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Message from Professor Constantinos N. Phellas, Symposium Co-Chair and ISSL 2022 Host 

It is a great privilege to have been able to co-chair this wonderful initiative the Symposium presents. 

In line with our overarching theme on “Critical Service-Learning Across the Globe: Transforming 

Teaching into Social Action”, the purpose of the 8th International Symposium on Service-Learning has 

been focus on transitions in higher education and the role that critical service-learning plays in social 

transformation. With generous support from the University of Indianapolis, Stellenbosch University, 

the Campus Compact – Indiana, and the Deputy Ministry for Tourism of the Republic of Cyprus, we 

have worked hard to bring the 8th ISSL to life. 

Certainly, we are all experts in our respective fields. Nonetheless, our chief objective as educators, 

volunteers, and global leaders, is to become agents of positive change for our communities and 

universities. For this process to materialise, we need to engage more often in conversation with our 

peers, share insights from each other’s discipline, and invest even more in civic engagement across 

our own communities. Among the numerous challenges we continuously experience globally, 

including health-related hazards, climate change, war, and inequality, to name a few, we must 

continue pushing forward and advocating for a better future. We can begin addressing these 

challenges by remaining engaged in our communities and critically transforming how service-learning 

takes place.  

At the University of Nicosia, we strive to do these tasks, not merely by checking items off our list, but 

by maintaining solid dialogue and communication with all relevant stakeholders, be they part of civil 

society, other universities and research organisations, private organisations and industries, or even 

the local and regional authorities. Everyone must be included as part of the discussion, especially when 

it comes to these critical transformations taking place across the globe. 

We aim to serve, to inspire, and to cultivate not only our own skills, but also to train the future leaders 

and to embrace an aura of creativity, innovation, and success. Service-Learning is truly undergoing 

critical transformations across the globe. In this symposium proceedings, we hope you will be able to 

look back and recall the things we have achieved together, whilst remaining engaged and advocating 

for an open dialogue on how we can continue transforming our world. 

I thank you all for actively supporting and participating in ISSL 2022. 

 

Professor Constantinos N. Phellas, Symposium Co-Chair 

July 2022 
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Symposium Aim and History 

Transformation has become a central discussion theme in the higher education landscape worldwide. 

Forecasts reveal that higher education institutions might become virtual entities that compete for 

survival, which will render face-to-face interaction of the lecture hall redundant. 

Out-of-classroom learning spaces will likely become more important as students will learn in their own 

communities. Service-learning is a transformative pedagogy that emphasizes out of classroom 

experiences as a learning space, the community as a textbook and where theory becomes practice. 

The purpose of the 8th International Symposium on Service-Learning has been to focus on transitions 

in higher education and the role that critical service-learning plays in social transformation. One of the 

main areas of focus has been on student and faculty delivery of critical service-learning experiences 

and becoming agents of positive change for their communities and universities. We have explored 

more about the significant role that service-learning plays in students becoming more engaged and 

active citizens, faculty teaching in more critical and collaborative ways, and the community growing 

into living knowledge incubators. These focal points were threaded through a variety of presentation 

types and formats to allow for meaningful dialogue among academics, community partners, students, 

and other professionals. 

The 8th International Symposium has aimed to: 

1. Explore the complexities of transitions and transformation within higher education across the 

world. 

2. Enhance the systemic transformative social impact of critical service-learning in society. 

3. Illuminate and enhance service-learning as an innovative transformative pedagogy for social 

change. 

4. Strengthen networking between different institutions of higher education and community 

partners on a global scale. 

5. Proliferate participation in service-learning practice in higher education by developing a 

community of practice through this conference. 
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Symposium Background 

The 8th International Symposium on Service-Learning (ISSL) is a two-part symposium. Part 1 took place 

in June 2021 in virtual format. Part 2, which took place in June 2022, has built on the momentum 

generated by past symposia: 

• The 1st ISSL, Service-Learning Models for the 21st Century: Intercommunity, Interdisciplinary, 

International was held at Stellenbosch University in Stellenbosch, South Africa, in 2005. 

• The 2nd ISSL, Service-Learning in Higher Education: Paradigms and Challenges, was held in 

2007 at the University of Indianapolis in Indianapolis, Indiana, USA. 

• The 3rd ISSL, Service-Learning in Higher Education: Educators, Communities, and Students, 

was held in November 2009 at the University of Indianapolis campus in Athens, Greece. 

• The 4th ISSL, Service-Learning in Higher Education: Connecting the Global to the Local was 

held in September 2011 in Ningbo, China. 

• The 5th ISSL, Service-Learning across the Globe: from Local to Transnational was held in 

November 2013 in Stellenbosch, South Africa. 

• The 6th ISSL, Service-Learning as a Global Movement: Transforming Communities & Higher 

Education was held in May 2015 in Indianapolis, Indiana, USA. 

• The 7th ISSL, Service-Learning as a Response to Global Transitions in Higher Education: 

Opportunities for Transforming Higher Education and Advancing Social Impact was held in 

June 2017 in Galway, Ireland. 

 

The 8th ISSL (Part 1), Critical Service-Learning Across the Globe: Transforming Teaching into Social 

Action in June 2021, Virtual Symposium 
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Symposium Format 

The Symposium focused on issues pertaining to the current theoretical perspectives in Higher 

Education and how collaborative research and curriculum design can enhance Service-Learning 

societal impact, as well as on what the new ethical goals and challenges of Service-Learning are in 21st 

Century Higher Education. This was enabled throughout a variety of presentation types and formats 

to allow for meaningful dialogue among academic professionals, community partners, students, and 

other professionals. 

In our quest to contribute to a transnational service-learning pedagogy, proposals have addressed the 

following themes: 

1. Integrating Service-Learning through Multicultural and/or Multidisciplinary methodologies in 

higher education 

2. The transformation of education and service learning through global crises and events 

3. Collaborative curriculum design and research (interdisciplinary and/or with the community) 

4. Emerging theoretical perspectives in higher education and transformation studies from across 

the globe that link to the student transformation into critical and engaged citizens 

5. Transforming of students to critical citizens 

6. Service-learning conceptual frameworks that enhance transformation 

7. Collaborative research 

8. International Service-Learning 

9. Inter- multi- and trans-disciplinary transformation initiatives 

10. Societal impact of Service-Learning 

11. Institutional transformation through Service-Learning 

12. Integrating Service-Learning and Multicultural Education in Academia 

13. Service-Learning: New Ethical Goals and Challenges for Universities 
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Presentation Formats 

Submissions were accepted for scholarly presentations in a variety of formats. All submissions had to 

demonstrate a connection to the symposium theme. Presentations that relate to service-learning 

research and practice at an international, national, or local level were encouraged. 

Storytelling 

This is a medium through which best practice of service-learning can be shared as a teaching and 

learning approach. These ‘stories’ will be clustered in 25 minute inputs by participants and a general 

discussion on new insights on practice. The presentation consists of a context, outlining the practice 

and demonstrating the gain of using this practice to the audience. 

Research Papers 

This form of presentation is theoretically grounded in published theory or by introducing new 

theoretical insights. The presentation may also introduce a framework, model or theory that was 

developed through the research. The abstract should include a research question or topic, the 

rationale for the research, the methodology, preliminary findings (if not published research) and the 

expected outcomes for service-learning. For this format 50 minutes were given to present including 

discussion time. 

Workshops 

During a workshop, different presenters present a particular perspective of a joint research project, 

best practice or new insights that were gained through research. It could also take  the form of an 

institution presenting the progress they have made in practicing service-learning on an institutional 

level, highlighting how they enhance citizenship of students and staff. Each presenter submitted their 

own abstract with reference to the central theme of the symposium. This type of session is timed at 

50 minutes per workshop. 
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Location and Venue 

The 8th ISSL took place at the University of Nicosia in Cyprus. 

  

About the University of Nicosia 

The University of Nicosia (UNIC) is the 

largest research University in Southern 

Europe that teaches in English, offering 

various programmes at undergraduate and 

postgraduate (taught and research) levels, 

supported by highly skilled faculty and admin staff, as well as centres of excellence and affiliated 

research units. UNIC welcomes 14,000+ students from over 100 countries across the globe, by 

investing in developing programmes and building research capabilities in areas relating to the 4th 

industrial revolution, whilst improving the overall student experience, both on-campus and online. 

UNIC is also committed to an inclusive strategy that encourages industry and government 

collaboration over a range of fields. This also allows its faculty and staff members to engage actively 

in decision-making, to have meaningful policy impact, and to deepen innovation across industry by 

providing an output of highly skilled individuals readily available for the rest of society. 

 

About Cyprus 

Cyprus is the third largest island in the 

Mediterranean, after Sicily and Sardinia, with an 

area of 9.251 sq. kms (3.572 sq. miles). It is 

situated at the north-eastern corner of the 

Mediterranean, at a distance of 300 km north of 

Egypt. The Greek island of Rhodes lies 360 km to 

the north-west. Cyprus’ coastal line is indented 

and rocky in the north with long sandy beaches 

in the south. The north coastal plain, covered 

with olive and carob trees, is backed by the steep and narrow Pentadaktylos mountain range of 

limestone, rising to a height of 1.042 m. In the south, the extensive mountain massif of Troodos, 

covered with pine, dwarf oak, cypress and cedar, culminates in the peak of Mount Olympus, 1.953 m. 

above sea level. Between the Troodos range and the Pentadaktylos mountain range lies the fertile 
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plain of Messaoria. Arable land constitutes 46.8 per cent of the total area of the island. There are no 

rivers, only torrents which flow after heavy rain. 

Cyprus is a modern country that combines European culture with ancient enchantment. One of the 

benefits of being a Mediterranean island is plentiful sunshine throughout the year and Cyprus is no 

exception. In fact, Cyprus epitomizes the ideal weather of the region with sunny days and fine 

temperatures almost every day. Extremes of temperatures are rare, meaning Cyprus has something 

to offer every month of the year, whether it’s swimming (as late as November) or enjoying cultural 

sites and festivals (all year long). 

Demography 

The population of the Republic of Cyprus is 938.400 (2014) of whom 694.700 belong to the Greek 

Cypriot community, (74%), 91.400 (9,8%) to the Turkish Cypriot community (estimate) and 152.300 

(16,2%) are foreign citizens residing in Cyprus. The language of the Greek Cypriot community is Greek 

and the community adheres predominantly to the Autocephalous Greek Orthodox Church of Cyprus. 

The language of the Turkish Cypriot community is Turkish and the members of the community are 

Sunni Muslims. 

History 

The history of Cyprus is one of the oldest recorded in the world and its historical significance is 

disproportionate to its small size. The first signs of civilisation date to the ninth millennium B.C. The 

earliest known foreign settlements on the island were mainly of Phoenicians and Greeks, with 

Phoenician culture dominating the island’s eastern and southern parts. As a strategic location in the 

Middle East, it was subsequently occupied by several major powers, including the empires of the 

Assyrians, Egyptians, and Persians, from whom the island was seized in 333 BC by Alexander the Great 

and at which point Greek culture began to dominate. Subsequent rule by Ptolemaic Egypt, the Roman 

Empire, the Byzantines, Arab caliphates for a short period, the French Luisignan dynasty, and the 

Venetians, was followed by over three centuries of Ottoman control. Cyprus was placed under British 

administration in 1878 until it was granted independence in 1960. 

Cyprus occupies an important role in Greek mythology being the birthplace of Aphrodite and Adonis, 

and home to King Cinyras, Teucer and Pygmalion. The island figures prominently in the early history 

of Christianity, being the first province of Rome to be ruled by a Christian governor in the first century 

and providing a backdrop for stories in the New Testament. 
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Climate 

Cyprus has a Mediterranean climate: hot, dry summers from June to September and mild, wet winters 

from November to March, which are separated by short Autumn and Spring seasons. Sunshine is 

abundant during the whole year, particularly from April to September when the daily average exceeds 

eleven hours. Winds are on the whole light to moderate. Gales are very infrequent and heavy storms 

rare. 

Snow hardly falls in the lowlands and on the northern range, but is a frequent feature, every winter 

on ground above 1.000 metres in the Troodos range. During the coldest months it lies in considerable 

depth for several weeks, attracting skiers. 

Food and Drink 

The food of Cyprus reflects the rich and turbulent history of the island and its indelible Greek culture. 

You will find tastes influenced by the Middle East, Asia Minor and the Venetians, all using fresh local 

ingredients, herbs and spices and olive oil. The Mediterranean diet, with its grains and pulses, sun-

ripened fresh fruit and vegetables, high-protein fish, lean meat and poultry and wine, is a healthy 

option. Cyprus has a long tradition in winemaking that goes back over 4,000 years. In ancient times 

wine was a major source of wealth for the island. The island supplied the Pharaohs of Egypt and Cyprus 

wines were in great demand amongst the ancient Greeks and Romans. 

Commandaria is acknowledged to be the oldest wine in the world and was probably the first to be 

given an ‘Appellation d’Origin’ (label of geographical origin). Legend says that Commandaria was 

originally made for Richard the Lionheart and the Crusaders. The dessert wine, which has a taste like 

sweet sherry, has been made using the same method for hundreds of years. The grapes are picked 

late, dried in the sun to enhance their sugar content and then pressed. The run-off is collected and 

fermented in tanks or in huge earthen ware jars. The sweet wine of Cyprus became known throughout 

Europe under the name Commandaria depicting its geographical origin “Commandarie” which was 

the name given to the land owned by the Knights Templar and later the Knights of St. John. 
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Cypriot Flag 

The flag of the Republic of Cyprus was defined in 

1960 when Cyprus became an independent 

sovereign state. 

The background is white with a copper-coloured 

(pantone 1385 C) silhouette of the map of Cyprus 

in the centre of the flag, above two crossed olive-

green-coloured (pantone 574 C) olive branches. 

The copper colour has a dual symbolism: first, the name of the island is said to derive from an ancient 

word for copper (Eteocypriot or Sumerian); and second, copper is closely associated with Cyprus since 

antiquity when the island became a major producer and supplier of this mineral resource. The olive 

branches are symbols of peace. 
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Opening Remarks and Keynote Speeches 

 

UNIC successfully hosted the 8th International Symposium on Service-Learning 

During his welcoming speech, the 

University of Nicosia Rector, Professor 

Philippos Pouyioutas, noted: 

“Universities are called upon to meet 

the modern challenges facing our 

planet. The key strategic goals of the 

European Union and Higher Education 

revolve around the green and digital 

transition, the fight against 

misinformation and false “alternative 

truth”, the implementation of the 

United Nations Strategy for the 

Sustainable Development 2030 and its 

17 goals, the defense of democracy and 

our principles and values, social and 

economic equality, and the creation of a 

just society. Modern universities are 

therefore not introverted organizations, closed within their walls and away from society, the labour 

market, and the challenges facing our world. Instead, they are living cells and active partners of 

society, co-creators of social change and prosperity.” 

