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Y1601 TOV poONpaTOG

Ot oOyypoveg tdoelg otn Owackoiio tov Dvoikdv Emomudv mpoteivouv €ueacn otnv
EMOTNUOVIKY] Olad1kacio, Kol TNV KATOVONOoT NG GUONG TNG EMCTAUNG, TOL TPOTOL ONANON
gpyociag Tov emotnuovev. I'a va propécouvv ot EKTadEVTIKOT Kot 01 HaBNTES VO KOTOVOT GOV
TOV TPOTO EPYACING TOV EMOTNUOVOV TPENEL VA, YIVOLV YVOGTEC TNG 10TOPIOS Kol PLA0GOPIaG
tov Duoikdv Emomuov. g ek tovTtov facikol 6tdyot Tov podnpatog eivat:
*  Na yvopicovv to poro g otopiag Tov Guoikdv Emotnudv kot tv enidpact| g oTic
dvowéc Emompec.
*  Noa evnuepmBovv yio v e£EMEN TV BewpldV Kot vo YvopicouV YopaKTNpIoTIKA TG
@HONG TG EMOTHUNG HECH OO LEAETEC TEPIMTOONG,
*  Noa yvopicovv T eIA0Gopi0 TOV QUCIK®V ETCTNUMY, TN 0XE0N avaueso oTic Oempieg
KoL TO TEKUNPLL, TIG EMOGTNUOVIKES ENEENYNOELS, KO PIAOGOMIKA PEVUATO TOV KAGOOV.

MoOnorwukd amoterécpata,

O poumtéc:
e Noa ¥pnoIHoTomacovy anoondcpata amd Vv 1otopia tov Puoik®v Emomuoy o pobnuotd
TOVG,

*  No ovortOEoLV UNyovIGHoUE EVOOUATOONS Kot a&lomoinong Sipopmy TTuydVv TG OVONG
tov Gvowov Emomuov ota padnpotd toug.
*  Na £épBovv 6 emapn pe eriocoikd pevuata t1ov Dvcikdv Emoetyudv

Iepreyopevo Tov padportog

. Iotopikn €£EMEN PLOIKAOV EOIVOUEV®VY KOL T) EMGTNHOVIKT O1001KAG10L.
. Avakdioym g yvoong kot 1 e£EMEN TOV QLOIKOV ETICTNUOV HEGO OO 1GTOPIKEG
aVOLPOPEG.

. Ti elvonl puoIKEG eMOTNUES KOl TO YOpaKkTNPLoTiKd Tovg — OOon Ducikav Emetmuav




. H ypnon eneicodiov and v wotopia tov O.E. yio m ddackario evvoimdv
drrvocopia tov Puoikodv Emotuov
e Texunpuo, Ocwpieg ko EmeEnynoeig

 T.Kuhn
* Popper
. AwaockoAio T evong tov O.E.
. Ti yvopilovpe yia T dSvokoriec Twv pabnT®OV
. Ti yvopilovpe yio TIg OUGKOAIEG TOV EKTAOEVLTIKMOV

Anpiovpyio S160KTIKOD LAIKOD Y10 01000KaAl0 TTVYOV TNG otopiag Tov O.E.

MaOnolokég dpacTnPLoTNTES/S10aKTIKES HEO0SOL

\ ATOIKN Kol OLOOIKN EpYacioL.

M£0oo01 A&rodoynong

AlopopeoTiky agloddynorn — avoatpo@oddtnor, Atopkn epyocio, Ouadikn gpyacia, Telkn
eE€taon.
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