145 Kwvotavtivovmodys pe opaipa, mov
épepe oTOVPO

>tov eunpooBotumo evog coAdov tov Iovativov B, mov ekdo-
Onke otn PaPéva to 565-578 p.X. kau @épet v emypaen D N
I - VSTI - NVS P P AVG, cvvavtatat n TpoToun Tov avTokpd-
Topa pe Kpavog pe Stddnpa. Me to Se&i xépt kpatdel opaipa pe
Victoria, TOV TOV OTEQAVWVEL KAl LE TO APLOTEPO XEPL aoTida.
>tov omoBoTumo €va véo eikovoypagiko Bépa amodidel, pe Tnv
emtypagny VICTORI - A AVGGG O, v mpoowmonoinon tng
KwvotavtivodnoAng,® n omoia kpatdet OKAMTPO Kat o@aipa, Tov

65. Xpov. ITaoy. I, Bonn, 0. 259. Ot Mittag, Sode 2007, 0. 247 emonyaivovy, 6Tt and
70 352 p.X. CUVAVTATAL OTA VORIOHATA TO KPAVOG TOL AUTOKPATOPA e TO Hapyd-
prrapévio Stadnpa.

66. Kapaytavvomovhog 1978, o. 368.

67. Ila 11 vopuopatikég ekdooelg Tov Iovativov B', A. Sommer 2003, oo. 47-55.

68. Tia v anddoon g Kwvotavtivodmodng otig voptopartikég mnyés, PA. Kent,
J. P. C.: “Urbs Roma and Constantinopolis medallions at the mint of Rome”, in:
Scripta Nummaria Romana: Essays presented to Sutherland, H., Carson, R. A. G,,
Kraay, C. N., London 1978, 6o. 108-113, muwv. 12, 13 — Bithl 1995 — Ntantalia 2001. H
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Ew. 11. Iovotivog B'. Z6Aidog.
PaBéva. 565-578 1.X. Vs.: D N I
- VSTI- NVS P P AVG. IIpotopun
TOV QUTOKPATOPQ, KAT EVATILOV,
He Kpavog Kal aomida oTov apt-
otepod wpo. Me 1o Seki xépt kpa-
Tdel o@aipa pe Victoria, n omoia
Tov ote@avwvel. Rs.: VICTORI
- A AVGGG 0. H KwvotavTi-
VOUTIOAN] KaBOopéVN, KaT €V-
oV, otpapuévn mpog ta defld.
Kpatdet d0pv xat ogaipa, mov
EMOTEPETAL ATO  OTAVPO. XTO
¢Eepyo CONOB. Sear 1987, o.
101, ap. 407 - DOCI, o. 1259, ap.
210. Staatliche Museen zu Berlin.
Ident. Nr. 18204092
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emotépetat and otavpo (Ew. 11).% H évBpovn Kwvotavtivoo-
TIOAT] TIAPLOTAVETAL YIA TPWTN QOPA& OTOV OTGDOTUTIO ApyvpDV
petaAliov and tnv Kwvotavtivovmoln, ta onoia pe Statayn tov
MeydAov Kwvotavtivov ekd0Onkav kat dwprnkav pe tnv ev-
Kapia Twv eykaviov tng véag mpwtevovoas,” kabwg, emiong,
Kat ota xdAkwva petéAia tng meptodov tov Meyalov Kovota-
vTivov kat Twv viwv tov.”! H npoowmnonoinon g Kwvotavti-
vounoAng e&€ppale, oto mhaioto tng mapadoong, Tn Suvaun Tov
BulavTtivod kpdtovg, Wiaitepa o€ ua mepiodo, TOLV Ot TOMLTIKOL
otoxol eméPalav TETOLEG TPOCAPHOYEG.

12. O otavpdg ot Pabubwth fion

O TiBéprog B kabBiépwoe Tov otawpd mavw oe Pabpides, wg Pa-
oo elKOVOypapiko Bépa, mov koopovoe, Tov 70 at p.X., Tovg
omoBOTLTIOVG TWV VOULOHATIKWY ekdO0EwV. ZToV epmpoofoTumo
evog 0OAdov Tov avtokpdtopa, mov ekdoOnke to 579-582 p.X.
otnv KwvotavtivovmoAn, pe v emypaeny D N TIB CONS -
TANT P P AVI, anodidetal n) TpoTopn TOL aUTOKpATOpQ [Le AoTi-
da kaL o@aipa, TOL eMOTEPETAL ATO OTAVPO. TOV 0TILEDOTUTIO pe
v emtypagn VICTORI - A AVGGG Z, ovvavtdtal 0 6Tavpog oe
Babudwtn Pdon (Ewk. 12).