He then pointed out the distinctions of the University of Nicosia with regards social contribution and 

particularly referred to the relevant ranking successes stating “The University of Nicosia is fully 

committed towards the implementation of the Knowledge Square and its four pillars. This has in part 

led to our recognition amongst the top 601-800 Universities in the world by Times Higher Education 

World University Rankings. Moreover, the University of Nicosia ranks in the top 301-400 Universities 

in the world for its social and economic impact, and number 47 in the Quality Education Sustainable 

Development Goal, the latter because of the employment of methods such as Service Learning in our 

portfolio of pedagogical methods. We are fully committed to further employing such methods and to 

improving further our already impressive position in the major university rankings.” 

In his turn, Co-Chair of the Symposium and Senior Vice Rector of the University of Nicosia, Professor 

Constantinos N. Phellas, stated during his welcoming note: “Our chief objective as educators, 

volunteers and global leaders, is to become agents of positive change for our communities and 

universities”, and remarked that for this process to materialise, academics need to engage more often 

in conversation with their peers, share insights from each other’s discipline, and invest more in civic 

engagement across their communities. 
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Professor Phellas highlighted the fact that 

the University of Nicosia aims towards 

these tasks by maintaining solid dialogue 

and communication with all relevant 

stakeholders, be they part of civil society, 

other universities and research 

organisations, private organisations and 

industries, or the local and regional 

authorities. He concluded by saying: “We 

aim to serve, to inspire, and to cultivate not 

only the skills of our students, but also to 

train the future leaders so as to enable 

them to embrace an aura of creativity, 

innovation, and success.” 

See the full press release here. 

 

Mr. Demetris C. Hadjisofocli  

 

Demetris Hadjisofocli is the Co-Founder and the CEO of CSI (The 

Center for Social Innovation). Prior to CSI, Demetris was the Vice 

President for Business Development at Worldcom’s Digital 

Ventures Group, in the United States. At Worldcom DVG, he was 

responsible for business development, portfolio investment 

management, start-up support, mentoring, coaching and deal 

flow management in various high-tech, business, start-ups and life 

science sectors. He also worked with organizations such as The 

Ohio Supercomputer Center, UUNET Technologies, Inc., AOL, Inc., 

MCI Telecommunications, Inc. and Innovade, Ltd. all of them 

pioneers in developing and adapting new ICT technologies to 

social science projects. 

His expertise evolve around innovation, entrepreneurship, start-ups, operational efficiencies, project 

planning and management, training and organizational collaboration. He is an innovator, serial 

entrepreneur and a mentor/coach for youth at various business idea development competitions, 

schools and youth groups. He raised awareness, drove the initiative, trained educators and had the 

leading role in the introduction of Entrepreneurship Education in K-12 schools and later in the 

adoption of the Junior Achievement program by the Ministry of Education in Cyprus. He led an effort, 

and is a proponent, for the development of strong and substantive links between Businesses and 

https://www.unic.ac.cy/unic-successfully-hosted-the-8th-international-symposium-on-service-learning/
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Academia, through the creation and management of a Liaison Office between academic institutions 

and businesses in Cyprus. 

He was also the Managing Director and co-founder of Helix Business Incubator, the first business 

accelerator in Cyprus with a focus to invest, coach and mentor new start-ups in the areas of ICT and 

Life Sciences. He is a Martial Arts teacher in Wing Chun Kung Fu, Krav Maga and a BJJ Blue Belt. He is 

a motorcycle enthusiast, loves kitesurfing, scuba diving and cross fit. He is married and has three 

daughters and loves to enjoy quality time with family, friends and colleagues. He also loves to share 

knowledge and experiences. He teaches at various venues the subjects of Entrepreneurship Skills, 

Intellectual Property Rights, Start-up Development and Business Rationalization and taught at The 

Ohio State University, Fisher Business School and the University of Nicosia. He holds a BSBA in 

Marketing and International Business, an MBA in Strategic Planning and Sales Management both from 

The Ohio State University, an LLM from the University of Salford in Intellectual Property Rights and 

Commerce and post graduate certificates in Entrepreneurship in Emerging Economies from Harvard 

University and Creativity as Competitive Edge from Northwestern University. 

 

Dr Antoinette Smith-Tolken  

 

Dr Antoinette Smith-Tolken retired from a twenty-year career at 

Stellenbosch University in 2018 after heading the Division for 

Social Impact since 2015 as Director and Senior Director: Social 

Impact. She is currently a research fellow at the Department of 

Sociology and Anthropology, Faculty of Arts and Social Sciences 

at the same university. In addition, she is the project director of 

the Cape Higher Education Dual Higher Education project.  

She holds a Master of Philosophy degree in Sociology (Value and 

Policy Studies) and a PhD in Education (Curriculum Studies) from 

Stellenbosch University. Her fields of expertise are higher 

education curriculum studies and design, experiential learning 

pedagogies, sociology of development and constructivist 

interpretive research methodologies. She has fifteen years 

teaching experience in higher education, including 

undergraduate classes and graduate supervision of master and 

doctoral students. She is one of the co-founders of the ISSL. She 

has presented at conferences in South Africa, Australia, Europe, China, North- and South America over 

the last 18 years, co-chaired five international symposia, and a national colloquium. Her research 

record reflects several national and international publications in accredited journals and books. 
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Participants’ Abstracts and Bios 

Name Affiliation Abstract Bio 

Alizon Wilson 
 
Alizon.Wilson
@worldvision.
com.au  

World Vision 
Australia 

World Vision Australia First Nations Program piloted the West 
Kimberley Youth Development (WKYD) Project for 11–17-year-old 
adolescents, a 2 -year life skills and service-learning approach, 
using the evidence-based World Vision IMPACT+ project model. 
The program baseline assessment identified a number of key 
issues, including low literacy, intergenerational trauma, a cultural 
“shame” construct, and lack of access to work experience 
opportunities to put learning into practice, particularly for those 
who have been disengaged from school or have been 
unemployed for more than 12 months. IMPACT+ is a Positive 
Youth Development approach that provides young people with 
the mentoring, tools and resources to make decisions about their 
own learning and development. The model is based on a cycle of 
experiential learning and service-learning projects. These service-
learning projects provided the young people with opportunities 
to use the knowledge and skills they learned in the club (e.g. 
computer skills, project management, communication, business 
enterprise skills) in real-life situations, and provide young people 
with skills and the experience of creating positive change within 
their community. The young participants learned to analyse their 
community’s needs and assets; meet and collaborate with other 
community members and organisations building social and 
professional networks; and, work with community stakeholders 
to implement and evaluate projects that address identified needs 
or opportunities. The pilot evaluation revealed key learnings and 
recommendations for practice. For one, although IMPACT+ clubs 
usually train volunteer club leaders, the WKYD project employed 
club leaders from among the Aboriginal communities. Some 
challenges arose, some factors due to staff experiencing the same 
challenges their communities experience, such as trauma, shame, 
and job skills to sustain employment. Secondly, the service-
learning components had better results when the service 
occurred in line with community-building, cultural appreciation, 
and partnering with local organizations, which may have 
contributed to the evaluation findings that cultural shame had 
decreased. Finally, there were some positive impacts on the 
community as a result of the project. Overall, the pilot had 
promising results for the expansion and continuation of the 
service-learning model, with a heavy emphasis on relationship 
and socio-emotional skill building, and further partnering with 
local and traditional cultural groups. 
 

Alizon Wilson is the 
World Vision Australia 
First Nations Program’s 
Youth Technical Design 
and Evaluation Advisor 
and the Acting Project 
Manager for West 
Kimberley’s Youth 
Development Program 

Katharina 
Resch 
 
katharina.resc
h@univie.ac.at  

University of 
Vienna 

Service-learning contributes to developing a new culture of 
cooperation between universities and partners from the 
community, thus enabling both individual and organisational 
learning. To date, there have been few attempts to link Service-
learning with sociological theory (Abenir & Ma 2020). Research 
on Service-learning has in many publications focused on its 
impact on student learning, the application of suitable 
assessment practices, or societal impact in the community. 
However, the practice of Service-learning cannot be fully 
reconstructed without a theory perspective. This contribution 
sheds light on sociological theories, which allow new insights into 
Service-learning practice. Transfer theories play a major role in 
understanding the changed forms of cooperation between 
universities and communities through Service-learning (e.g., 
knowledge transfer) (Wang et al. 2020). Sociological systems 
theory allows to understand both the university and the 
community as loosely coupled systems, which in a Service-

Katharina Resch, 
sociologist and post-
doctoral researcher at 
the University of Vienna, 
Austria. Her research 
focuses on higher 
education research and 
Service-learning. She is 
a member of the EERA 
Higher Education 
Research Network, 
founder of the Austrian 
Service-learning 
network, and initiator 
ofseveral European 
projects about Service- 
learning. Recent 
publication: Resch, K. & 
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learning course become connected. However, these systems do 
not speak the same language or share the same binary code (e.g., 
academia: true/false). This resonates with what Ferdinand 
Tönnies called “Gemeinschaft” and “Gesellschaft” (1887/1912) – 
in this sense, universities can – with the help of Service-learning – 
become a place of both Gemeinschaft and Gesellschaft. 
Structural functionalism might as well play a role when discussing 
Service-learning from a theoretical 
perspective, addressing the specific functions of social institutions 
in universities as well as communities (Abenir & Ma 2020). 
Theories of social exchange and reciprocal exchange (Cook et al. 
2013) help to understand the exchange processes taking place 
during Service-learning, such as a student participating in a 
community service for the homeless (gift) and in turn receiving 
job-related experiences (gift in return). While the application of 
reciprocal exchange in Service-learning (Furco 2019) is not new, 
social exchange theories do add a new perspective to the field. 
This is underpinned by Max Weber’s theory of rational agency 
(Weber, 1976). The contribution aims at linking Service-learning 
with sociological theory in order to close the gap between theory 
and practice in this field.  
References: 
Abenir, M. A. & Ma, C. (2020). Social Theories and Service 
Learning: Towards building an integrated service-learning 
sociological framework. Journal of Community Engagement and 
Higher Education, 12(3), 53-68. 
Cook, K. S., Cheshire, C., Rice, E. R. W. & Nakagawa, S. (2013). 
Social Exchange Theory. S. 62-88. In J. DeLamater & A. 
Ward (Eds.), Handbook of social psychology. Springer Science + 
Business Media. Furco, A. & Norvell, K. (2019). What is service 
learning? Making sense of the pedagogy and practice. In. 
Embedding 
Service Learning in European Higher Education. pp. 13-35. Taylor 
& Francis.  
Wang, C., Yan, W., Guo, F., Li, Y. & Yao, M. (2020). Service-
Learning and Chinese College Students’ Knowledge Transfer 
Development. Frontiers in Psychology, 11, 606334. 
Weber, M. (1976). Wirtschaft und Gesellschaft. Grundriss der 
verstehenden Soziologie. Tübingen: JCB Mohr. 
 

Schrittesser, I. (2021). 
Using the Service-
Learning approach to 
bridge the gap between 
theory and practice in 
teacher education in 
Austria. International 
Journal of Inclusive 
Education. 
https://doi.org/10.1080/1
3603116.2021.1882053. 

Lisa Borrero 
and Marianna 
Foulkrod 
 
borrerol@uind
y.edu 
 
mfoulkrod@ui
ndy.edu 

  

University of 
Indianapolis 

When facilitating an educational experience for students, the goal 
of contributing to something of value elevates the learning 
process to a higher level. Learning course concepts becomes a 
worthwhile exercise for students, and much more rewarding for 
faculty when the experience offers a more significant connection 
to the world and appeals more directly to a student’s goals and 
values. One method by which to foster these kinds of educational 
experiences is through critical service-learning.  But how can 
faculty cultivate this kind of engagement from a distance and 
through a pandemic in order to develop and sustain critical 
citizenship among their students? How might such framework for 
online service-learning work differently than those in face-to-face 
courses? The purpose of this workshop is to examine the inner 
workings of service-learning in online courses and to envision 
ways in which distance promotes, rather than hinders, the 
educational experience for students. In this session, we will 
differentiate between various types of online service-learning, 
including different levels of hybrid models as well as “extreme” 
service-learning. We will also discuss the importance of 
institutionalizing instruments and support for online teaching 
through service-learning methodologies, even when perceived as 
too novel or challenging. Additionally, the connection between 
online service-learning and principles of quality online teaching 

Dr. Lisa Borrero is 
Associate Professor in 
Health and Aging 
Studies at the University 
of Indianapolis, in 
Indiana, USA. She has 
taught for over ten 
years in the areas of 
gerontology and health 
promotion, most 
recently in an 
exclusively online 
environment. Her 
research passions 
include online service-
learning, using 
qualitative research 
methods to exploration 
of self-concept among 
older women including 
body image, the 
meaning of the 
retirement experience 
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will be discussed along with best practices for technology use, 
communication approaches, and course design. Real-world 
examples of the different approaches will be offered, and the 
opportunity for audience engagement with specific critical case 
scenarios will be incorporated. Special attention will be paid to 
the ways in which higher education systems and service 
experiences have been transformed during the pandemic to 
adapt to the online environment. 

among older women, 
and the intersection of 
intergenerational 
learning and ageist 
attitudes.  
 
Marianna Foulkrod is 
the Director of the 
Center for Service-
Learning and 
Community 
Engagement and 
adjunct faculty at the 
University of 
Indianapolis, in Indiana, 
USA. She works to 
support her institution’s 
motto “Education for 
Service” through a 
variety of faculty and 
student programming 
between the university 
and the community. She 
co-chaired the past two 
International 
Symposiums on 
Service-Learning and 
has been recognized by 
Indiana Campus 
Compact with the 
Community Service 
Director Award in 2016. 
 

