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Objectives of the course:
During the past few decades educators have become more aware that learning is influenced my
multiple factors including cognitive, affective and environmental factors. The significance of
the affective domain derives from the fact that a person’s behaviour, including the learning or
teaching behaviour, depends rather on his/her beliefs that on his/her knowledge. This course
aims to help students develop an awareness of and a personal view about the various
dimensions of the affective domain as well as of their interconnection with teaching and
learning.
Specifically, the course aims to lead students become able to:





Define, analyze, and compare the meaning and the significance of the basic affective
variables in learning
Describe methods and techniques for measuring variables of the affective domain
Refer to similarities and differences of the basic affective variables and specify their
impact on learning.
Describe methods, procedures and classroom activities for enhancing students’ affect
as regard learning

Learning outcomes:
By the end of the course the students are expected to become able to:





Analyze the meaning and discus the significance of the various concepts of the
affective domain in the process of teaching and learning.
Define appropriate means and techniques for measuring affective variables and apply
them in small scale research programs
Summarize and evaluate important findings of recent research on the affective domain
as related to teaching and learning.
Propose methods and classroom activities appropriate for the enhancement of students’




affective relationship with learning and particularly with Mathematics and the Natural
Sciences.
Propose and apply methods leading to advancement of students’ learning orientation
and motivation to learning.
Follow up the continuing research in this field, undertake small range research on their
own and function as reference person in the school unit and the educational system.

Course content:
The course content includes reading the basic book literature and also a selection of the
classical and the most recent research articles. More specifically, the following concepts will
be discussed, including their interrelations and their impact in the process of academic
learning:





Emotional variables and their significance inside and outside the classroom.
Attitudes towards learning and their consequences
Conceptions of learning and of teaching
Beliefs related with teaching and learning and specifically:
o Academic self concept and self esteem
o Efficacy beliefs as related to learning
o Motivational beliefs
 Metacognition and self-regulated learning.
Learning activities and teaching methods:
Teacher lectures. Individual and group guidance. Presentation of journal papers and course
studies by students.
Assessment methods:
Formative evaluation and continuous assessment, including: class participation, summary and
presentation of research papers, development and presentation of a course paper (empirical or
synthetic study), and written final examination.
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