npoowmnonoinon g Kwvotavtivodmolng cuvavtdtal eKTOg VOULOHATIKOD XWPOV
e TI§ Tpoowmnonotnoelg TnG Popng kat tng Avtioxetag otnyv Tabula Peutingeriana
(Bithl 1995, ew. 68-70). Ot moAeig Pwun, Kwvotavtivovmohn kat Avtioxeta amodi-
dovtal Héow TPOCWTIOTIOLTEWY, TTOL TAAGLOVOVTAL antd otkodopnpata. Mia dev-
Tepn OpAda TPOCWTOTOMOEWY TOAEWV ATOTEAODY Ta XAAKLVA aydApata and Tov
Onoavpd tov Esquilin (Bithl 1995, oo. 1071L.).

69. Mittag, Sode 2007, o0. 247-248.

70. Apyvpd petédAhio, Rs.: D N CONSTANTINVS MAX TRIVMF AVG, Mailand,
Cabinetto Numismatico, Castello Sforzesco 12873.

71. Tia ta xdAkwva petéha tov Meydlov Kwvotavtivov kat Twv viwv tov, PA.
Ntantalia, F: “Aspekte der Darstellung der Constantinopolis auf Bronzemedaillons
in der Zeit Constantins I. und seiner Sohne’, in: XII Internationaler Numismatischer
Kongress Berlin 1997. Akten — Proceedings — Actes. II. Kluge, B., Weisser, B. (Hrsg.),
Berlin 2000, 0. 821-829 — NtavtdAia, O.: “O Méyag Kwvotavtivog kat o Xptoti-
aviopos. A&ohoynon dpecwv ywv VIO TO PG TNG HETAPaONG amod Eva “eBvikd”
napeABov oto “YploTiavikd” mapov’ in: A tribute to the A. G. Leventis Foundation
on the occasion of its 20th Anniversary, Coordinator: Anastasia Serghidou. The A. G.
Leventis foundation, Nicosia 2000, oo. 217-242 - Ntantalia 2001, Ap. Kat. 1-195.

72. Tia 116 vopuopartikég ekdooetg tov Tifepiov B', PA. Sommer 2003, oo. 56-58.
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Ew. 12. Tiféprog B'. Zohdog. Kwv-
OTavTvouToAn. 579-582 pX. Vs.:
D N TIB CONS - TANT P P AVL
ITpotour| Tov avtokpdtopa, Kot
EVOTIOV, [E KPAvOgG Kat oaoTida
otov aplotepd wpo. Me to Oei
XépL Kpatdel o@aipa e oTALPO.
Rs.: VICTORI - A AVGGG Z.
Ztavpog oe Baon pe Téooeplg Pabd-
pidec. Zto ékepyo CONOB. Sear
1987, 0. 105, ap. 422 - DOC I, o.
267,ap.4c

Ew. 13. HpdxAetog A, HpaxAetog
Kwvotavtivog, Hpaklwvdg. Xo-
Adog. KwvotavtivoumoAn. 635—
636 w.X. Vs.: O HpdxAelog A, o
Hpakleiog Kovotavrtivog kat
o HpakAwvédg, otdpevot, kat
EVOTILOV, KPaTtwvTag o kabévag
pe to Seki xépt pia ogaipa, mov
@épet otavpo. Rs.: VICTORIA
- AVG UH. Xtavpdg oe Baon
pe tpeig Pabuides. Xto medio
aptotepd Fxat oto medio defia A.
210 ¢Eepyo CONOB. Sear 1987, o.
166, ap. 764 - DOCII, o. 260, ap.
39. Staatliche Museen zu Berlin.
Ident. Nr. 18204099

O 0TaVPOG TWV VOUIOHATIKWOV TNYWYV, KaBws Kat 0 avTioTot-
X0G 0TaVPOG TNG ovYyXpovns Ynedwtng ovvbeong g ayidag
Tov vaov tng Ayiag ITovdevtiavrg otn Paopn, evexopévwg va
oxetiovtat e tov peydho xpvaod Stdhifo otavpo, mov avapti-
Onke wg OplapPiko TpodTaLo 0TI apXEG ToL 50v at. p.X., fe Tapo-
tpuvon ¢ Aelia Pulcheria, ané tov avtokpdtopa @eodoaio B,
otov Tolyo0d, mov égepe turpa tov Tipiov EdAov kat puiacoo-
VTav o€ TapekkAnolo otov Aogo tov Tolyoba.”