Andrew Pierce 
 
apierce@saint
marys.edu  

Saint Mary’s 
College 

Decades of research has firmly established service learning as a 
transformative, high-impact practice in higher education. But 
traditional service-learning pedagogy typically focuses 
disproportionately (sometimes exclusively) on the benefits of 
such practices for students, neglecting the benefits to community 
partners and the community more broadly. By contrast, the 
emerging field of critical service-learning focuses on the potential 
for educational institutions to be forces for social change, and 
views community members and organizations as equal partners 
in transformational projects, rather than passive recipients of the 
charitable activity of colleges and universities (Mitchell 2008). 
Accordingly, critical service-learning necessarily relies on theories 
of justice – theories that help to identify what needs to be 
changed and how – in ways that traditional service-learning does 
not. In this presentation, I will outline the ways that theories of 
restorative justice in particular can be productive for critical 
service-learning pedagogies. In the broadest terms, restorative 
justice emphasizes repairing the harms resulting from injustice 
and, as far as possible, restoring individuals and communities to 
the state they were in prior to being harmed. It also emphasizes 
the participation of those affected by such harms, including both 
victims and culpable parties, in restorative processes. Restorative 
justice has been applied to various contexts, from small-scale 
interpersonal conflict to large-scale historical injustice. As applied 
to critical service-learning, this approach requires students to first 
reckon with the harm that has been done, through a combination 
of academic study and first-hand testimony. Reckoning with harm 
in this way moves students from a charity-oriented approach to a 
justice-oriented approach to understanding their experiences 
outside of the classroom. Further, distinct from traditional 
service-learning programs that determine in advance what sort of 

Andrew J. Pierce is 
Associate Professor of 
Philosophy, Director of 
Justice Studies, and 
Coordinator of 
Academic Experiential 
Learning at Saint Mary’s 
College in Notre Dame, 
IN. He earned his Ph.D. 
in philosophy from 
Loyola University 
Chicago, specializing in 
social and political 
philosophy broadly 
conceived, with 
interests in critical 
theory and the 
philosophy of race. He 
has authored several 
articles in these areas, 
as well as a book: 
Collective Identity, 
Oppression, and the 
Right to Self-Ascription. 
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assistance is required, a restorative approach demands that the 
appropriate repair be determined in consultation with harmed 
communities, in a way that respects their agency and autonomy, 
and is more likely to produce authentic partnerships and viable 
paths forward. I illustrate the strengths of this approach through 
a discussion of a program working with the Cheyenne River Sioux 
on their tribal reservation in South Dakota, and a community-
based course in South Bend, Indiana.     
 

Scott Gerald 
Shall 
 
sshall@ltu.edu  

Lawrence 
Technological 
University 

Online education is no longer a fringe practice, but a normative 
one. Inspired by the hope of greater access and empowered by 
the promise of emerging technologies, higher education is rapidly 
shifting from traditional, on-campus classroom environments to 
online interactions (NCES, 2020). Unfortunately, most of the 
online interactions deployed by educators attempt to borrow 
their approach from more traditional on-campus models, 
resulting in an online experience that fails to leverage the unique 
promise of this new modality, creating a less potent and engaging 
educational experience for the student (Bettinger and Loeb, 
2017). At the same time, these same technologies are causing a 
massive upheaval within professional settings, forcing engineers, 
doctors, lawyers, architects and other practitioners to make a 
similar shift online, with similar results. Although this situation 
can be overcome when operating under client- or patronage-
based models of practice, which are hierarchical and feature pre-
meditated actors operating in a specific sequence, it becomes 
quite pressing when attempting to shift more inclusive initiatives, 
as occurs when those engaged in service-learning activities 
practice remotely. To better understand this tension, and offer 
potential pathways toward addressing it, this paper will offer a 
comparative study of three building-abroad service-learning 
projects, undertaken during the summers of 2019, 2020 and 
2021, wherein the first project was conducted entirely in-person 
using a traditional building-abroad approach, while the second 
and third iterations were conducted entirely online due to Covid-
based travel restrictions. Although all three three projects were 
focused upon the same context, community and output - using 
reclaimed materials and micro-budgets ($1000+/-) to generate 
much-needed architectural work – the outcomes and approaches 
varied significantly.   The offered paper will study these 
differences, analyzing the resolution and effect of the offered 
works, as well as the transformative impact upon the students 
executing them.  Through this comparative study, ineffective 
patterns of engagement will be identified and addressed and 
useful methodologies, analyzed and expanded.   Taken together, 
these insights will offer a new framework of engagement for 
those wishing to offer immersive and effective service-learning 
activities within an increasingly online world. 
 

Scott Gerald Shall, AIA, 
is an Associate 
Professor and the 
Associate Dean of the 
College of Architecture 
and Design at Lawrence 
Technological 
University (LTU) and the 
founding director of the 
International Design 
Clinic (IDC, 
www.internationaldesig
nclinic.org), a registered 
non-profit that realizes 
socially-responsive 
creative action with 
communities in need 
around the world. 
Shall’s work in this 
arena has been 
disseminated widely, 
including publications 
by the AIA Press and 
exhibitions the Venice 
Architecture Biennale 
and MoMA. 

David 
Simmons and 
Rhonda 
Wolverton 
simmonsd@n
wfsc.edu   
 
wolvertonr@ui
ndy.edu  

Northwest 
Florida State 
College / 
University of 
Indianapolis 

Privilege is often blind and can keep us from seeing the plight of 
others. While privilege comes in many forms, from wealth, race, 
gender, sexuality and more, as educators we have our own 
privilege that gives us an opportunity to learn to see beyond our 
own lived experiences and engage our students in learning that 
expands their global perspective and understanding of diversity. 
This blindness extends beyond individuals. Some Judicial systems 
are personified by an Ancient Roman symbol, Lady Justice, who 
holds scales in one hand and a two-edge sword in the other. 
Since the 16th century, she also wears a blindfold to represent 
impartiality. However, what we are seeing more and more is the 
truth in a long history of oppression and systematic racism that 
justice is blind, but she is blind to her privilege. Not all people and 
communities are experiencing that impartiality. This is true of the 

Dr. David Simmons, a 
Professor of 
Humanities and Film 
Studies at Northwest 
Florida State College, 
seeks to infuse his 
teaching with a sense 
of social justice. 
Specifically, he teaches 
critical race, class, 
gender, and sexuality 
theories and then 
screens films where his 
students view them 
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US juvenile probation system, where over 55% of cases involve 
youth of color. As a Professor of Humanities and Film Studies at 
Northwest Florida State College, Dr. David Simmons structures his 
film classes around theories of social justice. He teaches critical 
class, race, gender, and sexuality theories, and then screens films 
where the students view them through those lenses. This helps 
them to not only understand film differently, but also the world 
they live in. As faculty and creative-director of a student design 
agency at University of Indianapolis, Rhonda Wolverton works 
with students on socially-driven design (service-learning) with 
nonprofit partners. When AIGA, the professional organization for 
Design, put out a call-to-action in Summer 2020 to look at ways 
to amplify the perspectives and needs and protect the lives of 
black people and communities, it was an opportunity to act. Our 
joint presentation is about theory and action coming together. 
David will first review some of the history and theory of 
restorative justice. Then Rhonda will show how she and her 
students are partnering with a community organization, using 
human-centered design processes to help them create a new 
program aimed at reimagining juvenile justice from something 
punitive to something restorative. 

through those lenses. 
He received his Ph.D. 
from Florida State 
University. He is 
currently writing two 
books on nonviolence 
and restorative justice. 
 
Rhonda Wolverton, 
Associate Professor, 
Visual Communications 
Design at the University 
of Indianapolis, seeks to 
be a creator of 
transformation not just 
a maker of things. By 
focusing on human-
centered design she 
empowers individuals 
and connects people. 
Her work examines 
semiotics of language 
and visual 
representation and uses 
subversion to juxtapose 
well-understood 
symbols with new ideas 
to encourage change. 
Interdisciplinary 
collaborations and 
service-learning 
approaches contribute 
to her vision of aligning 
diverse communities for 
social good. 
 

Derrin Slack, 
May Daelynn, 
Jessica 
Hernandez 
 
derrin@proacti
ndy.org   
 
millermd@uin
dy.edu  
 
jess@proactin
dy.org  

ProAct Indy In many efforts to alleviate societal issues and address the issue 
of poverty, many schools, businesses, and nonprofits often 
engage in work that oftentimes overlap without intentional 
collaboration that creates shared-value. This begs the question: 
Why do we continue to silo ourselves? The unintended 
consequence of creating silos is that wider gaps are created in the 
lives of vulnerable populations. Who is standing in the gaps to 
leverage social capital for effective community engagement 
among schools, businesses, and nonprofits to create a supportive 
ecosystem for vulnerable youth and populations? Founded in 
2010, ProAct Indy brings together organizations in its city – 
helping diverse groups of people cross social, racial, and 
economic boundaries - through critical service-learning and social 
equity training. Providing an innovative and robust conceptual 
and systematic framework for effective community engagement 
called a “ProActive Community,” ProAct provides unique 
programs and services to its community to intentionally connect 
schools, businesses, and nonprofits to empower vulnerable youth 
to actively transform their communities. This organization will 
share lessons learned and best practices on how it has managed 
to engage over 25,000 residents in human-centered social action 
in the last decade through its pioneering approach to critical 
service-learning. This interactive workshop is punctuated by role 
playing, individual and group exercises, and the application of 
implementation tools to participants’ on-the-job situations that 
allow for the thorough exploration and internalization of key 
concepts around individual and organizational mindset and 
behavior change that will influence the understanding of the 

Derrin Slack, PMP / 
Founder & CEO, ProAct 
Indy // While on a 
college mission trip to 
Botswana, Africa, 
Derrin, experienced the 
power of giving back to 
others and wondered 
how his life would have 
been different had he 
been exposed to service 
at a younger age. With a 
strong background in 
nonprofit management 
and research, training, 
and leadership, Derrin 
acts as the conduit 
between the needs of 
the community, and the 
individuals, partners, 
sponsors, and students 
that engage with 
ProAct.  
 
Mya Daelynn, M.A. / 
Director of Partner 
Engagement, ProAct 
Indy // Mya has a 
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sharedvalue created by a ProActive Community. Participants will 
learn about a proprietary formula (or process) to ProAct’s work 
that makes service-learning and volunteerism fun, engaging, 
efficient, stress-free, human-centered, and transformative. 
ProActive Communities help vulnerable youth discover their 
passions and refine the 21st-Century skills of communication, 
collaboration, critical thinking, and creativity which are 
employability skills required to adapt and improve upon the 
modern work environment. When vulnerable youth are inspired 
by this work, it causes a ripple effect in their community. Their 
peers are inspired. Adults are inspired. A child that was once 
hopeless now has a vision, ambition, and purpose which changes 
families, communities, and the world. 

passion for community 
service, empowering 
youth and women which 
she does through her 
background with project 
management, event 
coordination, and 
facilitation. Equipped 
with a Masters in 
Sociology, Mya uses her 
studies at the University 
of Indianapolis to 
sharpen these skills and 
influence change in her 
community by 
connecting 
organizations to 
resources and people. 
  
Jessica Rodriguez 
Hernandez / Vice 
President of Community 
Impact, ProAct Indy // 
Jessica had found 
fulfillment in educating 
and consulting her 
enterprise-level clients 
on the fruitful impact 
they create by pouring 
resources back into 
their communities. Her 
experience in sales has 
resulted in outcomes 
such as equitable 
employment, financial 
literacy, and DEI 
initiatives. 
 

Tricia Pierce 
and 
Alexandria 
Bazzani 
 
Tricia.Pierce@
smwc.edu  
 
Alexandria.Ba
zzani@smwc.
edu  

St. Mary-of-
the-Woods 
College 

In the era of diversity, equity, and inclusion (DEI) this story is 
needed. Being aware of underrepresented groups on your 
campus is vital to the advancement DEI. We are well past Title IX, 
which brought some equality to women’s sport, however we 
have a long way to go. In 2021, a social media post uncovered the 
massive chasm between the men’s weight room and women’s 
weight room during the NCAA March Madness basketball 
tournament, one of the largest collegiate events in the nation. 
We must recognize that women’s sport is not receiving the 
support, contributions, and awareness of their counterparts. 
Pictures of the women's weight room, left, vs. the men's posted 
by Ali Kershner, Stanford sports performance coach for women's 
basketball. (@kershner.ali/Instagram) As a female faculty 
member in exercise science, I realized our campus could utilize 
service-learning to bring support, opportunity, and awareness to 
our underrepresented sports teams. I reached out to the 
women’s golf team and learned that they were without a 
workout program or schedule, which most of our other teams 
were receiving. The exercise science department took this project 
on as a service-learning opportunity. The story from student 
perspective, Captain of Women’s golf, Ali Bazzani: I have played 
golf since middle school and throughout my career I have faced 
budget inequality, equipment inequality and lack of qualified 
coaching. In fact, I have even been rejected from playing certain 
courses because I am female. When Dr. Pierce approached me 
with the service-learning opportunity, several teammates and I 

Dr. Tricia Pierce has 
taught Exercise Science 
for the last 15 years. 
Prior to this Dr. Pierce 
practiced clinical 
exercise physiology in 
private practice, cardiac 
rehab and corporate 
wellness. Currently, Dr. 
Pierce is an Assistant 
Professor and Program 
Director of Exercise 
Science at St. Mary of 
the Woods College. 
 
Ali Bazzani is a 
graduate student 
pursing both a Masters 
of Leadership 
Development and the 
Masters of 
Healthcare 
Administration. Ali 
wishes to continue her 
commitment to 
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were interested. Dr. Pierce and her student put together a 
workout program that the team and I could begin. The team 
started working out three times per week. The team has gained 
much more than physical strength, we have learned 
accountability, leadership, team bonding, and gained confidence. 
This workout plan gives us all confidence that is sure to carry over 
to the course. 
 

advancing women’s golf 
and being of 
service to 
underrepresented 
groups in our society. 
 

J.R. Jamison 
 
jr@facingproje
ct.com  

The Facing 
Project 

Think about the most challenging issue you have ever faced? Do 
you remember how alone you felt in that moment? The reality is, 
you were likely surrounded by others in your own community 
who have faced the same challenge—you just didn’t realize it. Or 
maybe there are people in your community facing something you 
can’t even imagine. The Facing Project works with communities 
to champion these types of stories through acts of empathy 
(listening, writing, and theatre) to inspire action and create a 
more understanding and empathetic world. Since the founding of 
The Facing Project in 2012, over 3,000 storyteller/writer pairs 
have sat down together to tell each other’s stories in over 100 
communities. Each pair is surveyed immediately after 
participation, six months out, and then a year later to determine 
change in perspectives. What we have found is that ninety-one 
percent of participants have indicated that the process has 
challenged their previously held stereotypes about a 
topic/issue, and 100% have found it easier to understand the 
point-of-view of others after participating. Moreover, this radical 
form of storytelling has inspired food pantries to expand services 
to hungry / homeless college students; a small Ohio town to 
adopt an ordinance that includes LGBTQIA+ citizens as a 
protected class; and state police to use stories on autism during 
training with officers; to name a few. During this workshop, 
participants will learn about the process and examples of impact 
(with a particular focus on colleges / universities), and then we 
will break off into dyads and triads to practice the model and 
explore how it can be used in the classroom and in participants’ 
local communities. 
 

J.R. Jamison has spent 
over twenty years 
working in bridge-
spanning roles between 
higher education and 
local communities. He 
is a founder of The 
Facing Project, a 
national nonprofit that 
creates a more 
understanding and 
empathetic world 
through stories that 
inspire action, and he 
hosts The Facing 
Project Radio Show on 
NPR. His work has been 
featured in The 
Guardian, Writer’s 
Digest, and in various 
print literary journals. 
His memoir, Hillbilly 
Queer, was released in 
2021. 

Timothy 
Hoffman 
 
Timothy.Hoff
man@shu.edu  

Seton Hall 
University 

The COVID-19 pandemic presented barriers to traditional service-
learning programs, but it also created new transformational 
opportunities. This workshop will demonstrate how Seton Hall 
University infuses service learning into its Core curriculum where 
first semester freshmen take a “Journey of Transformation” 
course that is often infused with service learning. This workshop 
will discuss Seton Hall University’s service-learning model, which 
has an intensive orientation for students where discussions of 
inclusivity and equity are central before students begin any 
service opportunities in the community. We will discuss the 
importance of reflection in any service-learning experience and 
also highlight lessons learned from implementing 100% remote 
service programs in 2020-2021 and hybrid service programs in 
2021-2022 for over 400 students each year. This workshop will 
explore the transformational experiences students have had in 
our programs and highlight lessons learned from the perspective 
of faculty, staff, and students, and provide an opportunity for all 
attendees to participate in a visioning process of where service-
learning programs should go moving forward “AC” or “After 
Covid”. Service learning has been forever transformed by the 
COVID-19 pandemic as geographic boundaries no longer limit 
ways students can interact in communities. Attendees can expect 
an interactive session as the presentation will contain the use of 
interactive polls using a platform such as PollEverywhere or 
Mentimeter to provide consistent engagement throughout the 
session. We hope attendees leave with the following outcomes: 

Timothy Hoffman is the 
Director of the Center 
for Community 
Research and 
Engagement at Seton 
Hall University. For the 
last six year, he has 
managed the day-to-day 
operations of the center 
and developed and 
implemented in-person, 
remote, and hybrid 
service-learning 
programs. Timothy also 
serves as an adjunct 
professor in the 
Department of Political 
Science and Public 
Affairs where he 
teaches courses in 
public administration, 
nonprofit management, 
and United States 
politics. 
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1- an understanding of Seton Hall University’s service learning 
model, 2- the ability to implement a similar model at other 
institutions, 3- an understanding of best practices for cultivating 
community partnerships with nonprofit organizations for service 
learning programs during times of crisis, 4- an appreciation for 
the importance of orientation and reflection sessions in any 
service learning experience to truly embrace equity, and 5- a 
reflection on where service learning programs can (and should) 
go in the next few years. 
 

Cindy King 
 
Cindy.King@di
xie.edu 

Dixie State 
University 

While the past twenty months have presented a multitude of 
challenges for educators, instructors of service-learning courses 
have faced some particular obstacles. Among them has been the 
question of how to adapt our curricula in a way that allows our 
students to engage in community-based projects while keeping 
everyone safe. This presentation will detail my experiences 
creating opportunities for students to connect with the 
community remotely. More specifically, I will discuss the rapid 
shift to online learning at the onset of the pandemic in 2020, and 
how I have continued to adapt service components of my 
creative writing classes to meet the ever-evolving COVID-19 
restrictions and safety protocols in subsequent semesters. 
Through expressing various anecdotes about how my students 
successfully engaged with the community by leading poetry 
workshops in remote and hybrid settings, my talk will provide 
practical pathways for instructors to ensure that their service-
learning courses reflect best practices—even at distance. 

Cindy King is an 
assistant professor of 
English and creative 
writing at Dixie State 
University and the 
faculty editor of The 
Southern Quill. 
Alongside of her 
creative writing courses, 
Cindy conducts poetry 
workshops in the 
community with her 
students. She is the 
author of Zoonotic, 
forthcoming from 
Tinderbox Editions, 
Easy Street (Dancing 
Girl Press, 2021), and 
Lesser Birds of 
Paradise, forthcoming 
from Southeastern 
Louisiana State 
University Press. 
 

Ron Nicholson 
 
rnicholson16
@ivytech.edu  

Ivy Tech 
Community 
College 

My session “Small Program Big Impact: A Look at How to Start 
and Grow Service-Learning at a Small Institution” will look at how 
we began a service-learning program from scratch at our small 
campus and developed it into a thriving community force, with 
more than 30 agency partners and involving nearly every 
program on campus. The session will look at a variety of high-
impact projects, the protocols we use to operate our program, 
data that demonstrate how much we have been able to serve the 
local community, and how this model is serving as a template for 
how the larger Ivy Tech Community College system is expanding 
service-learning statewide. For example, data show students in 
our service-learning classes are much less likely to withdraw or 
fail and that, after completing a service-learning class, they are 
very likely to continue to volunteer in the community. I will also 
share data that show the significant economic impact of service-
learning. As well, I will discuss how we have considerably 
expanded and strengthened partnerships with local nonprofit 
agencies and, through strategic planning, co-opted existing 
course requirements so they also count for our Service-Learning 
Certificate designation on student transcripts. Additionally, I plan 
to include a new segment on how we survived the global 
pandemic shutdown by pivoting to nontraditional methods of 
service. I believe my presentation will be useful to those who are 
planning to institute a service-learning program and for those 
planning to expand existing programs. This storytelling session 
will look at how we have transformed our institution, impacted 
our local community, and developed our students into 
compassionate, engaged, critical thinkers through service-
learning. 

R.H. Nicholson, is a 
professor of English 
and the service-learning 
coordinator at Ivy Tech 
Community College, 
Lawrenceburg, Indiana 
campus. He also serves 
as the English Program 
Chair and Study Abroad 
Coordinator on his 
small campus, which is 
part of the larger 
statewide Ivy Tech 
system. He has 
published both 
academic articles and 
creative fiction and 
poetry and received the 
Cincinnati Poetry Prize 
in 2015. 
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Kate H. 
Fletcher, M.S., 
Dale Pracht, 
Ph.D., Chris 
Lawlor, MSc, 
MsC, Cara 
Simon, MA, 
MSW, and 
Mary Coyle 
 
dpracht@ufl.e
du 
 
khfletch@ufl.e
du 
 
chris@learnint
ernational.ie 
 
cara@learnint
ernational.ie  

University of 
Florida /  
Learn 
International/ 
Ionad Naomh 
Pádraig 

Presenters bring a combined 50 years of international 
partnership experience and collaboration to this interactive 
workshop. Together, the presenters have created a 
transformational international service-learning study abroad 
program in Ireland through the efforts of the University of Florida 
(faculty and undergraduate students), Learn International (CEO, 
CFO and staff), and Ionad Naomh Pádraig Community Centre 
(executive director and staff). Participants will learn various 
techniques to enhance community engagement. Networking 
tools will be practiced and refined, that will help equip, create 
and sustain international service-learning study abroad programs 
through community-based partnerships. And, by the end of this 
interactive workshop on international service-learning program 
logistics, participants will develop skills and competencies in the 
following areas:  
1. Identify key components for working with transdisciplinary 
agencies/organizations. 
2. Identify key logistics for creating and sustaining a 
transformative international service-learning study abroad 
program through community-based partnerships.  
3. Complete an action plan for a community-based partnership 
for an international service-learning program that provides 
societal impact from the service-learning. 
Presenters will facilitate dialogue with participants regarding best 
practices, ah-ha moments, and lessons learned from their own 
international community-based programs and partnerships. Each 
of the Presenters will share their own societal impact of 
international service-learning as it relates to their community. 
Also discussed in this workshop will be pitfalls to avoid, being 
adaptable, program logistics, cultural and language barriers, 
transportation obstacles, and steps to building relationships. 
Presenters will emphasize how having in-country contacts help 
develop trust while building community capital, connection, and 
cultural appreciation. Participants will complete an action plan 
applying the three objectives from this workshop by applying 
concepts learned from the three different organizations, 
including the University of Florida, Learn International, and Ionad 
Naomh Pádraig. After completing individual action plans, 
participants will share how they plan to implement the various 
techniques learned from this workshop in their community. 

Kate H. Fletcher is a 
Senior Lecturer for the 
University of Florida and 
has been a faculty 
member in the FYCS 
since 2008. Her 
research is service-
learning, experiential 
learning, youth 
leadership 
development, and 
mentorship. She 
teaches undergraduate 
courses, conducts 
research, and provides 
service through 
academic advising and 
mentoring of 
undergraduate and 
graduate students. She 
is pursuing a doctorate 
degree in Leadership 
through the Department 
of Agricultural 
Education and 
Communication at the 
University of Florida.  
 
Dr. Pracht is an 
Associate Professor 
Community Based 
Organizational Systems 
for the University of 
Florida and has been a 
faculty member in the 
Department of Family, 
Youth and Community 
Sciences (FYCS) since 
2007. His research 
expertise is risk 
management, service-
learning, experiential 
learning, youth 
leadership 
development, volunteer 
management in 
nonprofit organizations, 
and transformational 
leadership. He teaches 
undergraduate and 
graduate courses, 
conducts research, and 
provides service 
through IFAS Extension 
serving all 67 counties 
in the state of Florida.  
 
Chris Lawlor is co-
founder and Chief 
Executive Officer at 
Learn International. He 
received his Master of 
Science in Sustainable 

mailto:dpracht@ufl.edu
mailto:dpracht@ufl.edu
mailto:khfletch@ufl.edu
mailto:khfletch@ufl.edu
mailto:chris@learninternational.ie
mailto:chris@learninternational.ie
mailto:cara@learninternational.ie
mailto:cara@learninternational.ie


Page | 30  
 

Development, which 
included a multi-country 
European study abroad 
program. He earned a 
Bachelor of Science in 
Archaeology and 
Geography. He believes 
that sincere human 
connection and 
interaction is the 
bedrock of all great 
international learning 
experiences. Chris and 
the Learn International 
team work to promote 
community-based 
programming, which 
opens doors to unique 
symbiotic relationships. 
Cara Simon is co-
founder and Chief 
Operating Officer at 
Learn International. She 
received her Master of 
Arts in Higher Education 
from the University of 
Arizona and a Master of 
Social Work from Stony 
Brook University. She 
also earned a Bachelor 
of Arts from the State 
University of New York 
at Geneseo. After 
working as a Wilderness 
Therapist and Clinical 
Social Worker she 
transitioned to co-
creating and co-
founding Learn 
International with Chris 
Lawlor. Mary Coyle has 
been building local 
community capital 
since 1996 in County 
Donegal, Ireland. Her 
founding purpose is 
rooted in promoting 
positive social change 
and community 
development. She has 
established, promoted, 
operated, and 
developed an 
internationally known 
Community Centre. She 
continues to fundraise 
and manage the Centre. 
The Centre is dedicated 
to the direct provision 
of community support, 
development, enterprise 
and education services 
for children, young 
people, parents, and 
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families in the 
community. 
 

Julianna 
Gahimer and 
Anne Mejia-
Downs 
 
jgahimer@uin
dy.edu 
 
adowns1028
@gmail.com  

University of 
Indianapolis 

For many years, faculty members at universities have been under 
ethical scrutiny of Institutional Review Boards when conducting 
research involving humans.1 The power differential between 
researchers and participants is addressed by requiring 
investigators to address ethical principles. The same potential 
power differential exists between faculty / students and 
community members/organizations partnering in service-learning 
activities. Shouldn’t ethics be prioritized in service-learning 
experiences? Ethical challenges include ensuring community 
participation is truly voluntary, managing risk (physical and 
emotional) to the parties involved, providing adequate 
preparation of students for what they may encounter, and 
addressing confidentiality issues as students reflect and write 
about their experiences.2 In addition, reciprocity is one of the 
central tenants of service-learning. We should promote goals that 
serve both the community as well as students’ educational 
interests.2 The basic ethical principles of Respect for Persons and 
Beneficence should be in the forefront of planning and 
conducting service-learning activities. Finally, we should prepare 
students to be culturally competent to interact with designated 
community members in a respectful manner, and genuinely 
understand the principle of benefitting the community “beyond 
obligation”.2,3 There are strategies that can be considered to 
address the ethical challenges inherent in service -learning.2 
Many health professional organizations have ethical standards 
that can be applied to healthcare student experiences.3,4 It is 
essential that community contracts detail how students will be 
supervised, how problems will be addressed, and how 
communication will occur. Most importantly, activities can be 
designed to promote student reflection on ethical principles, 
which may also lead to deeper critical reflection and enhanced 
social responsibility.5 In this workshop, we will review potential 
ethical issues to consider, and participants will learn specific 
strategies to address these issues, in preparation for, during the 
activity, and upon reflection and assessment, of the service-
learning experience. 
1.        www.citiprogram.org  
2.        B Rich, 2003 
3.        WS Pope and CS Hendricks, 2012 
4.        American Physical Therapy Association, 2019 
5.        SL Ash and PH Clayton, 2009 

Julianna Gahimer is a 
professor in the College 
of Health Sciences at 
the University of 
Indianapolis. Her 
doctoral degree is in 
College and School 
Health Education. Dr. 
Gahimer has expertise 
in service learning, 
interprofessionalism, 
instructional design, 
and health promotion. 
She received the 
University of 
Indianapolis Teacher of 
the Year award in 2012. 
Dr. Gahimer has 
presented at many 
international and 
national professional 
meetings. She has 
authored multiple 
publications in the area 
of service-learning. 
 
Anne Mejia-Downs in 
an Associate Professor 
in Physical Therapy at 
the College of Saint 
Mary. She has taught 
courses in 
cardiopulmonary 
physical therapy, 
pathology, health 
promotion, service 
learning, and public 
health. She has a BS in 
Physical Therapy, an 
MPH in Health Behavior, 
and PhD in Health 
Promotion and 
Wellness. Dr. Mejia-
Downs has presented 
numerous peer-
reviewed presentations 
at national conferences 
and published multiple 
peer-reviewed 
manuscripts. 
 

Alison Rios 
Millett 
McCartney 
and  
Mark Charlton 
 
amccartney@t
owson.edu  

Towson 
University / 
De Montfort 
University 

Started in 2020, a group of 10 universities in the United States 
and Europe came together to create a community of practice and 
support for faculty and staff undertaking service-learning during 
the pandemic and the political and social upheavals of 2020. 
Recognizing the growing and changing needs of our students and 
communities and seeking to maintain the many benefits of 
service-learning education, the group started with regular virtual 
meetings to present and share best practices and resources and 
provide a space for members to work out problems encountered 
in transitioning service-learning courses, programs, and activities 

Alison Rios Millett 
McCartney (PhD 
University of Virginia) is 
Professor of Political 
Science and Faculty 
Director of the Honors 
College, Towson 
University, USA. She is 
co-editor of Teaching 
Civic Engagement 
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mcharlton@d
mu.ac.uk  

to an online format. Building on the success of creating a stable 
community of practice, the group maintained the regular, online 
community of practice meetings in 2021-2022 and also launched 
an online service-learning collaboration between their students 
at all institutions. This three-part learning program included a 
guest speaker from the United Nations, introductions to differing 
service-learning concepts in participating countries, deliberation 
and critical thinking on the UN’s Sustainable Development Goals 
(SDGs), and student-built collaborative projects across 
institutions to increase understanding of the global-local 
connections of the SDGs. The goals of this program are to build 
an international student community of practice in service-
learning, increase understanding of service-learning, expand 
understanding of the UN’s SDGs and their global-local 
connections, share student service-learning ideas across borders 
and institutions, and encourage the development and enactment 
of more service-learning activities at participating institutions. 
Led by members from both continents, this workshop aims to 
disseminate this low-cost model, including assessment data, and 
help others to construct a similar international program. 
Takeaways include: program agendas, assessment surveys, 
discussion designs and rubrics, lessons learned for our program, 
and suggested do’s and dont’s for constructing a similar 
community of practice for faculty/staff and students. 