13. H Sixopidion ti6 Siadoxric ws péoo mponmaydvdag tne Svva-
oTelNG

And v mepiodo tov Hpakheiov A7 1 eikovoypagia kAnOnke
va vmnpetioet Ti¢ emdivéelg Staopdiiong g Stadoxns. Ot av-
TOKPATOPEG ATEVELAY OTOVG VIOVG TOVG TOV TITAO TOL GUVAVTO-
KPATOPA KAl 1) VOHLOUATOKOTIA amoTeEAoVOoE HEGO TTpOTTayavag
™G SuvaoTeiag Tovg. Ze avto To TAAIOL0 EVTAcOETAL £Vag OOAL-
do¢ Twv avtokpatdpwv HpaxAeiov Kwvotavtivov kat Tov Hpa-
KAwvd, ot omoiot arodidovtat pe Tov matépa Tovg, Tov HpdkAeto
A" (Ew. 13). IIpokertan yia €vav goAido, mov ekdobnke otnv

73. ZoAdot and 1o 420-422 p.X. anodidovv 6Tov eunposdoTuvno To MopTPETO TG
Athiag TTovkxepiag (Aelia Pulcheria) pe v emypagrn AEL PVLCH - ERIA AVG,
evw 0 omoBotumog, pe Ty emypagry VOT XX - MVLT XXX, @épet tnv mpoowTo-
noinon g Victoria, mov kpatdet évav otavpo (RIC X, 6. 256, ap. 220) 1 tnv mpo-
ownonoinon ¢ Kovotavtivodmodng pe pia o@aipa, mov emotépetal and évav
otavpd (Grierson, Mays 1992, 0o. 152-154).

74. Ta 116 vopopatikég ekdooelg Tov Hpakdeiov A’, PA. Sommer 2003, 0o. 74-85.
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Kwvotavtivodmohn 1o 635-636 p.X. kat Seixvet 6Tov eunpocdo-
TUTIO, KAT EVWTILOV, OTO KEVTPO TOV avTokpdtopa Hpdkeo A’
pe tov HpdkAeto Kwvotavtivo defia kat tov Hpakhwvd aplote-
pd. Dépovv otéppa Kat kpatovv pe to ekl xéptL pa opaipa pe
otavpo. Ztov omoBotumo, pe tnv emtypagr VICTORIA - AVG
UH, ovvavtdtat 6tavpog oe Baon pe tpetg fabpideg.

14. O Xp1o7106 yeveropopos, we Ilavtokpdtwp

Ew. 14. Tovotviavég B'. ZOAL-
do¢. Kwvotavtivodmohn. 692-695
wX. Vs: ThS CRISTOS REX -
REGNANTIUM. ZXe mpotoun,
Kat' evomov, o Xplotog, wg Ila-
VTOKPATWP, QOPWVTAG TAAIUYN-
0To Kat KoAOPLo, vywvel to Seki
XéPL Ot gVAoyia Kal Kpatdel pe
10 aploTtepd xépt to Evayyéhio.
[licw otavpog. Rs.: DIYSTINI
AN YSSERY ChRISTI. O IovoTt-
viavog B’ wotapevog, e otéppa
Kkat Awpo. Me to Seki xépt kpatd-
el OTaVPO €Tl KAIHAKOG [ TPELG
Babuides. Xto ¢Eepyo CONOP
1} CONOT. Sear 1987, 0. 247, ap. O Iovotviavég B, katd tnv mpatn mepiodo g PactAeiog Tov
1248 (685-695 (.X.),” eykouvidlet pia onuavtikn mepiodo tng voput-
OHATIKNG EIKOVOYpa@iag pe TNV anodoon Tng mpoTopng Tov Xpi-
0TOV OTIG VOHIOHATIKEG EKOOOELG. ZTOV EUTPOCHOTUTIO EVOG TO-
Adov, ov ekd00OnKe To 692-695 W.X. otnv KwvotavtivodmoAn,
amodidetal o MpoToun, KAt evwmiov, o Xplotodg, wg Ilavtokpa-
Twp, pe v emtypagr ThS CRISTOS REX - REGNANTIUM (In-
oovg Xplotdg Baothevs Baothevovtwy), evw otov omiabotumo,
pe tnv emypaery DIYSTINI AN YSSERY ChRISTI (o tamevog
Kat evoePng SovA0g Tov o), 0 AVTOKPATOPAG, LOTAWEVOG Kpa-
Tdel oTawpd emi kKAipakog pe tpetg Pabuidec. O Inoovg Xplotog
anodidetat wg évag evihikag avdpag pe yévela, To Se&i xépt eivan
VYwHEVO o€ gVAOYia Kal [e TO aploTepd Xépt kpataet To Evayyé-
Ao (Ew. 14).