Globally (2021), 
Teaching Civic 
Engagement Across the 
Disciplines (2017) and 
Teaching Civic 
Engagement: From 
Student to Active 
Citizen (2013), 
published by the 
American Political 
Science Association 
(APSA). Co-founder of 
the International 
Service-Learning 
Network, she has 
received several awards 
for her civic 
engagement education 
pedagogy and research.   
 
Mark Charlton has been 
working in university-
public engagement for 
more than nine years, 
currently as Associate 
Director of Public 
Engagement at De 
Montfort University. He 
leads the UN Academic 
Impact Global Hub for 
Sustainable 
Development Goal 16, 
based at DMU, by 
bringing academics and 
students into the global 
conversation on SDGs 
and working across the 
university to develop 
and publish research 
and teaching outputs 
that seek to impact and 
promote indicators of 
the SDGs. 
 

Donata Puntil 
and Patricia 
Zunszain 
 
donata.puntil
@kcl.ac.uk  

King’s College 
London 

This presentation will focus on the design and delivery of a new 
Service-learning Module at King’s College London that ran in the 
Spring Term of the Academic Year 2020-21. The module was 
developed as an interdisciplinary collaboration between two 
faculties and it was offered to students enrolled in the MSc 
Mental Health Studies at the Institute of Psychiatry, Psychology & 
Neuroscience, who were linked to a community of older adults in 
South London. Our aim was to introduce students to ways to 
apply positive psychology and intercultural awareness to their 
own lives and beyond their university experience, by engaging 
and supporting older adults in the community. A key educational 
aim of this module was the intercultural component supported by 
a guided and gradual awareness and reflectivity of students’ own 
perception of what it means to be “other” in terms of age, 
cultural and social differences.  Our presentation will focus on 
three aspects: setting up and adapting the collaboration with the 
Community Centre, highlighting both points of positive and 
collaborative engagement; points of tensions underpinned by 
common as well as different community goals and module 
learning objectives; innovative assessment 

Donata Puntil is a 
Lecturer in Language & 
Intercultural Education 
and a Programme 
Director for staff 
development at the 
Modern Language 
Centre, School of Arts & 
Humanities; her interest 
is in intercultural 
studies and in creative 
research methodologies 
to support individual to 
go beyond traditional 
academic boundaries.  
 
Patricia Zunszain is a 
Reader in Neuroscience 
of Mental Health 
Education at the 
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Institute of Psychology, 
Psychiatry & 
Neuroscience and she 
has a strong interest in 
the formative 
development of 
students and 
researchers, both 
academically and as 
individuals, and 
develops initiatives to 
support their wellbeing 
and mental health. 
 

Thebe 
Medupe, 
Hendri 
Coetzee, Bibi 
Bouwmans 
 
tmedupe01@y
ahoo.co.uk 
  
coetzeem@uf
s.ac.za 
 
bibi.bouwman
@nwu.ac.za  

North West 
University 

Community Engagement is one of three important core functions 
of the North West University in South Africa. As much as possible 
it is integrated in the teaching and learning as well as research 
and innovation. The North West University has three campuses in 
three towns namely: Mahikeng, Potchefstroom and 
Vanderbijlpark.  Several schools within the faculty of Natural and 
Agricultural Sciences (FNAS) offer Service Learning modules at 
undergraduate and postgraduate levels. In this talk I will give a 
synopsis of the various service learning modules offered and 
outline the measurable societal impact of these modules within 
rural communities that surround the Mahikeng campus of the 
North West University in the last three years. The impact of Covid 
19 pandemic on the delivery and impact of these modules will 
also be presented. 

Prof. Thebe Medupe is 
a professor of Physics 
and Deputy Dean 
responsible for 
community 
engagement in 
the faculty of Natural 
and Agricultural 
Sciences at the North 
West University, South 
Africa. His work covers 
observational 
astronomy and history 
of astronomy in Africa. 
He also is active in 
sharing of expertise to 
the 
public in his area of 
astronomy and physics. 
 
Prof. Hendri Coetzee is 
the manager of 
sustainability and 
impact, North West 
University with research 
interest in Community 
Psychology and Impact 
evalution. 
 
Beatrix (Bibi) Bouwman 
is the Director 
Sustainability and 
Community Impact, 
North- West 
University since 2008. 
She holds a MSc from 
RAU and a MBA from 
NWU.  As the previous 
chair of the South 
African Higher 
Education Community 
Engagement Forum 
(SAHECEF), she is 
a passionate advocate 
for sustainable 
development and social 
justice.  Bibi is also a 
special 
advisor on the board of 
the UNIVERSITATE 

mailto:tmedupe01@yahoo.co.uk
mailto:tmedupe01@yahoo.co.uk
mailto:coetzeem@ufs.ac.za
mailto:coetzeem@ufs.ac.za
mailto:bibi.bouwman@nwu.ac.za
mailto:bibi.bouwman@nwu.ac.za


Page | 34  
 

project funded by the 
Catholic Church to 
advance 
service-learning. 
 

Karen Venter 
 
VenterK1@ufs
.ac.za 

 

University of 
the Free State 

1. Universities are required to produce globally competent work-
and-life-ready graduates. Such education should equip graduates 
with holistic attributes. This qualitative case study shares how an 
innovative combination of service-learning and appreciative 
inquiry delivered an engaged scholarly praxis approach for 
holistic graduate 
development. This holistic graduate development was 
demonstrated by the curriculum of a year-long practical nursing 
education module within a postgraduate advanced diploma in 
nursing education, which was applied an innovative community–
university research partnership model. This partnership resulted 
in an affiliation between the University of the Free State, South 
Africa, and the Global University for Lifelong Learning (GULL) and 
took responsibility for reciprocal reward and community-led 
collaborative action learning certification. Nine nurse educator 
students were conveniently selected to participate, and 
qualitative data was generated an analysed using the Value-In-
Action classification framework and PERMA rubric (Positive 
emotions, 
Engagement, Relationship, Meaning and purpose, 
Accomplishment) for thematic analysis. The findings revealed 
holistic graduate development characterised by integrating 
academic knowledge, virtues, character strengths, 
multidimensional intelligences, global competencies, and 
increased well-being. Additionally, the participants shared co-
constructed principles for developing global competencies to 
enable living and working for the common good of society.  
Keywords: Integrated service-learning praxis; Multidimensional 
graduate development; Nursing education; Community–
university research partnerships; Positive emotions, Engagement, 
Relationship, Meaning and purpose, Accomplishment (PERMA) 
rubric. 
 
2. This interactive workshop presents the findings of a qualitative 
action research study conducted within a collaborative, 
democratic, and transformative paradigm. It reports the effects 
of holistic and inclusive development achieved by applying a 
newly developed integrated service-learning praxis approach in 
the context of an innovative community–university research 
partnership model. The workshop will demonstrate the co-
construction of action- oriented knowledge across the context of 
three action research cycle sets, being guided by the mentorship 
of international and national champions for engaged scholarship. 
These champions shared knowledge, expertise, and practical 
wisdom to make a case for the legitimacy of service-learning as a 
coin of the realm in higher education. The workshop will share 
the contribution of an innovative ‘WHOLE model’ which offers to 
flourish the praxis of engaged scholarship for the well-being of 
people, planet, and profit, and balanced by values-in-action for 
the global common good. Participants will be able to apply the 
WHOLE model in action, with the focus on their own praxis of 
engaged scholarship. 
 

Karen Venter heads the 
Service-Learning 
Division within the 
Directorate of 
Community 
Engagement, at the 
University of the Free 
State (UFS). Having 
expertise in the field of 
community 
engagement and 
service-learning, she is 
responsible for the 
institutionalisation of 
engaged scholarship 
and glocal networking 
to advance higher 
education engagement. 
Karen has presented 
various national and 
international 
conference papers and 
workshops, co-
published journal 
articles and book 
chapters. 

Lindsay-
Michelle 
Meyer,  

Stellenbosch 
University 
(SU), Faculty 
of Medicine 

Background, context, purpose: In 2001, the Dean of the Faculty of 
Medicine and Health Sciences (FMHS) Stellenbosch University 
(SU) appointed key leaders to drive an intentional focus on 
Community Based Education. The Ukwanda Centre for Rural 
Health (Ukwanda) was formally established in 2002 by the FMHS 

Lindsay-Michelle 
Meyer, a qualified 
teacher and project 
manager, has worked in 
rural health for 16 years 
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J Francios 
Coetzee, Ian 
Couper, Jana 
Muller 
 
lindsaym@sun
.ac.za  
 
janamuller@s
un.ac.za  
 
coetzeem@uf
s.ac.za  

and Health 
Science 
(FMHS) / 
Department 
of Global 
Health, 
Ukwanda 
Centre For 
Rural Health 

as part of its vision to train health care professionals with 
relevant knowledge and hands-on experience of the health issues 
facing rural and underserved communities. Ukwanda has had 
significant achievements in the fifteen years since it began, 
including the development of a flagship rural training model (the 
rural clinical school) and an internationally recognized expertise 
in rural health professions education. Particular focus of the 
presentation: To provide information on the educational 
innovations, community engagement and lessons learnt.  
Description of work done: Ukwanda initiated and implemented 
undergraduate training programs for health professionals to 
meet the needs of rural and other underserved areas. The center 
fostered and facilitated research in affected rural and 
disadvantaged communities through capacity development and 
provides platforms to disseminate completed relevant research. 
Ukwanda provides innovative leadership in inter- and 
transdisciplinary community interaction initiatives. Links to 
similar work: Ukwanda is part of the Consortium of Longitudinal 
Integrated Clerkships (CLIC). https://clicmeded.com/  
Implications: Ukwanda has established several training sites on 
the distributed platform and developed a network of role-players 
involved in Community-based education and training on the 
distributed training platform. Several educational innovations 
have been developed over the past 20 years providing key 
learning experiences for the transformation of the current Health 
professions curricula. Value to fellow practitioners: Ukwanda has 
established a model of training undergraduate students in rural 
environments that supports transformative and collaborative 
learning with multi-sectoral participation. The knowledge we 
have gained could assist programs within other faculties at 
Stellenbosch University to extend their programs to rural areas. 
Conclusions: Ukwanda through its undergraduate programs is 
consistent with increasing international attention paid to the 
needs of rural areas, particularly coming from organizations such 
as the WHO, the OECD and the ILO. 20 years later we are 
expanding to include the launch of the first Post Graduate 
Diploma in Rural Health at SU, FMHS. 

at Ukwanda Centre for 
Rural Health. She 
project managed the 
building of the Avian 
Park Learning Centre in 
Worcester; an integral 
part of undergraduate 
health science service 
learning and community 
engagement and was 
part of the team that 
established the 
Ukwanda Rural Clinical 
School. She coordinates 
community 
engagement 
initiatives in the 
Western Cape and 
Northern Cape in 
Ukwanda. 
 
J Francois Coetzee a 
family physician and 
program coordinator at 
the Worcester Rural 
Clinical School (WRCS) 
in South Africa. For 12 
years he practiced as a 
rural clinician in a 70-
bed hospital and in 
2013 he joined the 
Worcester Rural Clinical 
School team. He 
coordinates the 
longitudinal integrated 
clerkship and the 
rotation-based program 
at 
the WRCS. He is 
currently involved the 
re-designing of the final 
year of the new medical 
curriculum at 
Stellenbosch University. 
 
Ian Couper is the 
director of Ukwanda 
Centre for Rural Health, 
Department of Global 
Health at FMHS of SU. 
He also 
teaches in the Centre 
for Health Professions 
Education. Ian does 
research in Rural health, 
Human Resources for 
Health, Public Health, 
Primary Care and 
Medical / Health 
Professions Education. 
His current projects 
include 
evaluating the 
expansion of 
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undergraduate training 
in Upington, Northern 
Cape, and tracking 
graduates of the rural 
clinical school. 
 
Jana Müller is a 
qualified 
Physiotherapist with a 
clinical masters in 
Orthopaedic Manual 
Therapy from 
Stellenbosch 
University. She has a 
special interest in 
decentralized clinical 
training, community 
engagement and 
service-learning. She 
currently works as the 
Interprofessional 
Education and 
Collaborative Practice 
Coordinator for 
Ukwanda Centre for 
Rural Health, 
Stellenbosch University 
and has been involved 
in community-based 
experiential 
learning innovations at 
the Ukwanda Rural 
Clinical School in Africa 
for 10 years. 
 

Jeevarani 
Munsamy and 
Princess Gabo 
jmunsamy@c
ut.ac.za  

Central 
University of 
Technology/ 
Princess Gabo 
Foundation 

Nogas Post, a village is rural, with ±150 households comprising of 
approximately 4 member-families. Houses are mainly of informal 
dwellings - built of stone and mud It is situated approximately 70 
kilometers from Bloemfontein. Majority of the villagers are 
dependent on social grants. Unemployment, substance abuse 
(alcohol) and gender-based violence are common problems 
among villagers. Many of the youth are unemployed. Added to 
these dire circumstances is the repression that women face. The 
author illustrates the dilemma faced by the women of Nogas 
Post, being black, repressed, illiterate, no resources and living in a 
patriarchal society, poverty stricken and having to fight for 
survival for the sake of themselves and their families. The 
Princess Gabo Foundation was instrumental in negotiating with 
the university to transform this village into a SMART Village. In 
this project, a multi, inter disciplinary approach is taken. All 4 
faculties are engaged in this project; Health and Environmental 
Sciences, Engineering, Built Environment and Information 
Technology, Humanities and Management Sciences. The 
Foundation has also collaborated with many partners in the fields 
of agriculture, water, culture, poultry, entrepreneurship. These 
partners in turn are partnering with the university to create a 
multi-pronged approach. A Sustainable Livelihoods Approach 
(SLA) together with the ABCD method was utilized to map the 
resources of the area, Teaching and Learning, Research and 
community engagement is utilized in creating a SMART Village 
Villagers would be educated on health, livelihoods, sustainability, 
child care, early childhood, savings, tourism, medicinal plants and 
its value, indigenous knowledge systems would be recognized 
and used in promoting the history of the village. It was a former 
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‘Bantustan’, a ‘Homeland’ in the apartheid era. In creating this 
village, renewable energy and agriculture are the main activities 
at the moment. Cultural Tourism, SMART Agriculture, Service 
Learning and volunteerism is at the forefront. Project is ongoing. 
In creating and establishing a SMART Village, the lives of these 
women would be transformed - they would be self-sufficient as 
skills are taught in entrepreneurship, agriculture and renewable 
energy. 
Keywords: SMART Village, Renewable energy, multi-pronged 
approach, transdisciplinary, transformation 

rights and the Girl Child. 
Princess is executive 
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Mandela Washington 
Fellow and a recipient 
of many international 
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“Open doors to future possibilities” is a social impact initiative 
implemented by the Division of Medical Physiology, at the Faculty 
of Medicine and Health Sciences, at Stellenbosch University. It 
initially developed in order to encourage second year dietetics 
and physiotherapy students registered for a physiology service 
module, to understand the relevance of Physiology to everyday 
life. As a means to get students more engaged with the subject 
matter and to promote active citizenship within our communities, 
a Physiology symposium is held and students present their topics 
in innovative ways, using posters or oral presentations including 
sketches, videos and storytelling. Grade 10-11 life science 
learners from Voorbrug Senior Secondary school in Delft, are 
invited to attend and prizes awarded to the best presenters as 
well as most interesting questions from the high school learners. 
The school is located in a multi-cultural community in which 
unemployment, crime, violence and poverty is common. It thus 
creates an opportunity to open the doors of the faculty to 
learners who may otherwise not have the opportunity and 
inspires them to envision potential career possibilities. It also 
allows an opportunity for learners to learn about everyday health 
topics, therefore promoting health education and engagement 
with students and staff members on a platform which will be 
mutually beneficial, whilst promoting transformative learning. 
Laboratory visits, and workshops at the school on interesting 
health topics are delivered by postgraduate students and staff 
members. Students thus have an opportunity to learn about the 
community as well as become active and engaged citizens. 
Information on careers at the faculty and bursary information are 
also provided. Thus far, the project has been well received and 
has fostered interdivisional collaboration and an ongoing interest 
from all parties involved. 

Dr Shantal Windvogel is 
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research interests 
include cardiovascular, 
respiratory and 
antioxidant research. 
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A research study that focused on the development and perceived 
efficacy of the previous Monash South Africa (MSA) Each One 
Teach One (EOTO) program will be shared. This volunteer-run and 
-led program connected MSA, a private higher education (HE) 
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institution, to its surrounding communities through community 
engagement (CE). It focuses on increasing literacy and numeracy 
for grade 4 – 6 learners. This study explored the concept of 
authentic partnership by investigating whether good CE practice 
was used in developing the program and whether the 
community’s participation has been incorporated effectively in 
order to create a potentially better version of the EOTO program. 
Best practice guidelines from literature on Community 
Engagement were incorporated with the steps of the Program 
Evaluation Framework to obtain targeted feedback (Butin, 2006; 
Hall, 2010; McMillan & Schumacher, 2006; and Osman & 
Petersen, 2013). The framework practically considers all critical 
aspects of the development of programmes. By involving all 
community and MSA stakeholders these steps translate into 
guidelines to improve the program on various levels. Semi-
structured interviews were conducted with 2 school principals, 4 
teachers, 2 MSA CE department representatives, and 5 key EOTO 
volunteers. A focus group of 20 parents of the EOTO learners was 
conducted. The principals and teachers also completed a Likert-
Scale questionnaire assessing in-school behaviour of EOTO 
learners. Intervention research formed the context of a mixed 
methodology approach which also included methodological 
triangulation and theorising (Guion, Diehl, & McDonald, 2011). 
The presentation will cover the lessons learned from a variety of 
stakeholders, as well as a reflection on the Program Evaluation 
Framework for use in other programmes and higher education 
institutions. Evaluating their perceptions about the programme 
aims, provided a reflection on the transparency of strategic 
operations, and raises questions about the critical and engaged 
role of the student and community stakeholders. The results 
show all stakeholders can improve on collaborative efforts and 
engagement. From the results of the study recommendations 
were provided for each of the Programme Development steps 
and each of the stakeholders. The implementation of these 
recommendations will strengthen the authentic partnership 
through lessons on aspects like managing cultural diversity, 
behaviour monitoring, nutrition, reciprocal communication, and 
the management of due process. The results and 
recommendations will be related to how it informs the critical 
service-learning framework for the co-creation of curriculum. 
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Adjunct Associate 
Professor at Caulfield, 
Monash University 
(2015-2018) and Acting 
Executive Dean of the 
Faculty of Social 
Sciences and Health 
(2019). Research 
interests include: 
Implementation of 
service learning in 
Higher Education, 
optimal developmental 
and social functioning 
of children as well as 
risk and protective 
factors in childhood 
development. She won 
the Monash South 
Africa Community 
Engagement Award 
2015 and Academic of 
the Year 2017.  
 
Tamar Boddé-Kekana – 
Monitoring Evaluation 
Research & Learning 
Specialist at Khulisa 
Management Services. 
She previously worked 
as the Employability & 
Career Development 
Coordinator at Monash 
South Africa (2017-
2018) and Head of 
Experiential Learning 
and Engagement in 
2019, where she 
completed her MPhil at 
Monash South Africa 
through Monash 
University Australia. She 
won the best Research 
Masters Award at 
Monash South Africa. 
Her research interests 
include: Higher 
Education, community 
engagement, 
community psychology, 
and social psychology.  
 
Dr Deborah Lees – 
Adjunct Senior Lecturer 
at Torrens University, 
Australia. Previous 
Director of Strategic 
Projects and the 
Academic Innovation 
Centre at Monash South 

mailto:RSwanzen@iiemsa.co.za
mailto:RSwanzen@iiemsa.co.za
mailto:TBodde-Kekana@khulisa.com
mailto:TBodde-Kekana@khulisa.com
mailto:TBodde-Kekana@khulisa.com
mailto:Deborah.Lees@adj.torrens.edu.au
mailto:Deborah.Lees@adj.torrens.edu.au
mailto:Deborah.Lees@adj.torrens.edu.au


Page | 39  
 

Africa. Obtained her 
doctorate in 2021 at 
University of 
Johannesburg in 
Education. She won the 
Australian Learning and 
Teaching Award for 
Programmes that 
Enhance Learning: The 
First Year Experience in 
2009. Research 
interests include: Higher 
Education, the role of 
narrative in learning, at-
risk students and 
strategies to improve 
learning, research 
coaching, and student 
transition issues. 
 

Izanette Van 
Schalkwyk,  
Stephan 
Rabie, 
Michelle 
Visser, 
Anthony 
Naidoo,  
Francois van 
den Berg 
 
izanette@telk
omsa.net  
 
stephan.rabie
@uct.ac.za  
 
mvis@sun.ac.
za  
 
avnaidoo@sun
.ac.za 
 
icombrinck@s
un.ac.za 
 
vdberg3@gma
il.com 

 

Department 
of Industrial 
Psychology, 
Stellenbosch 
University / 
HIV Mental 
Health 
Research Unit, 
Department 
of Psychiatry 
and Mental 
Health, 
University of 
Cape Town /  
Department 
of Psychology, 
Stellenbosch 
University 

South African schools have been severely impacted by the 
coronavirus disease 2019 (COVID-19) pandemic in 2020. State-
imposed restrictions to mitigate the spread of the infection have 
significantly limited direct interpersonal contact, curtailing the 
existing career guidance and counselling activities in schools. 
Crucially, in low-income settings, the social distancing regulations 
implied that in a year of increasing anxiety and uncertainty, many 
high school learners would have had to make important career-
related decisions with limited or no tacit career guidance. In 
response to these challenges, this study developed a self-directed 
career guidance intervention to provide continued career 
guidance support for Grade 9 learners amidst the unfolding 
global pandemic. This study positioned itself as dual community 
service-learning endeavor for postgraduate students and as a 
social impact project. A cross-sectional mixed-methods design 
was employed to evaluate feasibility and acceptability of the 
intervention amongst a sample of 498 learners across eight high 
schools in the Cape Winelands district, Western Cape province, 
South Africa. Postgraduate students volunteering on the project 
contributed to the development of the content of the self-
directed intervention and participated in the implementation of 
the intervention in the eight participating high schools. As such, 
data were collected from project volunteers on their volunteering 
experience and engagement with the intervention. Favourable 
quantitative results were obtained assessing learners’ 
experiences of participating in the intervention and on the 
perceived impact of the intervention on their career 
preparedness. Participants reported a mean score of 41.25 (out 
of 50) for acceptability of the intervention. In addition, they 
reported a mean score of 17.1 (out of 20) for perceived impact of 
the intervention on their career preparedness. In terms of 
feasibility, qualitative findings revealed that the intervention 
improved learners’ self-knowledge and career directionality. In 
addition, the project volunteers positively evaluated the 
volunteer work and coordination thereof. The mixed-method 
results confirm the feasibility and utility of implementing a self-
directed career guidance intervention amongst secondary school 
learners. Whilst learners reported positive evaluations of the self-
directed career guidance booklet, they also expressed the need 
for one-on-one or group engagement with the intervention 
content. The results also demonstrate that postgraduate students 
can be integrated in community-based interventions as a service-
learning and social impact initiative. 
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Although service-learning has been widely adopted in teacher 
education programmes globally, in South Africa they are not 
always based on the imperatives of reciprocal learning for ethical 
engagement. Most South African teachers learn and work in 
contexts where the basic human rights to health and dignity are 
denied, resulting in high levels of trauma and violence stemming 
from poverty-related problems such as malnutrition, gender-
based violence, crime, and substance abuse. These 
circumstances, in turn, impact on education, leading to 
absenteeism and disengagement of both teachers and learners. 
This results in unequal educational outcomes between learners 
coming from privileged backgrounds and those who carry the 
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burdens of poverty, making social injustice endemic in the South 
African education system. Service-learning is one way to foster 
social justice in teaching but in most instances, student-learning 
and institutional mandates are foregrounded. The learning and 
professional development for in-service teachers that would help 
them to better deliver quality education in such difficult contexts 
are neglected.  Thus, the opportunity that SL affords to develop a 
social justice practice is lost. To counteract this, a group of 
lecturers, students, and in-service teachers engaged in 
participatory action learning and action research to develop 
contextualized guidelines for critical service-learning (CSL) that 
would foster a socially-just teaching praxis. Data was generated 
through reflexive and arts-based methods such as collage and 
pantoum poetry. Thematically analyzed findings indicated that 
CSL should be value-based, and grounded in principles of 
inclusion, respect, and life-long learning in order to bridge the 
different knowledge cultures of the various groups of 
participants. The co-developed guidelines are offered as a means 
of using CSL to foster social justice praxis in teacher education, 
but the process can be adapted to underpin SL in any discipline. 
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One of the silent features of service-learning in the Global South 
context is that the field is dominated by theories and concepts 
imported from the Global North. These Western-centred 
perspectives have been helpful in providing theoretical and 
conceptual foundations of service- learning. However, this 
dominance has overshadowed some important Global South 
theories and perspectives that can help us to understand how 
universities are contributing to help to develop communities and 
the wide society in its own Global South ways. At issue is that the 
hegemonic Western paradigms retain the power hierarchies that 
exist between higher education and the community and advance 
a discourse of disempowerment and partial transformation. The 
main proposition of the paper is that in order for service-learning 
to generate significant and transformative social change, it has to 
be embedded within the local ways of thinking, behaving and 
acting. Of critical importance is the need for such local theoretical 
lenses in the wake of COVID-19 pandemic. Other rationales for 
Global South perspectives of service-learning are attributed to 
the calls for epistemic justice, decolonizing universities and the 
quest for service-learning that is oriented to Global South’s 
conditions, realities and needs. As such, this paper provides an 
account of Global South theories and perspectives that can 
enable us to frame and practice service-learning in order to make 
it innovative, transformative and context specific. In doing so, the 
paper refers to the perspectives such as Ubuntu (humanness), 
‘Solidaridad’ (solidarity), and Ujamaa (familyhood) to interpret 
their implications for service-learning and particularly in the wake 
of COVID-19. The paper draws on qualitative interviews aimed at 
obtaining the perspectives of academics regarding service-
learning practices during COVID-19 crises. Linking Global South 
theories and perspectives to service-learning is important due to 
two main reasons. First, the field of service-learning in Global 
South context is still under-theorized and its social change impact 
is yet to be clearly realized. Two, given the disruptions caused by 
COVID-19 in higher education context, service-learning in Global 
South requires different theoretical perspectives that can 
enhance its transformative and context specific social impact. 
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Building on Lerner's positive youth development framework 
(2015) and using a mixed-methodology approach, our research 
focuses on a case study of the six Romanian finalist projects of 
the Regional ServiceLearning Award, a joint effort of Latin 
American Center for Service-Learning (CLAYSS) and several 
organizations from Central and Eastern Europe. Most of the 
studies on Service-learning have been focussing on students 
outcomes, neglecting the important role of teachers and school 
administration. As previous studies (Maras, Splett, Reinke, 
Stormont, & Herman, 2014; Chung & McBride, 2015) suggest, 
research is needed to understand teachers and administrators' 
perspective on coordinating service-learning projects in order to 
sustain the continuation of high quality projects, according to the 
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eight key-components of effective service-learning projects 
identified by National Youth Council 2011: meaningful service, 
link to curriculum, reflection, diversity, youth voice, partnership, 
progress monitoring, duration and intensity. Therefore, content 
analysis on the project proposals for the Regional Service-
Learning Award and interviews with the middle school teachers 
coordinating the service-learning projects have been conducted 
in order to identify the students' contribution, the teacher’s 
profile involved in service-learning projects, and their influence 
on school success. These case studies can be valuable resources 
for higher education (Brown, 2008). Management interviews with 
key university representatives are completing the methodological 
framework in order to highlight future institutional support 
actions for faculty developing service-learning projects 
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Researchers evaluated four self-reported, guided journal entries 
of a youth development international service-learning (ISL) study 
abroad program where university students engaged in social 
action with five Non-Governmental Organizations. These agencies 
serve marginalized populations in one rural and one urban county 
in Ireland. During the ISL program, university students served in 
leadership roles including camp counselors and strategic 
planners. Servant leadership (Greenleaf, 1970; 2021) themes 
emerged while qualitative coding was conducted. The rationale 
for conducting this study was to substantiate Greenleaf’s original 
conceptual framework of Servant Leadership (1970; 2021) as 
applied to an ISL study abroad program. The methodology 
included coding (n = 12) journal entries using the Constant 
Comparative Method – Grounded Theory (Glaser &amp; Strauss, 
1967), with member checking, peer debriefing, and an audit trail 
included. From the student journals, results indicate there are six 
of ten servant leadership characteristics (Spears, 2002). Of the 
seven characteristics Awareness, Stewardship, Commitment to 
the growth of people, Building community, Healing, and Empathy 
were discovered. Awareness emerged through the following 
journal entry: “Since my practicum is in Connemara, a traditional 
Irish area, I have been able to experience the real essence of 
working and being in Ireland.” Stewardship emerged: With me 
being in the child’s microsystem that gives me the responsibility 
to leave a direct impact on their development.” Commitment to 
the growth of people emerged: “Through encouraging positive 
behavior, autonomy, and respectful interactions, we have helped 
facilitate the children meeting all of their 8 needs.” Trust 
emerged: “Fostering the relationships with the campers helps 
them feel more welcome in their new home country and 
establish roots and connections in their new homes. The 
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outcomes from these findings for the international service-
learning community are to purposely create a service-learning 
(study abroad) program that will help foster awareness, 
stewardship, commitment to growth of people, building 
community, healing, and empathy, which will ultimately impact 
and shape social action as the ISL community moves forward. 
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World Vision 
Jordan 