Avtr) 1 mapdotaon elval yvwoTr anod €IKOVEG Kol TOLXoypa-
¢ieg, MOV EdwoaV AMOQPACLOTIKY WONOT OTN HECALWVIKT TEXVN
otn Avon. Zro mAaioto Tov 820v kavova tng IlevBéktng Okov-
pevikng 1 ev TpobAw Zvvodov, mov cvvekAnon to 691 p.X. otnv
KwvotavtivodnoAn, vrd tov Iovotiviavo B’ o Xplotodg énmpene
va anodidetat wg avOpwog Kat OxL WG apvog, OTIWG CLVAVTATAL
0T OLUPOAIKT) TPWIHN XPLOTIAVIKY elkovoypagia.”” Tia mpwtn
@opd 0 XpLoTdG KOOEL TOV EUTPOTHOTUTIO TWV VOULOHATWY Kol

75. T 1 voptopatikég exdooelg tov Iovotviavod B, katd v mpatn mepiodo
™G Pacteiog Tov, PA. Brown 1998, o. 193, eik. 121 — Sommer 2003, 0. 95 - D’
Andrea, Moretti, Ginnasi 2023, 0c. 276-303.

76. Tta tnv [TevBéktn Owcovpevikr 1} ev TpobAw Zvvodo, PA. Ocoavn, Xpovoypa-
pia, 361.14-19. BA. emiong Breckenridge 1959, 0. 9 - Nedungatt, G.: “The council of
Trullo revisited: Ecumenism and the canon of the councils”, Theological studies 71,
3(2010), 651-676 — Nikohaidng 2019, oo. 60, 73, 487-488.

77. Breckenridge 1959, oo. 11-12.
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0 auTtokpdTtopag Tov omaboTumo,” ekppdlovtag T véa avto-
Kpatoptkr oAtk deoloyia, ot Baon Tng omoiag o emiyelog
Baothag aokel v e€ovaia Tov “EAéw Oeov”. Kata tn Siapketa
™G Pulavtivig eptodov, o avtokpdtopag Bewpeitat, 6Tt eivat o
avTImpOowTog Tov @e0v 0TN YN Kat KUPEPVA TNV OLKOVUEVT], OTO
TAQIOL0 TNG ATOOTOANG KAl TOV DYLOTOV KABNKOVTOG, IOV TOV
avatédnke ano tov O¢o.

15. O Xp1o106 amodideTar véog

Ew. 15. Tovotviavog B'. ZOAi-
do¢. KwvotavtivovmoAn. 705-
711 pX. Vs.: d N ThS ChS REX
REGNANTIYM. IIpotoun Tov
Xplotov  Ilavtokpdtopa, Kat
evamov. Me 1o 8eki xépt evhoyei
Kal PE TO aploTepd XépL KpaTael
10 Evayyého. ITiow otavpde. Rs.:
d N I4S - TINIA - NYS MYLTYS
AN. Ilpotoun tov Iovotiviavod
B', kat’ evwmiov, ue Awpo. Me 1o
aploTEPO XEPL KPATAEL OTAVPO, LE
v emypagn PAX, kot pe to Seki
XépL oTawpo, TomobeTnuévo emi
KAipakog pe téooeplg Pabdpides.
Sear 1987, 0. 270, ap. 1413