Syrian adolescents living in Azraq Camp, Jordan are at risk of child 
marriage, child labour, and interrupted educational outcomes. 
World Vision’s Syrian Response has included building and 
providing services through a Peace Centre in the refugee camp. 
The approaches for adolescent programming started with a 
catalogue of Child-Friendly Space activities; the program then 
piloted an expressive arts approach to increase psychosocial 
resilience. After this successful pilot, feedback from young people 
included their desire for more frequent and intensive program 
involvement and the need for work readiness skills and 
opportunities to contribute to their community. World Vision 
International worked with the Syrian Response team to undergo 
an adaptation process on its life skills and service-learning project 
model, IMPACT+, for this particular Fragile Context. After the 
participatory adaptation process was done, the model was rolled 
out with 16-18 year old adolescents alongside the expressive arts 
approach for emotional regulation. Service-learning projects 
were implemented in the refugee camp, in collaboration with the 
religious institutions in the area. Voices of Youth is a short video 
we will present to hear and see the story from the participants’ 
own perspectives and their perceived impact of the project on 
themselves and their community. The program coordinator will 
present the context and share preliminary learnings from Focus 
Group Discussions with participants on how IMPACT+ model 
shaped their civic attitudes and goal orientation, and 
strengthened their relationship with their parents. The findings 
were promising: adolescents have become more aware of their 
capacities, how to solve problems, plan for the future, and their 
role in the community. The learning from this adaptation and first 
service-learning cycle will inform how the project model can be 
scaled up in Fragile Contexts in general (e.g. in other World Vision 
programming areas) and how the work in Azraq Camp in 
particular can continue to work towards achieving outcomes in 
active citizenship and supporting refugee adolescents to prepare 
for work and continued study. 
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World Vision International (WVI) is a child-focused organization 
with programming in over 80 countries. WVI is increasing its 
focus on adolescent well-being. In 2019, WVI began scaling up 
IMPACT+, service-leaning project model first developed by WVI’s 
partner New Horizons Foundation. The enhanced project model 
encourages the development of young people into active citizens 
who build positive and peaceful relationships and contribute 
positively to their communities via youth-led community projects. 
The goal of the model is “Adolescents, especially the most 
vulnerable, transition well into adulthood as active citizens 
empowered with competencies, values, confidence and social 
connectedness.” Service-Learning is the core of the project 
model. Club members work together to identify community 
problems, brainstorm solutions, identify community resources, 
and plan and implement community servicelearning projects. 
Adolescents undertake two to three projects each year, and each 
project is increasingly complex, delves deeper into community 
issues, and elicits greater leadership, project management and 
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business development skills. These projects are the project 
model’s main learning tool and serve multiple purposes, 
including: Bringing social change to the community (measured 
through service-learning participation, adolescents taking on 
leadership roles in clubs, increased adolescent participation in 
local decision-making, and adolescents’ increased willingness to 
engage with local services); and, Applying skills learned in 
meetings to consolidate new behaviours and life skills (measured 
through increased developmental assets, such as empowerment, 
and life skills, such as interpersonal communications and conflict 
resolution). IMPACT+ is based on evidence of impact of the 
conceptual framework (i.e. socio-emotional skill building, 
experiential learning, service-learning) as well as piloting in 
communities across different contexts (e.g. Armenia, Sri Lanka). 
The model is now being rolled out in over 15 countries and there 
is preliminary evidence of success. Adaptations have been made 
and the service-learning component has shifted based on COVID 
restrictions in various contexts. The aim of the poster will be to 
present the evidence of impact that informed the development 
of the model, information on certain adaptations of the model, 
and data on current reach and promising results of the model 
across the world. 
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In the last three decades, service-learning has been a popular 
teaching pedagogy aiming to combine academic instruction with 
community service and critical and reflective evaluation of 
experience. In the field of teacher education, service-learning 
programs aim to empower teachers to reflect on experiences that 
allow them to grow as individuals and professionals by stepping 
out of their comfort zone (Colby et al., 2009). However, despite 
its important role in experiential learning (Dewey, 1916; Kolb, 
1984; Schon, 1987), reflection remains a vague aspect of the 
service-learning pedagogy with teachers receiving little guidance 
in the implementation of reflective service-learning practices 
(Hatcher &amp; Bringle, 2010). Much of this vagueness stems 
from the fact that reflection has mainly been perceived as a 
cognitive process. A revisited view of reflection, however, 
acknowledges it as an emotional process that places the 
individual at the center of critical reflective learning (Zembylas, 
2014). Critical reflection entails the need to understand and 
reflect on how the individual feels and connects to the social 
context and what this means for changed practices within 
organizations (Fook, 2010). When teachers experience 
appreciation in their work context, they can only feel empowered 
to critically reflect on practice and pursue personal and social 
transformation with their learners, goals that are especially 
germane to service-learning discussions in higher education 
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(Meyers, 2009). In a doctoral study at a private university in 
Cyprus, five English as a Foreign Language (EFL) teachers and 
the researcher-mentor systematically engaged in a reflective 
exploration of the ‘self’ and practice in a service-learning context. 
Using an action inquiry methodology and qualitative data 
collection methods, the teachers engaged in dialogical and 
collaborative interactions in a non-judgmental environment 
where positive emotions were the primary catalyst for 
transformational learning and development. From the above 
study, the Collaborative, Appreciative, Reflective, Enquiry 
(C.A.R.E.) model of teacher development emerged. This paper 
explores the key elements of the C.A.R.E. Model of teacher 
development which, when implemented by staff and 
organizations, can help create co-educational relationships in 
environments where positive emotions are the primary catalyst 
for transformational service-learning and development. 
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The emphasis of my paper will be on five important transitions 
regarding future ethical practice to address (new) ethical 
challenges and crises through transforming, interdisciplinary and 
multicultural teaching. The transitions are: (1) From an ethic of 
obedience (ethics received in a top-down way) to an ethic of 
creative moral commitment and responsibility. Universities / 
students must realize that we should move away from outdated 
disciplinary models by embracing creative responsible freedom. 
(2) From a primary concern with micro-ethics, to an equal and 
even greater concern with macro-ethics. It remains essential to 
build character at micro-ethical level, but we must realize how 
complex the world is and that we need to focus on major issues 
too. (3) From a local, regional (ethnic) value system or moral 
landscape to a collaboratively created global ethic. We must 
understand the “cultural geography of ethics”, and that people’s 
unique traditions, symbols and rituals can be transcended, and 
function together across (cultural, ethical, spiritual) borders. (4) 
From a conceptual Western-based philosophy (and theology) to a 
multidisciplinary academic-based approach. Different cultures 
and religions must enter a relationship to establish a global 
ethical framework where partners and their academic 
contributions are considered – and explore that to deal with 
global evils such as poverty, corruption, climate change and all 
kinds of exploitation, we need maximum knowledge, including 
practical wisdom, from different disciplines / communities 
without feeling threatened by them. (5) From an exclusive 
dependence on religion to a critically creative and collaborative 
ethical independence. We need as many different components 
and partners in a global ethic as possible – which is sensitive to 
the beliefs and views of others – but at the same time realize that 
this destroyed planet of ours does not primarily need a specific 
religious morality, but a collaborative global ethic. The 
methodology applied wants to help students reflect on and 
explore the complexities of transitions and transformation, not 
only in academic disciplines, but across the societal landscape. It 
wants to enhance the inherent transformative social impact of 
critical service-learning and illuminate service-learning as an 
innovative transformative pedagogy for social change. Critical 
service-learning must strengthen networking between academic 
institutions and community partners. 
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ESLI Linking transformational change management to conscious 
change leadership, this paper explores the implication; impact of 
both higher education entities on today’s youth as well as the 
influence of public, private, associative as well as international 
organizations in producing sustainable-non-profitable projects 
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that have communal impact (Bendimerad et al., 2019 ; 
Bendimerad et al., 2020). This paper will highlight multi as well as 
trans-disciplinary transformation initiatives as catalyzers for 
hybrid transformational change and communal emancipation 
which were initiated by university students as well as other 
organizations and incubated by academic institutions through the 
means of integrating Service-Learning and Multicultural 
Education within the context of the World Bank’s Social 
developmental goals (SDGs) (SAUVAGE, 2011; Bendimerad, 
2021). First, we examined the structure and dynamics of Campus 
ESPRIT Industries curriculum that dealt with social management. 
This led us to participate in the university’s various socio-
environmental training initiatives that were provided by internal 
and external experts (HAOUARI) in both Redon and Paris 
Campuses and study their impact. Thirdly, we initiated the 
‘’GENIAL Project’’ a student’s service project that aimed to assist 
students in developing entrepreneurial skills, learn to assess 
communal as well as potential citizens’ socio-economic needs, to 
deliver social impact within their communities in partnership with 
other public, private, associative as well as international 
organizations (Sauvage &amp; Doriol, 2005; GARREAU, 2013). To 
explore this initiative, we studied the submitted ‘’GENIAL’’ 
project (an education service-oriented Community-based 
Hackathon) where we fully participated (Participant Observation) 
in the lives and activities of the participants which led us to see 
how the participants who have undergone an array of multiple 
workshops were able to reshape their future projects into 
pragmatic, applicable, &amp; scalable results. To explore ‘’Hybrid 
Transformational Change’’ and ‘’Conscious change leadership’’, 
we propose ‘’Transformational leadership’’ as the theoretical 
framework where leadership creates positive change in the 
followers whereby social actors’ interests are interconnected and 
worked based on what serves best the group (HARAKE, 2019; 
HARAKE et al., 2020). We finally, extend our work to review 
the emergence of three main conceptual postulates: (1) the 
emergence of local &amp; innovative initiatives with high 
socio-economic impact; (2) the genesis of ‘’Hybrid 
Organizations’’; (3) sustainable projects. The results indicate how 
students actually benefited from a structured ‘’learning by doing’’ 
process that enabled them to gradually become ‘’Social-change 
makers’’ thus highlighting a new aspect of the ‘’Student 
Involvement Theory’’. 
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The Impact of Engaged Pedagogies on a Culture of Democracy in 
Students’ Attitudes Engaged pedagogies such as service learning 
and active-citizenship learning allow students to develop their 
potential and assume social responsibility in democratic societies. 
The pedagogies specifically can support democratic and 
intercultural competences which are considered to be key 
competences of the 21st century. They help promote values, 
attitudes, skills, knowledge and thinking that are important for 
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securing efficient and appropriate responses to demands and 
opportunities arising from exchanges in democratic and 
intercultural situations. The presenters share their joint project 
based on the two engaged pedagogies:  service-learning (as 
practiced at the University of Hawaiʻi at Mānoa) and active-
citizenship learning (as practiced at the Salzburg University of 
Education).  Through studying student outcomes in the areas of 
attitudes and values, the research project focuses on whether 
engaged pedagogies support developing civic-mindedness, an 
orientation to the common good, and a readiness to take action - 
all essential to maintain a culture of democracy. The mixed-
method research design includes a quantitative survey of 
undergraduate students (7-level Likert Scale). The survey is based 
on a well-researched civic-minded professional scale (CMP), a 
civic-minded graduate scale (CMG), and the Council of Europe’s 
2016 Model of Competencies for a Democratic Culture. The 
research design furthermore includes focus-group discussions to 
research how students experience themselves when they take on 
social responsibility and to determine key factors supporting a 
deeper understanding of social participation in engaged 
pedagogies. The final result of the mixed-method research shows 
that both pedagogies can support a culture of democracy. In this 
particular joint project, students display knowledge about 
volunteering and an interest in political events and issues of 
social justice. They express that it is important to them to 
contribute their own competencies and they are aware of their 
own impact of their actions in the society. They appreciate 
cultural and ethnic diversity and feel that the participation in 
engaged pedagogies help them interact and collaborate with 
people from different backgrounds. To support a critical view on 
participating in active-citizenship learning or service-learning 
projects it is essential to focus on student’s reflection.  
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To design lessons, deliver instruction, and enact pedagogies that 
are culturally sustaining (Paris & Salim, 2017) in K-12 classrooms, 
future teachers need to know about students’ funds of 
knowledge (Moll, et al., 1992), which includes the personal, 
cultural, and community assets students bring with them from 
their homes into the classroom. This presentation highlights how 
an instructor worked collaboratively with K-12 classroom 
teachers to develop a service-learning project that allowed K-12 
English Language Learners (ELLs) to share their cultures and 
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languages with university students while the university students 
gained first-hand insight into the students’ funds of knowledge. 
The presentation focuses on how the K-12 students were 
empowered to share their native languages and personal assets 
in the classroom as well as how pre-service teachers (university 
students) were able to grow in their knowledge and skills 
designing instruction and classroom environments for culturally 
and linguistically diverse students. The current climate 
surrounding teacher preparation is pushing programs to prepare 
teachers quickly and efficiently, making it difficult to add 
additional experiences, courses, and credit hours for students to 
explore concepts more in-depth, such as those from multicultural 
education classes. The project highlighted in this presentation 
consisted of just five contact hours with ELLs and was embedded 
into current multicultural education coursework. With thoughtful 
co-planning, aligning the course concepts to the needs of both 
partners, and structuring the service times to maximize impact, 
the partners created a project that was mutually beneficial to all 
learners. In addition, this presentation demonstrates how teacher 
preparation programs can creatively partner with classroom 
teachers to bring concepts from multicultural education to life 
using a service-learning project of only five contact hours in the 
community. 
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On a global scale, various higher education’s institutions 
(universities and colleges) have routinely shifted their emphasis 
to teaching and learning, research, innovation, and the provision 
of services to the broader community. An integral part of these 
programs is the enhancement of skills, the transfer of 
technologies, the diffusion of knowledge and community 
development. Apart from these endeavors, institutions are still 
struggled to effectively engaged with communities. Hence, there 
is an urgent need to address these current gaps between 
institutions and community development. An active stakeholders’ 
engagement process and a supportive service-learning structures 
(networks) on various platforms should prompted youth 
development. Service-learning is one form of community 
engagement. Through service learning and social impact 
intervention, communities can develop their own resilience 
strategies. The aim of this paper is to ascertain the important link 
between social impact as a driver for youth empowerment and 
institutions as the catalyst. It further explores the impact of 
service-learning in the building of viable platforms of 
development between universities and communities. Modern 
youth’s facing numerous encounters associated with the real-life 
issues of both rural and urban communities, for example: 
incessant surge in youth employment, lack of capacity in the 
upskilling and the reskilling of youth, early school drop-outs, 
crime, drug and alcohol abuse that bring about social 
disturbances and or instability in family households. This research 
focus on the existing literature regarding the significance of social 
impact as a tool to galvanize and inspire the youth to bring about 
change for the socio-economic betterment of communities. 
Research in South Africa and even in local areas lack the 
propensity and the political will to collectively embark on an 
effort to merge economic and current development with youth 
development. This article foresees the current youth supporting 
development structures in the study area, the underlying causes 
of youth decay and what changes has been institutionalized to 
improve the educational, social and economic circumstances 
(environments) of the them. The research followed a mixed 
methods approach, focus group and follow-up discussions that 
divulges the inner understandings of youths and how to 
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development patterns 
and what form of 
support structures are 
in place to relieve the 
pressure on their 
respective lives. 
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accommodate and assist the youth during their respective 
evolving phases. 
 

Heather 
Haynes Smith 
 
hhaynes@trini
ty.edu  

Trinity 
University 

Aspiring, inclusive educators need more than knowledge and 
experience with instructional skills,content, and pedagogy to 
support diverse learners (Kozleski, Artiles, & Skrtic, 2014; Skrtic, 
1993). They also need intentional and authentic experiences 
designed for deep, transformational learning. Courseembedded 
service-learning with community partners who support students 
and/or adults with disabilities in an introductory course on 
special education offers one practical solution for developing this 
foundational knowledge in pre-service teacher education. 
Service-learning with students with disabilities can provide a 
transformational experience for pre-service teachers in 
developing an understanding of social justice, disability issues, 
and evidence-based instruction (Novak, 2010; Smith; 2018). 
Students who participated in service-learning field experiences 
can identify aspects of inclusive education including collaborative 
approaches, staff support, and inclusive cultures in organizations 
(Carrington & Saggers, 2008) and growth in personal use of 
evidence-based instruction (Smith, 2018). Students also reported 
shifts in their ideas about the use of labels, reflecting on their 
own understandings, perceptions, misconceptions, beliefs, and 
stereotypes through service-learning as important in 
understanding inclusion and instructional supports (Muwana & 
Gaffney, 2011; Parker, 2009; Smith, 2003). They see value in 
service-learning field experiences that supplement course 
content and they appreciate applying what they are learning in 
class (Jenkins & Sheehey, 2009). Programs may benefit by 
partnering with school systems for inclusion-focused service-
learning (Long, Bentley-Williams, Grima-Farrell & Laws, 2014). 
Findings from this study suggest integrating service-learning with 
students with disabilities into general education, pre-service 
educator coursework provides a way for the complex topics of 
inclusion, universal design for learning (UDL), diversity, social 
justice, and equity to be given a meaningful context for class 
discussions and student reflections through reciprocally beneficial 
partnerships with the non-profit and disability community. This 
presentation will share findings from a qualitative study (n=244), 
five-year implementation of course embedded service-learning 
through study of student written reflections on service-learning 
experiences with students with disabilities, including practical 
recommendations on establishing partnerships with similarly 
strengths-focused, organizational stakeholders supporting 
children and adults with disabilities in a community. 
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Appendix 

Extended Symposium Agenda 

 
Research and Storytelling Presentations: 25min each 
Workshop Presentations: 50min 

 
Wednesday, June 8th  

  

17:00 – 17:50 ISSL 2022 Pre-Registration  

Venue: Cine Studio Amphitheatre 

 
18:00 – 19:30 Opening Ceremony and Keynote 
Address  

Venue: Cine Studio Amphitheatre 

 

19:30 – Cocktail Reception 

Venue: The Block Restaurant  
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Thursday, June 9th  

  

08:30 – 09:00 Registrations 

 
09:00 – 09:50 Concurrent Sessions   

  

Research Presentations  

Venue: Newton Amphitheatre 
Moderator: Konstantinos Ploutarchou 

• Restorative Justice as a Framework for Critical Service-Learning | 
Andrew Pierce, Saint Mary’s College 
• Social Work Practice Learning and Knowledge Transfer in Cyprus | 
Despina Cochliou, University of Nicosia 

   

Storytelling Presentation  

Venue: Plato Amphitheatre 
Moderator: Marios Nicolaides (continues in the same room below) 

• Playful transgression as Normative Disobedience: Breaking Norms 
to Make Them Visible and build critical civil literacy skills | Theresa 
Funke, University of Kassel 

Research Presentation  

Venue: Plato Amphitheatre 
Moderator: Marios Nicolaides 

• A reflection on 20 years of service learning in higher education | 
Mark Drnach,  Wheeling Jesuit University and Seton Hill University 

  

Workshop  

Venue: Da Vinci Amphitheatre 
Moderator: Petros Petrikkos 

• Fostering Critical Citizenship in an Online Environment | Lisa 
Borrero & Marianna Foulkrod, University of Indianapolis  
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10:00 – 10:50 Concurrent Sessions   

  

Research Presentations  
 

Venue: Newton Amphitheatre 
Moderator: Konstantinos Ploutarchou 

• Developing a self-directed career guidance intervention for South 
African high school learners amidst severe COVID-19 restrictions | 
Michelle Visser, Izanette van Schalkwyk, Stephan Rabie, Anthony 
Naidoo & Francois van den Berg, Stellenbosch University / University 
of Cape Town 
• The Impact of Engaged Pedagogies on a Culture of Democracy in 
Students’ Attitudes | Ingrid Geier & Ulla Hasager, University of 
Teacher Education Salzburg Stefan Zweig / University of Hawaiʻi at 
Mānoa 

  

 
Storytelling Presentations  

Venue: Plato Amphitheatre 
Moderator: Marios Nicolaides 

• How service-learning can be a catalyst to bring awareness to 
underrepresented groups at your institution | Tricia Pierce & 
Alexandria Bazzani, St Mary-of-the-Woods College 
• Students and the City: Connecting Service-Learners with the 
Community in COVID Times | Cindy King, Dixie State University 

  

Workshop  
Moderator: Lisa Borrero 

Venue: Da Vinci Amphitheatre 

• Have Ethical Principles Been Left Behind in Service-Learning? | 
Julianna Gahimer & Anne Mejia-Downs, University of Indianapolis 

 

11:00 – 11:30 Coffee Break   
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11:30 – 12:20 Concurrent Sessions  

  

Research Presentations  

 Venue: Newton Amphitheatre 
Moderator: Ghina Sadek 

• GENIAL Project: A Transformational Change Catalyser for 
Communal Emancipation | Mohamad-Fadl Harake, Sonia 
Bendimerad, Mohamed Haouari & Thierry Sauvage, ESLI Paris 
Campus / ESPIRIT Industries  
• The Redemptive Power of Restorative Justice: Disrupting the 
Status Quo Through Visual Culture and Human-Centered Design | 
Simmons and Rhonda Wolverton, Northwest Florida State College / 
University of Indianapolis 

  

Storytelling Presentations  

Moderator: JR Jamison 
 Venue: Plato Amphitheatre 

• Ukwanda Center for Rural Health Celebration 20 years of Service 
Learning: a center committed to transformative learning and 
community engagement | Lindsay-Michelle Meyer, Coetzee, Ian 
Couper & Jana Müller, Stellenbosch University, Ukwanda Centre for 
Rural Health  
• Opening doors to future possibilities: The journey towards active 
citizenship | Shantal Windvogel, Stellenbosch University 

  

Workshop  

 Venue: Da Vinci Amphitheatre 
Moderator: Petros Petrikkos 

• Building Global-Local Connections in and through Service-
Learning: Learning How Students Across Borders Can Share and Grow 
Service-Learning | Alison Rios Millett McCartney & Mark Charlton, 
Towson University / De Montfort University  

  

12:30 – 14:00 Lunch   
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14:00 – 14:50 Concurrent Sessions  

 
Research Presentations 

Moderator: Marios Nicolaides 

Venue: Newton Amphitheatre   

• The efficacy of the Monash Each One Teach One (EOTO) Saturday 
school program: an evaluation of the meeting of community 
expectations |Rika Swanzen, Tamar Boddé-Kekana & Deborah Lees, 
The Independent Institute of Education – MSA  

  

• MBA Service-learning projects – structuring your project for 
success during disruptions | Johan Jordaan, North-West University 
Business School 

  

Storytelling Presentations  

Venue: Plato Amphitheatre 
Moderator: Rhonda Wolverton 

• Approaching Critical Service-Learning: One step at a time | 
Jennifer VanSickle & Anna Moore, University of Indianapolis 

 

• Using the Covid - 19 Pandemic as a Service - Learning Experience 
for Public Health Students | Amie Wojtyna, Central Washington 
University 

 

Workshop  

Venue: Da Vinci Amphitheatre 
Moderator: Petros Petrikkos 

• Developing Trust While Building Community Capital, Connection, 
Cultural Appreciation, and Impact through International Partnerships 
| Kate H. Fletcher, Dale Pracht, Chris Shapiro, Cara Krause & Mary 
Coyle, University of Florida / Learn International / Ionad Naomh 
Pádraig 
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15:00 – 15:50 Concurrent Sessions  

  

Research Presentations  

Moderator: Marios Nicolaides 
Venue: Newton Amphitheatre 

• Evidence of graduate attributes developed during service-learning 
projects in an MBA class | Johan Jordaan, North-West University 
Business School 

 

• It’s by design: Implementing service-learning to support 
transformational change in pre-service educator beliefs and practices 
for students with disabilities | Heather Haynes Smith, Trinity 
University 

  

Storytelling Presentations  

Venue: Plato Amphitheatre 
Moderator: Jennifer VanSickle 

• Transforming service-Learning towards social justice praxis: co-
constructed guidelines for bridging knowledge cultures | Andri 
Schoonen, Lesley Wood & Corne Kruger, North-West University 
Business School 
• Understanding Service- learning with the help of sociological 
theories | Katharina Resch, University of Vienna 

 

Workshop  

Venue: Da Vinci Amphitheatre 
Moderator: Petros Petrikkos 

• The Power of Storytelling to Impact Community Change | J.R. 
Jamison, The Facing Project 

  

16:00 – 16:30 Coffee Break   
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16:30 – 17:20 Concurrent Sessions  

 
Research Presentations  

Venue: Newton Amphitheatre 
Moderator: Karen Newman 

• Collaborative celebration as a means of intra, inter, and 
transdisciplinary interaction: an eight-year-long case study from 
South Africa | Jana Müller & Lindsay-Michelle Meyer, Stellenbosch 
University / Ukwanda Centre for Rural Health 

  

• C.A.R.E.- A new Framework for Critical Service-Learning in Teacher 
Development | Niki Christodoulou, University of Nicosia 

  

Workshop 

Venue: Da Vinci Amphitheatre 
Moderator: Anna Moore 

• A reflection on 20 years of service learning in higher education | 
Mark Drnach,  Wheeling Jesuit University and Seton Hill University 

 

19:00 Transport to Dinner Venue 
 

20:30 – Late: Cultural Dinner 
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Friday, June 10th   
  
09:00 – 09:50 Concurrent Sessions  

  

Research Presentation 

Venue: Newton Amphitheatre   
Moderator: Petros Petrikkos 

• Service Learning in the faculty of Natural and Agricultural Sciences 
at NWU: A look at societal impact of SL modules presented in the 
school of Agriculture, and other schools | Thebe Medupe, Hendri 
Coetzee & Bibi Bouwmans, North West University 

 

Workshops  
Moderator: Marios Nicolaides 

Venue: Plato Amphitheatre 

• Community Gardening as an Intercollegiate, Multidisciplinary, 
Service-Learning Model | Amie Wojtyna & Clark, Central Washington 
University / University of Cincinatti 

       
Moderator: Konstantinos Ploutarchou 

 Venue: Da Vinci Amphitheatre 

• ProActive Communities: A Conceptual Framework that Enhances 
Community Transformation | Derrin Slack, May Daelynn & Jessica 
Hernandez, University of Indianapolis / ProAct Indy 

  

10:00 – 10:50 Concurrent Sessions  

Research Presentations  
Moderator: Petros Petrikkos 

Venue: Newton Amphitheatre   

• Servant Leadership Characteristics from an International Service-
Learning Study Abroad Program in Ireland | Dale Pracht, Kate H. 
Fletcher, University of Florida 
• Reflections on a Decade of Service-Learning in Music at 
Stellenbosch University | Pamela Kierman & Felicia Lesch, 
Stellenbosch University 
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Workshop  

Venue: Plato Amphitheatre   
Moderator: Marianna Foulkrod 

• Service-Learning AC (After Covid): Where Do We Go from Here? | 
Timothy Hoffman, Seton Hall University  

  

Storytelling Presentation 

Moderator: Konstantinos Ploutarchou 

Venue: Da Vinci Amphitheatre    

• Giving a voice to the Voiceless - Nogas Post A SMART Village | 
Jeevarani Munsamy,  Central University of technology and the 
Princess Gabo Foundation 

  

10:50 – 11:10 Coffee Break   

 

 

11:10 – 12:30 Interactive Workshop  
Venue: Cine Studio Amphitheatre 

 

• ACTION: Empowering educators and community leaders to act on 
climate change | Panayiota Constanti, Centre for Social Innovation 

 

12:30 – 14:30 Lunch   

 

 

14:30 – 15:20 Non-Profit Fair 
       Venue: Foyer Space Outside Session Rooms 

 

15:30 – 18:30 Service-Learning Experience 
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15:30 – 16:30 Opening CSI Workshop 
 
Venue: Cine Studio Amphitheatre 

• AGROS: Activation of Green Roofs Synergies as a tool for civic 
participation & environmental consciousness | Glykeria Kalamata, 
Centre for Social Innovation 

 

 

16:30 – 18:45 Green Roofs Synergies in Action 
Venue: Rooftop – TBC 

 

 

19:00 – 20:30 Closing Ceremony 
 

Part 1: Concluding Workshop 
• FARCE: Using Satire and Comedy to Promote Climate Change 

Awareness | Alexandra Pambouka, Centre for Social Innovation 
 

Part 2: Keynote address and end of sessions 
 

 

Saturday, June 11th  

  

Excursion and Suggested Activities 
 

 