Apyotepa, kat kata Ty epiodo tng devtepng PaoctAeiag Tov Iov-
otviavov B’ (705-711 p.X.),” cuvavtdral ek véov 0 XploTtog oTov
EUMPOCOOTLTIO TWV VOULOUATWY, HE £V TTOPTPETO, OUWE, TIOL OL-
a@épeL amod ponyovueveg ekdoaoels, kabwg o Xplotog amodidetat
véog. Ze évav golido tov IovoTtviavoy B', mov ekdoOnke otnv
KwvotavtivovnoAn to 705-711 p.X., Tov eunpocBotumo pe v
emtypa@r] d N ThS ChS REX REGNANTIUM kooyel n mpoTtoun
Tov Xptotod ITavtokpdtopa, o omoiog e to Seki xépt evAoyel kot
{e To aptoTepo Xépt kpatdel To Evayyéhio. O omobdtumog pe tnv
emypagn d N IUS - TINIA - NUS MULTYS AN ¢épet v mpoto-
ur Tov Iovotviavod B', kat’ evamiov, pe Awpo. Me 1o aplotepd
XEpL Kpatdel otavpd, e tnv emypagr PAX, kat pe to Se&i xépt
oTavpo, TonobeTnuévo oe kAlpaka pe téooeptg Pabpideg (Eik. 15).

210 mAAiOLO0 TNG LOTOPIKNAG amoTiunong Twv mpobécewv Kat
emdiwéewv tov Iovotviavod B’ extipdral, 6TL avtég e&éppa-
Cav v embupia Aoknong TNG VEAG EKKANOLACTIKNG TIOAITIKNG,
7oL VTTOOTHPLE TOV ATOGTOAKO TTPoOPLOopd Tov PulavTivol av-
TokpaTopa kat TV eléw Oeov efovaia Tov ot yn. H anogaon
€kd00TG AVTWV TWV VOULOHATWV popel va evtaxOel oto mAaioto
emdinéng epappoyng twv anogacewv g [evBéktng Owovpe-
vikr|§ 1) v TpoOAw Zvvodov (691 p.X.), Tov anaydpevoe Tn GUp-
BoAwn} anddoon tov Xpiotov. Emopévwg, ot vopopatikég mnyég
Hmopovv va BewpnBovv pépog piag vEag AUVTOKPATOPIKNG TTOALTL-
KNG Kat avTiAnyng yta t 6éon tov avtokpatopa. H emiyeta kat
ovpavia Pactieio dev Svvavtat va amoteAéoovy Tia EEXwPLOTOVG
XWpovg Kvptapyiag, kabwg o emiyelog podog Tov avTokpdTopa
evioxvOnke.

78. Breckenridge 1959, o. 1.

79. Tia 116 vopuopatikég ekdooelg Tov Iovotiviavoy B, katd tn debtepn mepiodo
g Baotheiag Tov, PA. Sommer 2003, 0o. 96-97 — D’ Andrea, Moretti, Ginnasi
2023, 00. 329-349.
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Ivpmepdopata

YKOTOG TNG gpyaciag NTav n UEAETN ONUAVTIKOV 1de0AOYIKOY

TPOoavATOMopwY TG Bulavtiviig avtokpatopiog kat Tov Tpo-

TIOL €KQPPAOTIG TOVG OTIG XPLOEG VOULOUATIKEG ekdo0els. Ta ako-

AovBa cvumepaopata agopovv To dedTepo UEPOG TNG EPYATiag,

kabwg ouvoyilouv Ta amoteAéopata TG HEAETNG TWV VO[ULOHOTL-

KOV Iy v, 1 onoia Ste&nxOn, o€ cuvapTnoN pE TIG TAPATN PN OELS

TOV TIPWTOV HEPOVG, IOV APOPOVTE TNV TAPOLOLAOT TNG OTHa-

olag Kat TV XapakTnpLoTkwy TG PulavTiviig avTokpaATOPIKNG

tdeoloyiag:

1. H emAoyn TwVv VOUOUATOV Kal TWV aVTIOTOLXWV EMYPAPWY
e§umnpeTovoe TNV TPOOEoT ATAVTNONG TWV EPEVVNTIKDY EPW-
TNUATWY, IOV TEBNKAV 0NV apXn TNG Tapovoag HeAETNG Kat
APOPOVLOAV TNV TEPLYPAPT) TWV XAPAKTNPLOTIKWY NG Pula-
VTIVIG QUTOKPATOPLKNG TTOMTIKNG 8eohoyiag kat Tn HeAéTn
Tov TpOTOL, He TOV omoio avtr amodidovtav, oto mAaiclo
eVOG, Omwg amedeiyOn, emTVXODG CLOTHUATOG EMKOLVWVIAG.
o TNV aUTIOAOYNON TNG EMAOYNAG TWV VOUIOUATIKDOV TNYWY,
mov peletrhOnkay, kabiotatal anapaitnTn po GUVTOUN ATo-
AoyloTikr| a§loAdynon Twv Xpovikwy meptodwv €kS0oT|§ TouG:
Ev, katd tny mpwipn Kat HECT) AUTOKPATOPLKT Tiepiodo, ot av-
Tokpatopeg emdiwkav tn dtao@dAion tng mpoPoln Tovg, ue
TpOTO, IOV Bat IKAVOTIOLOVOE TIG ATIAULTIOELG TWV OUASWYV, TTOV
eixav oxéon pe tn Pactheia kat Oa eEéppale tnv extiunon tov
AUTOKPATOPA VLA AVTEG, T VOHLOHATO aTtd Ta LECA TOL 40V L.
w.X. xapoaktnpifovtar and pa eikovoypagia, mov TOVIe TNV
AUTOKPATOPLKT €§0VTIA KAl TNV ATTOUAKPLVOT] TOV AUTOKPA-
Topa ano Ta emniyea. H e§ovoia tov, evioxvpévn eikovoypa-
QUK amd TNV eMPBANTIKN HETWTIKOTNTA, TNV evOvpacio Kat To
PwTOoTéEQAVO, amodidetal 0To BéAnua Tov Oeov. Xe avTO TO
mAaioto 8ev embuwketat 1 SlaoPEALoN TNG EMKOVWVING peTa-
&b tov avtokpatopa kat Twv opddwv efovoiag, kabwg eivat
ONUAVTIKT) 1| Tapovoiaot Kat TPoPolr Twv WloThTwY, Xapa-
KTNPLOTIKWV KAl EMTEVYUATWV TOL avTokpdatopa. IIpokettal,
EMOUEVWG, Yla TNV GVUPOALKT TTapovaoiact Tov idlov Tov av-
Tokpatoptkov Oeopo. Evag Oeopdg, mov evioxvetal, Aoyw Tng
TPOBOANG TNG AVTOKPATOPLKNG TTOALTIKIG de0N0OYiag HETW TwV
VOULOHATIKWYV Tywy, e O¢pata, onwg:

Q. 0 AVTOKPATOPLKOG OiKOG Kal 1 onpacia TG Lepapyiag Twv
pedwv tov (Ewk. 1)

B. n evioyvon kat TpoPoln} Tng e§éxovoag Béong kat TG vTtEpO-
X1S TOV QUTOKPATOPA, HECW TNG HEYANOTIPETIOVG EUPAVIONG
TOV KaTd TI§ dnuoaoteg epgavioel 1 emokéyelg Tov (Ek. 2)

Y. 1 EVOTNTA TWV NYEROVWY, wg TipoiTobeon Stao@aliong Tng
vikng (Ew. 3)

8. n TpofoAr} TwV yvvalkeiwyv HEADV TOV AVTOKPATOPIKOV Oi-
KOV, e OKOTIO TNV anodoon TG, aAld kat Ty voothpdn
¢ dvvaoteiag (Ewk. 4)

€. 1 TpoPoAn} TG andlvtng egovaiag Tov nyepdva, Tov anodi-
detat pe o Xplotoypappa, To omoio anoTéAeoe Kat TO To-
AITIKO ETUXEIPTHAL YIaL TNV OPLOTIKOTIOINOT TWV OXECEWY TOV
avtokpdtopa pe Tovg Xptotiavovg (Ek. 5)
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ot. n e&ovoia Sidetat and Tov Oeo, OTwWG VITOdeKVVEL 1) ATO-
doomn tov manus dei kat emPePatwvel, OTL TA PEAN TG Q-
TOKPATOPLKNG OKOYEVELNG Slekmepalwvovy Ta kabnkovta
TOVG, KAt €vTOAT Tov Oeov (Eik. 6a, B)

(. N €xk@pacn TG XPLOTIAVIKAG THOTNG TOL AUTOKPATOPQ, N
omoia amodidetat pe To OKNMTPO, OV PépeL oTawpod (Eik. 7a,
B) 1 pe Tov otavpd oe Pabudwtn Pdon (Ewk. 12)

1. N TPOBOAN TNG EVOTNTAG TNG AVTOKPATOPLKNG OLKOYEVELAG,
He 0KOTO TNV evioxvon Tov avTtokpatopikov Beopov (Eik. 8)

0. n avtokpatopikn xplotiavikn Weoloyia, péow Tng anddoong
™G xplotiavikng Victoria pe otavpd (Ewk. 9) 1 ogaipa, mov
épepe otawpo (Ewk. 10)

t.  Svvapn tov PulavTivov KPATOVG, TO OTIOIO EKTIPOCWTOVTE |
npoowmnonoinon s Kwvotavtivovmolng, mov anodidovtav
He opaipa, mov épepe otavpo (Ew. 11)

ta. 1 Stao@adion tng Stadoxng, wg péoo mpomaydvdag Tng Sv-
vaoteiag (Ek. 13)

(B. n poPolr} TG “EAéw Oeov” avtokpatopikng e§ovaiag, Omwg
vrodelkvieTal amd TNV mapaxwpnon Tov eunpocdoTuvmov
Twv vopopdtwv otov Xplotod Iavrokpatopa (Ewk. 14, 15)

Enopévwg, 1o €1KOVOYPAPIKO TIPOYPAUHA TWV VOUIOUATWV
™G mpwtoPulavtiviig mepLOSov OAOKANPWVETAL HE TNV Tapd-
otaon tov XpLotov oTov eUnpocBoOTuno Kal ek@padel T véa
avtokpatoptkr deoloyia, otn fdon Tng omoiag o emiyelog Paot-

Adg aokei Tnv e§ovoia Tov 0TO TAAICLO TNG ATTOGTOANG, TTOL TOV

avatédnke and tov Ogod. AlapaivovTtal, EMOHEVWS, oL eMSLWEELS

AOKNOTG HLa VEAG EKKANOLAOTIKIG TOALTIKAG, TTOV ovvdEovTay Ue

TOV aOGTOALKO TIPOOPLOHO Tov PulavTivod avtokpdTtopa.

2. H pelétn Twv Xpuowv VOULOUATIKOV ekd00EWwV VTTOOEIKVDEL,
OTL 1] LEPOTNTA TOL KPATOVG KAl TWV AVTOKPATOPWV e&ummpe-
TOVOE TNV avAyKn oTNPENG TNG EMiyelag toxvog Kat evnpepiag,
AV KAt 1) EMYEPNUATONOYIA TWV EKKANCLAOTIKWV av8pwv Sev
gvioxve TV v Aoyw mapadoxn. Av kat 1 agiwon Tov avto-
KpATopa, va eival o vTapxog Tov Aol 0T YN, TVXAiVEL ap-
@LoPrTNONG, 0 avToKpATopag ovveyilet va avadetkvoetal wg
eniyelog KuBepvitng and tov Oed, emParlel TiG evTOAéG TOV
Kat enepPaivet oe ekkAnotaotika {ntipata. Tov 70 at. p.X. ti-
Oetat To Bépa NG SE0EVOTIG TOV ATTO TOVG EKKANOLAGTIKOVG
Beopoig kau Statvnwvetal and tov Maio tov Opoloynti n
dmoymn, OTL To AVTOKPATOPIKO a&iwpa oTepeital LepdTNTAG KAl
0 QUTOKPATOPAG OQeileL Va 0EPETAL TOVG EKKANOLAOTIKOVG Oe-
opovg kat TN Sidaokalia tng ExkAnoiag. Ot emdiwéelg mepto-
PLOHOD TNG AVTOKPATOPLKIG Kuplapxiog ek uépoug tng EkkAn-
oiag kat ot afuwoelg afloddynong g oTaong Kat Twv Tpdgewv
TWV AVTOKPATOPWYV e LETPO TNV NOIKN Kkat TNV gvoéPeta, dev
euntodifovv TOV AUTOKPATOPA TNV ETOHEVT XPOVIKY Tiepiodo
va avaldfel TPWTAYWVIOTIKO pOAO OTO TAQICLO EQPAPUOYTG
Tov oxediov tng Beiag Owovopiag.

80. Xprjotov 2010, oo. 341-342. Tia Tovg 6povg “Beoloyia” kat “owkovopia”, PA.
NikoAaidng 2019, oo. 39-45.
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3. Z10 TAio10 KaBoPLoHOD TWV EPUNVEVTIKWY TTIPOOEYYioewY, Si-

ATOTWVETAL OTL Ta BulavTIvVa VOIoHATA ATOTEAETAV EVa ATIO
T ONUAVTIKOTEPA péoa TPOPOANG TNG avTOKpATOPLKNG e§0V-
olag, kabwg oL emypa@ég kat n etkovoypagio Tovg anédidav
™ Pulavtiviy avtokpatopikn oAtk W8eoloyia, mpoPdiio-
VTAG TOV ALTOKPATOPA WG VOULHO Nyspova. Méow twv vop-
OHATIKOV TINYWOV, TO KPATOG YVWOTOTOLOVOE TNV TOALTIKY Kol
OTPATIWTIKT oYY, kaBwg Kat Tn xptoTiavikn nowkn kat miotn,
evw TapdAAnAa evioXve TN VOUILOTIOINOT) TNG AUTOKPATOPIKNG
efovoiag. Xta vopiopata mpoPdilovtav o Pulavtivog avto-
KPATOPAG He OTPATIWTIKI OTOAT, A. VO OTEPAVWVETAL ATO TO
Xépt Tov G0, yia va amodobei 1 Beia kataywyn g e€ovoaiag,
B. va cvvodevetat and pia Victoria — dyyelo, wg avppolo vi-
KNG kat Oeiag povtidag, y. va @épeL 0To éva XépL Tn o@aipa
LE TOV 0Tapo, wG anddoom TG PulaVTIVIG OLKOVHEVIKOTNTAG,
Kat 0To AAXo XépL To AaPapo 1) To OKATTPO e GTAVPO, WG OVL-
Bolo g pwudaikng Kat xplotiavikng egovoiag. Me avtdv tov
TPOTIO ETUTVYXAVETAL ] ATOS00T TWV I8EONOYIKWYV eKeivwY a§L-
@V, 0L 0TI0lEG AOTEAOVGAV TNV KIVNTHpLa Suvapn Twv anopd-
oewV Kal TwV §pAce®V TOL AVTOKPATOPA, TTOV HTAV 0 S1Ad0X0G
Twv Pwpaiov avtokpatdpwv kat 0 eKAEKTOG Tov Ogov.
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H BYZANTINH AYTOKPATOPIKH MOAITIKH IAEOAOTIA XTIx XPYXEX NOMIXMATIKEY. EKAOXEIX THX MPQTOBYZANTINHX MEPIOAOY

Abstract

Byzantine imperial political ideology was based on the notion
that the Byzantine emperor, as an earthly emperor, exercised the
power “EAéw @eov”. This paper sets out the factors that deter-
mined Byzantine imperial political ideology from the 4th to the
mid-8th century AD (Part I) and conducts a study of representa-
tive coin issues to highlight how it was expressed (Part II, B). The
goal of the research, based on the research questions, which con-
stitute the content of Parts I and II, is to highlight and confirm the
importance of coin editions as one of the most reliable historical
sources contributing to the historical study of Byzantine imperial
politics. The historical method was applied to selecting the docu-
mentary sources, with a view to their analysis and criticism.

Within the first section (Part I), it was indicated that secur-
ing the imperium required the Byzantine Empire to continuously
implement a high strategy and diplomacy. In the 4th century AD,
the Byzantine Empire stated its political ideology based on Ro-
man state organisation, Christian ethics and the Greek tradition.
The reign of Justinian I, who sought to restore the empire to its
old borders, thus defining the imperial ideology, was decisive for
the 6th century AD. The change of the system of governance and
social relations in the 7th century AD, as well as the expression of
doubt towards the higher authority, forced a rearrangement of the
imperial political ideology. The new conditions in the first half of
the 8th century AD called a political ideology to support a new
strategy's definition.

In the context of the second section (Part II), it is indicated
that the monetary sources expressed the imperial ideology based
on a successful communication system between the emperor
and the authority groups, and projected the imperial institution
through their iconography. The subjects concerned the imperial
house, the emperor’s prominent position, the unity of the rulers,
the female members of the imperial house, the emperor’s absolute
and God-given authority, the expression of his Christian faith, the
unity of the imperial family, the imperial Christian ideology, the
strength of the Byzantine state and the safeguarding of the em-
peror’s succession. It is an important iconographic programme,
culminating in the representation of Christ on the obverse of the
coins. It expresses the new Christian imperial ideology, based on
which the earthly emperor exercises the power entrusted to him
by God. The aspirations of a new policy, linked to the apostolic
destiny of the Byzantine emperor, can be seen. Therefore, through
the numismatic sources, the state communicated its political and
military power, as well as Christian morality and faith, while at
the same time demonstrated the imperial ideology and rein-
forced the legitimacy of imperial power.

Keywords: Early Byzantine period, imperial political ideology,
monetary sources, Christ, Byzantine emperor
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